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Chapter 1: Introduction 


Audience and rationale 

The Hindi Language Instructional Guide has been written for use in Hindi language classes, 
particularly those that involve small group, or tutorial-based, learning. In this kind of 
language learning mode, the language class is seen as a team consisting of a language 
supervisor (who is familiar with the structural properties of the language, experienced in 
helping to develop a successful language learning environment, and who assigns the course 
grades), a conversation partner or tutor (who is a proficient speaker of the language), and a 
learner. The primary focus of this type of instruction is on helping the learner to develop a 
successful learning experience in cooperation with the tutor and guidance from the language 
supervisor. 

Because this type of learning environment involves only one to three learners at a time, the 
curriculum and day-to-day activities can be designed around the specific needs of the learner. 
With the guidance of the language supervisor, the learner and tutor can negotiate a learning 
experience that meets the specific needs of the individual learner(s). This learner-centered 
classroom has many benefits for this mode of language instruction. 

Because the primary criterion for tutor selection is proficiency in the target language and not 
pedagogical training, a learner-centered approach makes sense. Secondly, the learner- 
centered rationale acknowledges that language learning is a life-long activity and language 
learners, in order to be successful, need to learn to become independent learners with an 
array of language learning strategies that can be employed in many situations. The more that 
is done to help the learner understand the learning process, the more likely it is that the 
learner will continue to increase proficiency in the language, even after the course has been 
completed. 

The Hindi Language Instructional Guide has also been designed to help learners develop 
communication skills in the language so that learners are able to engage in meaningful 
activities with other speakers of Hindi. 

The Guide will help the team to develop a clear purpose and define realistic objectives so that 
the language learning experience can be tailored to the unique needs of the learner. Before 
organizing lesson plans and a course syllabus, the specific learner needs can be considered so 
that class time can be used efficiently to address those specific needs. 

Because the lessons in this guide have been developed to help the learner develop general 
language skills, there is no direct instruction of the Hindi script in this book. It is assumed 
that the tutor or instructor will work with the learners to study and learn the Hindi script. 
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Since the learners will need to use Hindi for real communication, The Guide focuses 
specifically on strategies that encourage real communication. An important function of the 
tutor is to act as a conversation partner for the learner. Both the tutor and the learner have an 
important role to play in developing an environment where they can begin to practice real 
communication in the second language. One of the main objectives of the tutorial is for the 
learner to develop basic communication skills that can be built on when the learner arrives in 
India. 

Concentrating on real communication in the classroom is also important because it helps a 
learner acquire a second language. Extensive exposure to and interaction in the second 
language is required for acquisition. Learners need to be exposed to language that is 
understandable in order to make use of the input and acquire structures and forms in the 
second language. 

This approach is ideally suited to the supervised tutorial. In a traditional classroom, the 
teacher provides language input, but this input may not necessarily be understandable or 
meaningful to the learner because of the difficulty in obtaining immediate feedback. In a 
tutorial, on the other hand, because there are usually only one or two learners, feedback can 
be immediate, frequent, and tailored to the developmentally unique needs of the individual 
learner. Tutors can monitor learners for comprehension by asking questions or by looking 
for puzzled expressions. Learners can also ask the tutor to repeat or rephrase something not 
understood. Thus, by interacting with the tutor, the learner also helps to make the linguistic 
input relevant and understandable. Learners and tutors can work together to negotiate 
meaning by asking for clarification if something is not understood or repairing their speech 
when they are not understood. The richness and potential of the tutor-learner interaction is 
something that cannot be paralleled in large teacher-led classes. The tutor and learner are 
encouraged to take full advantage of this opportunity. 

In addition, a communicative classroom helps push learners to a higher level of speaking 
proficiency. Many language learners understand the language better than they can speak it. 
When these learners are faced with the task of producing the second language, in either 
written or spoken form, they must have a better grasp of the language in order to 
communicate effectively. 

Interaction and negotiation through oral communication activities in the classroom encourage 
the language learner to pay attention to the grammatical structure of the second language. 
When learners participate in conversations with other speakers, they must produce numerous 
grammatical structures appropriately. Oral communication with another speaker of the 
language, either a native speaker or a learner, requires learners to pay attention to and, 
hopefully, improve their grammar. 

Certain kinds of activities promote interaction and negotiation better than others. Activities 
in which learners, or a learner, and the tutor have to exchange information to complete a task 
force the learner to try to understand and to be understood. These activities are often called 
information exchange or information gap activities. An example of such an activity is a 
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picture drawing activity. In this kind of exercise, the learner has to draw a picture based on a 
description given by another learner or the tutor. The learner has to understand the 
information in order to complete the task. This is quite different from a free conversation 
where the learner can avoid talking about something that they are finding difficult. 

Nevertheless, relying exclusively on communicative activities in the classroom may result in 
the learner’s failure to notice and consequently internalize some of the more subtle features 
of the language. There are certain structures that learners can use incorrectly while being 
perfectly understandable. In order to help the learner acquire all forms and structures of the 
language, Part V of The Guide provides some suggestions for integrating structure into the 
communicative classroom. 

Overview of The Guide 

The Guide is divided into five parts: General Information, Working With Beginners, 
Intermediate/Advanced Lessons, Culture Capsules, and Integrating Structure into the 
Communicative Classroom. Part I provides an overview of The Guide. Chapter One, 
Introduction, mentions the audience, goals, and other design considerations of The Guide as 
well as tutorial-based classroom. Chapter Two, Getting Started, guides the learner, tutor and 
supervisor through the process of negotiating the design and organization of the course. The 
participants need to negotiate specific learning objectives for the semester, the amount of 
class time to be devoted to various activities, and the method to be used to evaluate progress. 
Since class time is very likely to be the only opportunity for the learner to speak in the 
second language, this chapter also includes a section that discusses the importance of using 
the second language as much as possible in class along with suggestions on ways to do this. 
Chapter Two concludes with a discussion of evaluation, which includes descriptions of 
several different types of assessment and how to choose a method that best measures the 
learning objectives. 

Chapter Three, Finding and Using Materials, provides advice and suggestions for finding 
materials, both written and spoken, in the second language and how to use them in the 
classroom. Once the tutor and learner have found or created a written text that they would 
like to work with, this section describes how to make use of the text in class. Ideas are given 
for pre-reading activities, as well as suggestions on how to work with the text once it has 
been read. These suggestions include advice on such topics as deciphering new vocabulary 
in the text and how to turn parts of a text into other exercises. Chapter Three also address the 
use of audio and visual materials with suggestions on how and where to look for radio 
broadcasts and films, and how to create and use a picture file. Chapter Four is a discussion 
of how to get started and how to use the introductory lessons in Chapter Five that are 
designed for learners who have had no previous experience or instruction in Hindi. Some of 
the lesson plans have as their objective a set of vocabulary such as colors and shapes, 
numbers, or body parts. Others include language functions such as greeting and introducing 
oneself, and how to ask for and understand directions, etc. 
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Part III, Intermediate/Advanced Lessons is designed for students with higher proficiency. 
Each lesson presents and provides an opportunity for the learner to practice communicative 
language skills in Hindi. Part IV, Culture Capsules contains a collection of intermediate and 
advanced level texts that have been designed to generate awareness of the kinds of cultural 
background necessary to understand what speakers of the language are talking about and 
doing. 

Although The Guide is primarily communicative in nature, there are times when it is useful 
to focus on a specific point of language structure. Part V, Integrating Structure into the 
Communicative Classroom, provides practical advice on how to incorporate structural 
components such as vocabulary (Chapter 10), grammar (Chapter 11), and pronunciation 
(Chapter 12) into the communicative classroom. 
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Chapter Two: Getting Started 

Establishing the goals of the course 

Before beginning, the language supervisor, tutor, and learner need to come to an agreement 
regarding the structure, format, and evaluation procedures for the class or the tutorial. Each 
class has different needs and priorities. The first step in organizing the tutorial is to identify 
the language learning objectives. Learning goals vary with levels of language proficiency, so 
in establishing goals it is important to determine the proficiency level of the learner. While 
this can be done with the assistance of the language supervisor, it can also be done by 
examining the kinds of activities provided in Parts II, III and IV. A brief explanation of how 
each of these sections can be used to develop the course objectives follows. 

Part II has been designed for the true beginner. Because beginning learners and their tutors 
may be unfamiliar with how to establish learning objectives, especially in a 
communicatively-oriented course, a list of learning objectives has been provided. The lesson 
topics in this section address the skills necessary for basic communication. To assemble a set 
of course objectives for the semester, scan the lesson topics and select those that best meet 
the needs of the learner. 

At the intermediate and advanced levels, the tutor and learner should review the learner’s 
current linguistic proficiency and identify strengths and areas in need of development. A 
sample planner can be found in Appendix C. To establish learning objectives, the student, 
tutor, and language supervisor should work together to establish the learning goals for the 
course. The students can share their specific needs and goals, the tutor can provide culture- 
specific information and learning goals that the student and supervisor might not think of, 
and, finally, the supervisor can help the student and tutor identify specific language goals for 
the class. Once course goals are articulated, the student, tutor, and supervisor can work 
together to group the goals into content, function, and language objectives. Once the goals 
are listed and categorized, a plan can be made for the semester using the modules provided in 
Parts III and IV. The modules in Part III and IV have similar formats so that once the student 
and tutor become comfortable with the routine of the lessons, new texts can be created in 
order to cover goals not addressed in the modules presented here. 

Maximizing the use of second language in the course 

The success of a language learning class is related to the degree to which the second 
language is used for effective communication. Because opportunities for conversing in the 
second language are, for the most part, limited to class time, it is important to spend as much 
of that time as possible using the second language to engage in real communication. 

Conversely, it is important to minimize the use of English for several reasons. First, the use 
of English reduces the amount of exposure to the language of study. It is almost impossible 
to learn a language if one does not hear it and use it. Second, when English is available to the 
learner, it may be used as a means of escape from the challenge of language learning. Thus, 
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if the learner does not comprehend something, the temptation is there to escape to English for 
understanding as opposed to negotiating and interacting in the second language for the 
meaning. Finally, the use of English sends a message to the learner that the second language 
is really an object of study and not a real means of communication. 

At first it may seem that the use of English is unavoidable. Some might argue that it is 
necessary to use English for classroom management, such as arranging meeting times, 
discussing quizzes and exams, passing out and explaining handouts, finding a page in a book, 
or discussing grammatical structures. However, with practice, the second language can be 
used for the activities very early in the course of language study. In fact, several of the 
lessons in Part II address this topic. We recommend that this sort of interaction be one of the 
first learning objectives. 

Suggestions for maximizing the use of the language 

Below are suggestions for maximizing the use of the second language, adapted from: 

Duff, P. & Polio, C. (1990). How much foreign language is in the foreign language 
classroom? Modern Language Journal, 74, 154-165. 

Teach second language classroom administrative vocabulary 

By familiarizing students with administrative vocabulary, the tutor can carry out much of the 
administrative work of the class in the second language. Lessons Four and Five in Part II 
were designed to help the learner learn these words so that these matters can be 
communicated using only the second language. Lesson Four in Part II focuses on terms 
including blackboard, homework, quiz and so on. Lesson Five shows how to teach 
classroom directives that you can then use in the classroom. Also, if you find you are using a 
number of specific English words or phrases, take a few minutes to develop them into a 
lesson so these topics can be discussed using the second language. To avoid possible 
misunderstandings regarding quizzes, assignments, etc., the tutor can write out the 
instructions in the second language von the blackboard for added clarity and use the 
instructions as a short lesson. 

Make language comprehensible through nonverbal means 

When introducing new vocabulary, use pictures, props, or gestures to explain. The use of 
simple stick drawings on the blackboard for things like man, woman, house, tree, dog are 
easily and quickly done, allowing the lesson or interaction to continue in the second 
language. This may not work when explaining complex grammatical structures, but such 
techniques can be used to introduce new vocabulary or to give instructions. The important 
thing is that you maintain the use of the second language and that the learner can make the 
connection between form and meaning without relying on English. 
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Make language comprehensible through verbal modifications 

When a learner does not understand something in the second language, the tutor should resist 
the temptation to resort to English. A more beneficial approach involves repeating, 
modifying, and rephrasing the statement in the second language. As explained earlier, these 
modifications lead to comprehension. Sometimes, a learner does not respond simply because 
he or she has not heard what was said. In these instances, simply repeating what was said 
may help the learner. Often, however, the learner does not know the vocabulary or grammar 
and will need to hear the sentence rephrased with familiar terminology and structures. The 
existing knowledge base of the learner is an important resource to draw upon. 

Establish a brief period of class time when the learner and tutor can speak English, if 
necessary 


One strategy to minimize the use of English is to set aside a certain amount of time at the end 
of class (maybe ten minutes) to discuss problems that came up when using the second 
language. If learners know that they can save questions and eventually discuss them in 
English, they will be less inclined to use English at other times. 

Keep it simple 

One of the biggest problems for beginning tutors is the concern that the short English 
equivalent for the second language term is dreadfully insufficient and that one cannot 
continue unless the learner has a full comprehension of the concept. In such cases, the tutor 
should postpone the full explanation until the learner is capable of understanding it in the 
second language. Alternatively, the discussion of the topic can be brought up during this 
time set aside for English. 

Assign English readings for homework 

Many tutors and learners are intimidated by the exclusive use of the second language for 
grammar instruction. Tutors are often worried that the learners do not know enough of the 
second language to understand grammatical explanations, and learners are worried that they 
will become frustrated knowing that an explanation in English would be much more efficient. 
One option is to assign readings in English regarding grammar for homework. The next day 
the tutor can explain the grammar in the second language, which hopefully the learners will 
already know from reading about it in English. 

Teach second language grammar terms 

Near the beginning of the semester, hand out a list of grammatical terms in the second 
language with their English equivalents. Tell the learner to learn them so that the tutor will 
be able to use them in grammatical explanations in the second language. 
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Evaluation 


Another issue the learner, tutor and supervisor need to agree on at the first meeting of each 
semester is the method and frequency of evaluation. Having established objectives for the 
semester makes this task easier. The most important function of the evaluation component is 
to provide ongoing feedback between the tutor and the learner. 

Feedback should, of course, be an ongoing activity, but it is also useful to have more formal 
mechanisms of assessment of which there are several types. It is up to the learner and the 
tutor, with input from the supervisor, to decide on the types and frequency of formal 
assessment procedures. You can decide to give only one, end-of-term exam, yet most tutors 
and learners prefer more frequent feedback. 

Be sure that the methods of assessment most effectively measure progress on the established 
course objectives. For example, if one of the goals for the semester is to master survival 
language, a written exam is not the best choice. Some form of oral role-play in which the 
learner can show competence in both the linguistic and discourse-related elements of survival 
language would be more appropriate. 
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Chapter 3: Finding and Using Materials 

Finding materials 

This chapter provides information about resources for finding materials and techniques for 
making your own lessons. 

Language-learning materials 

There are Hindi textbooks available in many university libraries. Some are Hindi grammar 
books and some are conversation books. These books can be used in conjunction with The 
Guide. The tutor is also a good source of texts. Tutors can tell folk stories remembered from 
childhood, describe their hometown, tell funny stories about growing up, or create passages 
describing important points of interest in the country or information about the culture. The 
advantages of the tutor creating the text on his/her own are that it is easily done and can be 
tailored to the specific level and interests of the learner. 

Authentic materials 


In addition to a basic textbook, the use of authentic materials is highly recommended. 
Examples of authentic materials include letters, speeches, folktales, maps, pictures, and 
public information brochures. For the learner who does not learn written Hindi, the tutor 
might need to transcribe the text without making changes to the language. The tutor might 
read the text to the learner and have the learner do the transcription or take notes. Authentic 
materials are a good source because the language of the material is natural and has not been 
modified in any way. Moreover, authentic materials are excellent sources of valuable cultural 
information. The materials do not have to be related to language instruction. In fact, the use 
of authentic, non-pedagogic texts in the language (stories, poems, song lyrics, etc.) is highly 
encouraged for language learning. 

Materials in Hindi can also be obtained from someone visiting or living in India. They can be 
anything that is found in daily life such as advertisements, announcements, brochures, news 
clips, movies, etc. Children’s stories, especially folktales, are particularly useful because the 
language is simple while the stories contain much cultural information. Children’s 
schoolbooks are also useful for language learning and the texts are often supported with 
illustrations or photographs. 

The World Wide Web is a store of excellent educational as well as pedagogic resources for 
language learners and tutors. On the web, inks and sites featuring pictures and pedagogic and 
cultural materials are readily available and can be used by the tutor to support his or her 
teaching. Learners may also use them outside of class to supplement and enhance their 
learning. 
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Working with a text 

This section covers many suggestions for working with reading passages in class. These 
suggestions cover more than just reading comprehension because a reading passage can serve 
not only as a source for reading instruction, but also as a point from which oral discussion 
work can begin. It can also provide a context for new or difficult grammar points, and it can 
serve to elicit areas requiring pronunciation or vocabulary work. The reading passage, 
therefore, can serve as a vehicle for work in many areas of language instruction. 

Pre-reading activities 

One of the most important skills a language learner can rely on when it comes to reading in a 
second language is using background knowledge to help in understanding a passage. 
Background knowledge is our knowledge about the general subject of the reading passage. 
’’Activating” this knowledge before reading helps the learner make inferences about areas of 
the passage when not every word is understood. Therefore, activation of background 
knowledge is an important pre-reading activity. In addition, pre-reading activities can involve 
the learner in interacting in the second language. 

Because materials appropriate for a particular lesson topic are hard to come by, the selected 
text may be quite difficult for the learner. It is therefore important to take extra time to work 
on pre-reading activities to help prepare the learner to work through a difficult passage. This 
preparation involves setting the scene for the passage, making predictions about what the 
passage might be about, and learning new vocabulary from the passage. The following text 
and examples of pre-reading activities illustrate the kind of activities that can help the learner 
work with a difficult text. 


TTRfcrftFT FTF# % ffft 

FF7 FRTF T^ FRTF F# % %% FTRftF#F FFTFTFI TITF#FFT FTFF F# 

t i srfsteuTR' < 1 # ftftT # ttcf- frtf ^ frtf tiff - 3# ftftT frt ^ft# ft# f# 

t 1 I FF# 3Tk 1## # 3 - ?TFTr # F#Ff # ft# FT# FFFF# #T-FTf#Ff # # | 

FT# 3TFT1FT, FT# #F 3fidlRcfVII (F# ## # TFTFT FT#) 3# ieHfliit # W FRFT 

FTRF FT# t I F# 3# #T-J||Q# # 1R FT# TRTF FF FTF TT3FT FR# t # FF 

^RTT TIFF # F^F T# F# I FTT FT -RJTF FTT-F>’dF<R 3TTF# 3TTF# FT§F FFT 
FTT #TTFT FF#T I 3TTFFTt 3TTF# FT8F FTT TT# FTF FTTRT F# ?TT# # FT# 3TTFFTT 

l=)vtMI FF FR T# I 3TFT FTT T# |# # # 3tmchl fck*j) 3# ^TT^t' # f#FF FRFT ## 1% 
FF 3TTFFTt 3TTF# FT^F # # TF# FF# 4#^# FT FTTFTT Fit I 3TTFFTt FTTFF #F # 3T# F# 
% ## FTT 3lte TBBT # FRRF F## I TIFT FF1FT TT#IMH=b F#TTT FF t % BIPT FF7 
Fite - FTT-FTTT TF# # #T# STlFFTt #F #T1FT F# # ft# TT# TSFFT ##TT F F# I 
3TTFFTFT, F# FTF# ^ ## F# FRF # f # TTITTFF F# # FFFT FT #T-FFT #T1FT #F# 
I 1 I FF - F# # TRR FT# FF W FF t % FF Ft# FRT f 3# 3TTF# # 
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itif f#r nnfr f i nf # iff wfr ff RH-RiToft- Tfr # f# i ^ nr- if# it 

WK IT# fr 3# IF M if# IT# ITFF FTTT WM F# t I F#F Ilf# # I# 1W 
F# % ITTW IF I# TFTI IT 3TITTTT FT # 3T# f I IfF FUFT it ff I# t FI<#FK 
FTRT I#F F# f I 3TIFT IFT3TT ## inf# HTF RIFT 3Tk ^TFFI #T IFFFT 3FT# t 
l3flcL|Rd-VII IT tut F# TTH ffTTFIT #FT IT 3TTITftF F# t I TTTIMF: 3fk HTTT Ft # 
HRF RH % ITF ITTI % IFF tufr 3# 3T# ^IIFIIT I#T II1FT 1%1IT if# f I IF IT#- 
it# fz fit four # if# t i im % mi fr # ir i# ftj; it ^nt 3#f it tut 

ft# # TTHIFT ITI # FI ^rR[ ffTHT #T %FT f I tuff 3# 3T# F1RIT 3THIT 3FIlff 
3TTI# ##F FIT IFITF # f# TTIT FUTT-FTT Ilf # t I F^T HTF # ^Ift HTF FIT IF 
ftllT FTFH ffTFFT FtFT t IF ftiff TUf#T #rfT # IF #T %FT t I UFTIT FITFT ftllT 
iff FI 3TTI FIT TFTHTrf fr IFF IT ifF-F# ITT Tltt I 


Before beginning to read, have an informal discussion about the topic of the reading passage. 
Look at the title and ask the learner what it will be about. The tutor might perhaps even 
summarize the story for the learner. 


Sample pre-reading questions 

T£HT: 

5>. IFT-1TF IF iff# IjoITT 3TFITF FTHTtf % 1# it II# t #, ITF t iff# 

IRFlfFFFff I FF I# if RTF tlf# I 

FT1T t#f ftllT f#TF #1 H# 

FT# # ITT 3TT1F# ##fT-R1I 

T. 3TI 1FT-1TF t FIT 1# it IFF ifo 1#Fftt I 3FHF 3TIIR %RT TFT ? 1FT- 

c\ c\ o c\ 

ITF t # IFF t # 3F# FIT TIF I f# ff ? 3F# RTF 1# #, # ## H®F ^ 
# IFT-ITF # #FF' F# ? 

The learner can also do a freewriting exercise in Hindi about a question or issue related to the 
passage. Freewriting involves writing whatever comes to mind without worrying about the 
organization of the writing, grammar mistakes, or spelling. Learners write simply to get their 
ideas down on paper. Later on, the learner might want to return to a freewriting sample and 
turn it into a more coherent piece. Learners are encouraged to write as much as possible and 
to ask the tutor for words or expressions that they do not know. Any of the discussion 
questions above could serve as topics for freewriting. The freewriting exercise can be 
followed by an oral discussion of the topic. 
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With longer or more difficult passages, additional pre-reading activities are necessary. Here 

are some suggestions: 

• Have the learner preview the reading with the aim of identifying the main idea of the 
passage by reading headings and charts, and looking at accompanying pictures. 

• Block out the title of the passage and ask the learner, after previewing the passage, to 
provide a title. 

• Identify an important piece of information in the text and ask a question that the learner 
can scan the reading passage in order to answer. 

• Often one of the first few sentences of each paragraph contains the main idea of the 
paragraph. Ask the learner to underline the relevant sentence and guess the main idea of 
the passage. Sometimes it is helpful later, especially if the passage is difficult, to write the 
main idea of the important paragraphs in the margin. 

• If the vocabulary of the text is going to be challenging, ask the learner to scan the text and 
underline unfamiliar vocabulary. These words can be raised for discussion or the learner 
can try to guess their meaning from the context. 

During and post-reading activities 

The following activities are useful while reading, or after the reading has been completed. 

• It is sometimes helpful to tackle difficult readings paragraph by paragraph. After reading a 
paragraph, ask the learner to write a sentence in the margin giving the main idea. After 
completing the reading, ask the learner to provide a summary of the passage by returning 
to these margin notes. 

• After reading the passage, have an informal discussion about the learner’s reactions to the 
passage. This offers an opportunity for the learner to raise questions about areas that cause 
confusion. Asking the learner to write reactions to the passage as a journal entry or short 
reaction paper is another alternative. 

• When the learner has trouble understanding a passage, even after reading it, it is 
sometimes helpful to have the learner write down as many important words from the 
passage as can be remembered. Then, with the tutor’s help, the learner can put together a 
summary of the passage. 

• Create cloze or fill-in-the-blank exercises. Cloze exercises help the learner make 
inferences about the meaning of the paragraph and thus help improve reading 
comprehension. Cloze exercises are constructed by taking a paragraph or two from the 
reading passage—the introduction or conclusion often work best—and removing words 
and replacing them with blanks. In the following example, every twentieth word was 
deleted; however, depending on the learning objective, deleting specific words or more 
words may work better. For example, you can delete all the new vocabulary words or all 
the prepositions. 
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Sample cloze 

TJcF -mz ^ SfHrffa #4 jrillt'IrK HleRilRch f- | 

3Tf^|chdH ?I$<1 __ i^<=b ^FTF 4^ TTffl WTF <1^4 3TlT ?|$<) SKI ^T<rfa" c|l<rfl dt) 

l^nf 1 1 Tfaf 3#r ^_# Wwt % ^mJiilii ^r-Jii^^r tft 

f I 4i# BfidlR+VII fa# f^vfr #_ oh^dfa ^Tdfr) 3^T 

t^Rffaf # W cFRT tlTK I" I 3#T 4iHJ|(fa # WT ^ Tm 

._ ^ j5R5^ f f^7 ^ ism W # «lfT I «HT^T^#4FFr 

_3rm#r ^r^r ^ ^ %w ttfRtt i 3tfp 5# 3uq#r 

•TFT WI ^fal t TTTf^ 4i'd*H __I 


• Dictation exercises are also very useful in class. These exercises help the learner practice 
their listening skills and understand the meaning of a sentence when not every word is 
understood. The typical procedure for dictation is to select a paragraph or so, read it once 
through for the learner to listen to, and then read the paragraph sentence by sentence, 
giving the learner time to write the sentence down. Finally, the teacher or tutor reads the 
paragraph once more at regular speed. You can then go through the paragraph together, 
stopping to discuss problems and areas to work on at a future date. 

Other materials 

Picture files 


Picture files are extremely useful in a communicatively-oriented classroom. In addition to 
providing a cultural context for the language, they provide the subject matter for interactive 
language use at any level of language proficiency. At the beginning level, learners can ask 
and learn about the words for things and people, the words for clothing and for what people 
are doing. At intermediate levels the tutor can ask the learner questions about what the 
participants are doing in the picture or the location of things in the picture. At more advanced 
levels learners can be asked to comment about what is going on in the picture, what is likely 
to happen next, etc. 

Pictures can also serve as sources for freewriting exercises (e.g., describe the order in which 
the events in the pictures took place, which happened first/last?), and vocabulary and 
pronunciation work (name the objects in the picture). 

Hindi newspapers or magazines provide a rich source of up-to-date and interesting pictures. 
Another good source of pictures is the World Wide Web. Often the learner and the tutor have 
photos from their personal collection that they are willing to share. Personal photos always 
spark interesting discussions. 
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Picture files are easily assembled, but are more difficult to organize. For this reason, it is 
recommended that you use an accordion style folder or, if the collection gets too large, a file 
cabinet. The collection process can be done collectively with other learners and tutors of the 
Hindi language. As the file increases in size, sub-files for different subjects such as people, 
places, religion, home life, commerce, etc. will be useful. 

Audio and video 


Video and films in the second language add a dimension to language study by providing a 
rich visual context to augment the spoken text. This is especially true for learners of Hindi 
who may have a strong interest in Indian films and music. These films are great sources of 
both linguistic and cultural information. While viewing these films, it is important to stop 
when necessary to answer learner questions. 

If there is no film that matches your needs, another option is to make your own productions. 
The tutor can make a film of a market scene, village life, etc. This sort of project is subject to 
access to a video camera, government clearance, and to the level of acceptance of this sort of 
thing in the given culture. Be sure to check on this before filming. 

Remember that with audio and video materials, the tutor should organize pre-and post¬ 
listening activities, similar to those described previously for working with a written text. Do 
not just have the learner start listening without any introduction. Introduce the listening 
passage and unfamiliar vocabulary just as you would with a reading passage. Another good 
activity is to give the learner questions to answer, or if appropriate, a chart to fill out, while 
they listen. This will help students focus on some of the information in audio passages. 
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Part II: Working with Beginners 
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Chapter 4: Introduction to “Working with Beginners” 

Often tutors and learners do not know where to begin when the learner does not speak a 
single word of the second language. They simply remember that when they learned a foreign 
language, they began with short dialogues that strictly limited the vocabulary and grammar of 
the second language. Often these dialogues were memorized or repeated. 

Currently, many instructors and researchers are promoting approaches to language learning 
that set communication as their goal. The importance of having learners interact in the 
second language has been recognized. Thus, many language teachers have moved away from 
the scenario described above. Nevertheless, new teachers often ask, “Communicative 
approaches are great, but what can I do with beginners?” 

What follows is a set of lesson plans that can be used by beginning learners of Hindi. Some 
have as their objectives a set of vocabulary (e.g., shapes, numbers, food, body parts) while 
some have functions (e.g., greeting, thanking) and others have tasks (e.g., how to ask for and 
understand directions, how to ask how much something costs in the market). 

As explained in Part I, these lessons and the classroom management associated with them 
should be carried out in Hindi. The lessons are designed so that the learners can figure out 
most of the language through pictures and gestures. While the tutor is speaking Hindi, the 
learner will not understand every word. The learner should, however, still be able to follow 
the lesson. It is important that the tutor not limit the input to what is prescribed in the lesson. 
The language and the activities in the lesson are controlled so that the learner will be able to 
participate without feeling overwhelmed. 

The amount of time you spend on each lesson will, of course, vary depending on the learner’s 
preparation and ability. If the learners will benefit, you can repeat some of the lessons in this 
section, particularly those that cover a large amount of vocabulary. It is important to 
remember that not all of these lessons will be directly applicable to the learner. Choose the 
lessons that are relevant to the language learning needs of the learner. 
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Chapter 5: Beginning Lessons 
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Lesson 1: Greetings and Introducing Yourself 

Content 

• Greetings and introductions 

• Forms of address and polite particles 

• Professions 

Objectives 

By the end of the lesson, the learner will be able to: 

• Use simple greetings and introduce himself/herself and other people 

• Differentiate between informal and formal situations 

• Express some common nationalities and professions for himself/herself and other 
people 

• Answer yes/no questions with regard to his/her identity 

To be reviewed before the lesson 

• Review of Hindi characters 

• Possessive pronouns like etc. 

• Conjugation of the verb ‘to be’ 

Materials 

• Sheet containing pictures of people of various professions and a list of professions 

Procedure 

3T. 3TPT 1 1 ? 

Directions: Look at the following phrases with your tutor and practice introducing yourself 
and asking for one another’s names. Practice the folding of hands when saying 
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Furft mm mmI? 

FRrft ftir frt _ft1 

F# T|# fft 


Cultural note 

FF (informal you) can substitute for 3TPT (formal you), depending on the situation. Ask your 
tutor to explain more. 


3ft. 3i)iMlftcb 3ftl 3HlMx||Rch 3TfftFTFF FF 3T^TRT 

ffff ft 3ffttr 3ftr ttrf 

Directions: Before you read the dialogue, think about how you would greet a friend and 
make small talk. Would this be very different if you met your professor? 


Directions: Listen to your tutor read the dialogue below. Then practice the dialogue 
yourself with your tutor or with another student. 

3pfk 3ftt TRFF ^FFF "ft I 1 I ft FTlft ftTF ft I 
3t41< : ftrft TRFF FF ftt-l ftl" ? 

TRFF : "ft cTl^h ft 3ftT tJF ? 

3pftT : 3FFFRT fftuft F# ftft ftt I MWf ? 

TTRF : FTT FFF FfF 7F1FT ft I 3ftf FF ftf ? 

3ffftT : ftfti ft FTT I 3lft fft?iTTT % FT FiFT FF tft ift ft F ? 

TRFF : FT I FTTFF FF fftl ft I 

3Rftl : Ft Qvt FkF R<r1 % Flft FTtft ft I 

TRFF : FT ft I FFlt M FRTFT 3Tk Tlft?T ftt ftft I 

F|F FFTT 3TTTnTT | 
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Directions: Discuss the following questions with your tutor. 

1. Is this a formal or informal conversation? 


2. What word(s) indicate the type of conversation? 

3. What expressions do the speakers use to say goodbye? 

^IqxiiRch 3 tw*t cflfclu 

Tito 

Directions: Pretend you just ran into your tutor at the store. What would you say to him 
or her? Take 2-3 minutes to brainstorm what you would say. Write your ideas in the 
space below and then write a dialogue between you and your tutor. Then, practice the 
dialogue with your tutor. 


3rfStor aflMTiiRch tor # wtt 

Directions: Read the following dialogue with your tutor. How does this dialogue 
compare with the one that you wrote? 

TJcF # 3lto % Tm 

Rsu# (learner): TdTT #^R#, 3TPT %# ft ? (Hello Tutor, how are you?) 

BT^TTW (tutor): TRTT tof7, # #57 # 3TR 7PT ? (Iam fine and you?) 
to# (learner): t # to # #to (I am fine too thank you). 

3TMlM5i (tutor): #T57, T5T THT 3T3TIT tslMI <slM 3T# # ? (Deepak, do you come 
here to eat often?) 
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Rsu# (learner): # of I ft c;l Wi % TTRI IT ft#TT # 3TTPT |f I (yes, I come here 
every Sunday with my friends) 

3TW^7 (tutor): 3T^T ? # ftt ft #T I W TTRT ft I ft W ft H ft I I (Really? 

Oh..its getting late. I have to leave. I will see you tomorrow) 

Rsilftf (learner): 3T5PT # | (ok) 


Cultural note 

The word # can also follow surnames and first names, both male and female. It is also 
attached to words indicated terms of relationships like ftPT# (father), ■Hini'xfi (mother) 
etc. 


3. ftftgr ft#? ftftft# 

Directions: Look at the situations below. Role-play greetings with your tutor using the 
prompts below. Pay special attention to whether the situation is formal or informal. 


Cultural Note 

Greetings could vary depending on one’s religion. For instance Sikhs and Muslims use 
different forms of greetings. Other expressions for greeting in the informal situation are: 
cWl fTRT^TRT ft ? and cwi $i<rl ft ? 


( 3 T) 3 tpt ftrr ft x3^7 ftiftnr ft# ft ftp# I 1 1 

(3TT) 3UP- PcJ7 ftftHTPPT ft 3T# TT^ftf ft ftp# ft I 
(ft) 3TPT W^R ft 31# PT m ft ftp# ft I 

oqreqTftch- PE# ft#HT 

PHT cNi <3# ft ? 
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Directions: By now, you are familiar with the words 3iwq^ and In this section 

we will learn about various professions that can be used to introduce people. Read 
through the following phrases with your tutor. Practice telling each other what you do. 
_ t I I 

_i i_tosff t I 


Directions: Look at the pictures and the list of professions on the handout. Match the 
pictures with the professions. 
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oilcWKI: 

(doctor), M (cobbler), (dancer), IdvHM (farmer), ^ civil41 (maid servant), 

(milkman), SNcii (scooter driver) 


ddltUUI: 

ii-lchl HIH IPT ~k (His name is Ram) 
4PT SIcKl t' (Ram is a doctor). 


^ ^ # % n# cflf^ i -j^rT ^ 

C\ 

^ ?T®d 3FT 1-41’HVsfr ?T®d ^THT RT ^ftr I 


3. 3Rc|rff 

3TPT cpjf t 1 , ^1 31 I 3TRRT ^T®d wi ^ R 

^ ^ ^ ^Rtrr f^tx I 
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^jftcFT 3Tf^T 

3T. TT^HrT cflfclU 

Directions: Imagine that you are meeting a famous Indian personality and you carry on a 
conversation with him/her. Try to integrate all the details regarding asking one’s names, 
asking information regarding profession and nationality. 

Examples of personalities could include the following: 

a) Amitabh Bachchan 

b) Atal Bihari Vajpayee 

c) Shobha De 

d) Saurav Ganguly 

e) Aiswarya Rai 

#. oqfo- % # vdHchifl 

Directions: Report your findings to your tutor or another student using the 3 rd person. For 
example: 

FF_o' (He/she is _ ) etc. 
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Lesson 2: Thanking and Apologizing 


Content 

• Thanking and apologizing 

• Reacting to requests 

Objectives 

By the end of the lesson, the learner will be able to: 

• Respond and use Wl? appropriately 

• Use expressions to apologize 

• Provide reactions to requests 

To be reviewed before the lesson 

• Formal and informal greetings 

• Vocabulary related to people: FTfnTFF, FF'Fjfr, etc. 

Procedure 

(3T) FtFTf#: 3l1iHlftcb 3Tfc SiqliHlftcb 3Tf^FTFT 

Directions: Provide the “polite” and “informal” forms of the following verbs: 

FfcRT 

WTT 

^THT 

FfRT 


(3TT) HHUhK 3Th: TJFFit 

Directions: Review the following greetings and expressions with your tutor. Practice saying 
the greetings with your tutor. 
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mm ? 

•tpt_11 

3 m3 ftddR fgt jf i 


m 3 TTO% Ml TTcT 3 Tf^l^T TR WT cFW Wfs# W 

toW ^BT 3Tf^raT^T cJTW Tf7f ^T#ITT I ^T TO 3#f W ^ # f^FT ^ ^ ^ 

cflPii), Tmr tprt % w^r wti l^nfsfcrf tcr^ ^ 3ik 3 TFRT—bt^rt d(ld>T m 

titer ^tf^ i 3nte ¥omr ^ wr te?ff bbV Brte i^mraR siMY^cMte % 

sflt # tTRR ^ Rdl<^ I 3RTT cF^fRT # 3R*T fte# #, Tit 'tet tpRTR SRTWft^ TfW 
^ ^fR^-3JR} cJTT 3TRTRT dUdl^ | 


f. 3#wte A ^hImtJiRcH frffT 

Directions: Look at the following greetings. Tell your tutor if each of them has been uttered 
in a formal or informal setting. Practice saying the greetings with your tutor. 

’ trtte^RRTW^ STFT^f ? 

? fj Cll U "i, rJH ? 

3 3TPT I 1 ? 

* # Y> YjkK^I I 

(3f). Tftft 3fk Titer 3H<£) chic^Mi % UfT f 2- 

?. Ren? 4) mi 

Directions: With your tutor or a fellow student, perform the following dialogue. Once 
you have read it once together, switch roles and read it again. Ask your tutor about any 
unfamiliar vocabulary. 
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■Jlfrl: f>R] ^1 ! ^TT yTT ^ MI■4H I 

TT%7T: ff, 3TFiT tfflT M I 
^ffr mii it I 
U%?T: ^IsMl 

Tfcfl^ ? 

fTPfR: STT W ! <p ^f ^ ? 

W: «n^T W SJT I 

^rmr: ^-hRh % ?ht chuni# ! 

W: ?fcn 

?. TP^-TOft TO 

(3T) TI%ST 3#T TOT Ylft^l cRf =F# t - ? 

(3TT) “Congratulations” 3TlT “Th a nk you” %TT ^61 -jIMI t" ? 


Note 

In formal situations, the word ^ I 'Wl is often added in front of the thanking expression, 
e.g. 3TOFt ^fTT W# it. 


3. 3ttot 

-ft iyf M'Mi TOFT ?Ftr # 1%3TTf (^HJT^T 3ftra# Ripff 

-^7SJT5FTT TO - I 1 ) I 

W 3#r ^ f # «lf7T cTt^ IM ^ f - I TTO xrft^ 3fk M'M' ^ 

>bn "tf ^#fTT I 
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IPT: o" I 3TlT 7RT MdF>K (journalist) IT 1 ? 

^ft^TT: Vll^l % «(ld chlU *$ I .3 t" I 

#IT: 3Tk fT^RT FiTR %rt xfRT TIT t" ? 

<IH: «1gd FTf^RTT ! F" ttd <dM ddv^llb cKII <JHd ? 

W: W# FF1# it I 
w: yim ! %# it IF ? 

FTtFT: # #5T Y ! ^ ^ 1 

?. TTTT^^nRT 

3£ cbW-rM # 

?. TTFTI filisHI 

Directions: Listen to your tutor perform the following dialogue. Then, with your tutor or 
a fellow student, perform the dialogue yourself. Once you have read it once together, 
switch roles and read it again. Ask your tutor about any unfamiliar vocabulary. 

TTftlT: 3 tR *RFT TTFFftT R# I ^ FFRT FFT t I 

cb^H: 3TTFFTT TTHThT tUrd R M.SI I 

1FT: 3ft ^t, 3TPT it FFRT TTC^ % #F # FR ftFRT R>t §ff I 
TT^FT: TTFTR- FRFT RFT I R^ FFlft Ft Rift I 

F R^-TRNtFTR 

(3T). FF RFTF FTFT it TIT t ? 

(3TT). FF TTFTF 3llMx||R^ t FT 31d|iMlftcb ? 3TTFFit %rt FTFTR f3TT ? 

(F). RF^ %3TF7 ^ TTFTF 3llMFlRcbdl FFFf} 3Tk 3TTF%- 3TftFF FR^ % f^Rt 
FTft^ I 
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#. 3ilMx||Rcb ^HlMxIlRcb rrW ^ pTCT 

Directions: Look at the following situations. Tell your tutor how you would say you are 

sorry for each one. Be sure to use the appropriate phrase. Then ask your tutor what 
he/she would say in each of these situations. 

Note: 

The expression -Hit+> '*1MU is also used to say ‘excuse me’. Other expressions of 

apology include: 

$THT 

t 

TT3T f 1% smzti dcb^n.Lb d# 

difel % 8TRT ’3^" 

Note that some of these expressions are more formal and could be used to express sorrow 
in certain situations. 


3TTd^ ^ fa# US f^lT I 

tfte % xft#- ^ # *iw-fir w i 
3. 3 tft# tit# tarra - %■ ^rw 3utra^ m ^ ^Uni tt $\ i 

*. ^ 3TPT^r 3Tk «RTT# I 

k. 3TTd^t ^ %TRfr t % 3TTd^ ^ f^TT I 

j. srtor 

3TTd^- 3HT^ ^ 2JT 3Tk 3TPT ^TyT ^ I 3T^ ^ RTllft 

Rpf 3rk r ^tw «ranf i 


30 




3T. sffaR 3#T afrr# ?TRf ■# ^cil«bW 

t^TT ^ 3Td} UT # t I ^frfTR 3Tk (^FhW) ?mf '3*T%‘ TT^fT 

# ^ ^ t 1 3ik ffar 3frr x^ftcnr f^- sttit i 

3. 

Directions: Listen to your tutor perform the following dialogue. Then, with your tutor or 
a fellow student, perform the dialogue yourself. Once you have read it once together, 
switch roles and read it again. Ask your tutor about any unfamiliar vocabulary. 

tin I Tff(rina’s mother): BTT5T 'tfjT I (please come, please sit down). <WI 

414 J 1 3THT ? (what would you like to drink?) 

■^vFRTT: ^ft - I 3T^ff WTT W 3TT I (nothing.. .we just had food). 

■ftn TTT: '3vFr ^ ^vh 75T tipfr rff 41Q4 I (at least please drink some cold water). 

W tfbfr t I 37M t I 

<)dl "hf: 3TlT 3TPT yinf^f) ? 3UTT <WI <44 ? (and how about you Mr. Sharma? 

What would you like to have?) 

^ h?T|, I (Nothing please, thank you!) 

(3f). cKII ■[I'll tJT ^HhM 3TTT yiuf <3Ml <3ld |r ? 

(3TT). cRT VwW) ^ f ? 

(T). ofr Tf?lhf : STT# 3TTT tf(tutor needs to mention that 

3TT3TT and 4141 are the informal equivalents of the verbs) I 
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#. 3Tf^FRT 

Directions: Imagine you are sick and in bed at home. A good friend comes to visit you. 
Practice the following conversation with him/her: 

3TFT 

- 3ttf3t fIff ^ % ff %ftt / F 

- 3Tnr^- ft# ff % fr# ffff vjBh^i 3T^r Fit 

- 3TRPT ^ ftpl - F# 

- FF 41 *tl Fl$dl t" FT d^l, FF 

- 3TFT t 1 FT FFT FFTTFT FF # f, FF F# 

- 3Tft#T F# 3#T 3TF# ft# - 3# % fr# FTftiFT 3TFT Fit 

3tm=hi fIff 

FHF^T # FRFFFT F7^ 

- FF 4itrll / 4i«41 t" FF FF I TJFT ^F 41Q4 I 

- #T FT FT# % ftft 3T# FtFF FF FlftiFT 3TFT Fi^ I ( 3TFT *fft FT % ftft 
fTF F #TT FT #TT F^FiR FT#f ) 

- 3FF# FiFF FF t# #%FT 3TFT FR% FF# ftFlf Fftf# I 
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Lesson 3: Classroom Objects and Commands 


Content 

• Objects in a classroom 

• Structure of commands and interrogative expressions 

Objectives 

By the end of this lesson, the learner will be able to: 

• Understand and say names of classroom objects 

• Respond to commands and yes/no questions 

Materials 

• In addition to objects already present in the classroom, the tutor can get additional 
objects. 

To be reviewed before the lesson 

• Review of Hindi characters 

• Conjugation of verbs in the present tense 

Procedure 

cfr xft# cfr tor# ftrc) 

3T. 

^ TO TOTK I 

3llcH^ y'l-dcKt, cfr.#.3TR, WIM <^cK|R^ TO TOF W 

f I ^ $ ji TOUT # ^ #rf^T: 

3 . 
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3ft. WRf 

1. Directions: Look at the names of classroom objects and review the pronunciation 
with your tutor. Point out to words that are the same in English and in Hindi. Possible 
reasons can be discussed. 


English 

Hindi 

1. Chair 


2. Table 


3. Blackboard 

irt 

4. Window 


5. Door 


6. Cupboard 

3ETfTTft 

7. Floor 

TEST 

8. Wall 

({hit 

9. Book 


10. Pen 

^ETR- 

11. Ceiling 


12. Chalk 


13. Light 


14. Bag 


15. Pencil 


16. Notebook 

wfr 

17. Duster 
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2. Look at the following pictures and write their names in Hindi. 






5>. ^ ^ ^^ ^ ^ 1% w w f I 

fopff ^ w w t ? xft# «nt # i tasff 

cHIHfcH =6t #ff HT>T 31THFfr ^ t W W I 


^dltUUI: 

yy*t: W cNl t" (what is this)? 

3tTT: ^ >}R)<ri t" | (this is a pencil). 

3. cMIHfcH ^fTM ^T, ^ ^ M fcF 

^2JR^ 
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3T. 

FF 

FFT f 

3TT. 

FF 

FFT f 

?• 

FF 

FFT F 

£ 

FF 

FFT F 

F. 

FF 

FFT I - 


9. if ft it ) 

3T. if FT FT FPR^ FFF 

Directions: Review the formation of yes/no questions with your tutor. 

Questions expecting a yes/no answer have the prefix «KII. 
i 

FFI TJTT <^l=b Ft ? 

3TnT % W I 

CWI 3Tnr % UHH f 1 ? 

Practice asking simple questions using «KJI | 

#. if FT FT 

3. FT FT FT FT^~ FFFT % FFT frUdHI 

Directions for tutor: Ask your student about various classroom objects. The student 
should answer yes or no in a complete sentence. 

I?l^=b: FFT FF =h<rH t" ? (is this a pen) 

Relief: FlfT FF ctxrlH H?0 F, FF F | (no, this is not a pen, this is a pencil). 



T. Ff FTFTFT^FFF 3ffcFF^FFT fcHsHI 

Directions: Repeat activity (1), above, and write your questions and answers on the 
board. 
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3. W FFTFT 3RFHT 

Directions: Your tutor will now ask you questions using the sentence ckii FF _l" ? 

Respond to his/her question either with FT I FF._tor HfO FF_HfO F, FF 

_£ I 

3. 31livi=h f^FFT) 

3T. 31T^T 3#T 

1. Your tutor says f^FTF and holds up a book. Then the book is placed on the table and 
tutor says f%FTF Fit "FiHT (touch the book) and touches it. Then your tutor takes off his/her 
hand from the book and says 1%F1F FF ‘FFT (don’t touch the book). Your tutor repeats this a 
few times. 

3. F \Mj 

Directions: Look at the following list of commands and practice with your learner. 

3T. Firft Fit TSFTt 

3TT. FItar FF W 3lt 
F. d >1 FF 'F’Fft 
F. ^FR Fit FFlt 
F. XF9t Fit FFt 

STT^IFT %FTlf 


Hindi 

With 3TTF 

With FF 

-o 

FFFT 

^tf^F (please do) 

Fitt (do) 

FIFT 

<41 

Fit 

^FT 


Ft 

WicHHI 


^t4t 



t^nat 

FFFT 

FfjNt 

M <sl 

FITFT 

FT 

FTT3Tt 
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Negative: =bciH TTrT (please don’t give the pen) 
W (don’t give the pen) 


Directions: Using the commands and the classroom vocabulary you have learned, have 
your tutor give you commands and you carry them out (e.g. Rmiq tpift). After you 

have tried all the different commands several times, switch roles and you give commands 
to your tutor. 

sn&if MK^Rch tor 

3TPT 3TT^T MIoH ^TT ift I UI<rH wft c(lc^ h 3il<^yi ( ^ 

^IcbKIrtlcb 3ftt HcbKIrHcb ) f$rfI 3Tlbft7 RchlcM I 

3T) 

3ft) 

?) 

i) 


ft 1 ^Rfth cfr ^TTft cJT# cRf3ft -fit tEfft 3ftl cR^ft 

% w 3 t^ttr^ rhifti *weii ftf dRdfftd i 

^ 3hft?T f^TT W TRkIT t % feft w ft- ft ftr i 
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Lesson 4: Classroom Directives and Expressions 

Content 

• Classroom related commands (using forms of BTHT and 

• Other classroom-related expressions 

Objectives 

By the end of the lesson, the learner will be able to: 

• Use and respond to classroom-related commands 

• Use classroom-related expressions 

To be reviewed before the lesson 

• Requests and commands 

• Vocabulary related to classroom objects 

Procedure 

3ftr 3 htt % 3n^vid> m 

3T. W 3f«TRT 

fslTCT 3Ttr ^ ^cbKIrUcb 3^T HcbKIrHcb # 3H^¥l«h WT 

3T. 3TPT W^fT (you please eat food) 

3ft. tpt 4 <j) (you sit down) 

IT. W fSIT W 3TT3ft (you don’t come here) 

3W tnftf (You please drink water) 

^ aTf (you be quiet) 

3ft. Tfftfiftf 3tl^VI=B 

Directions: Match the expressions under column A with those in column B 
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Column A 

Column B 

Raise your hand 

/ Rgt 

Listen 


Repeat 

3ilMcbl FRI / dmtl Hlh faWl 

Pay Attention 


Answer 

/ 4<i) 

Be Quiet 

/ TRT 

o -o 

Speak Softly 

FRT 461^ / 3'6T3lV 

Read 

44Kl 41 fail / 4)d) 

o 

Sit down 

&i|M ^ 


Milt £ 4lfHil / aflcil 


3. y^fochi 

Directions: Below is a list of actions. Write down each action on a slip of paper and 
fold it up. With your tutor, take turns drawing an action and acting it out for your partner 
to guess. 

W Ft 

fern Rddfati 
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J. WWM ^ TF^RT 3TR&T 

Directions: Match the expressions in column A to the ones in B. Then go over the 
pronunciation of the commands with your tutor. 


Column A 

Column B 



In Hindi please 

MHH ^11$^ 

Go to the board 


Open the book 

dfclMI 4^ 

Write your name 

m ;tt nm f^fo'4 

Close the book 

ta'4 giPm 

Close the door 


Open the door 

M Ti 


Directions: Transform the following commands in the formal ‘you’ form to the informal 
‘you’ form. Write down the commands in the space below. 

3T. iti ^ W 

3TT. dWM | 

?■. dWMI ^ cQQii 
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FT. forPTTF efiM 

tt. Ht^t^Ftf^ 

F tit^t crtcit # 

Directions: Sanju goes every day to attend Hindi class at 10 am. The following dialogue 
is from a typical day at her class. Fill in the blank with the appropriate forms of the verbs 
in parentheses. Pay close attention to see if it is formal or informal. 

3TWFF: FTT^ ! 
ftHTsff: FRI^ €ftl I 

3TSFFRT: cRT 3TR^ FRT l^t JIT FRf % FtTI _(frRsRT) ? 

^ft FT I 

31WRT: 3T^T I 31FF FT TFlf % Fit # Fjttt | TpfalT, W FT _(^rTTHT) HFnft 

f?l ?»■*■! A '■Hit) ^f" imt TUFITRT FPTF chid A1 ? 

TrftW: *ft I^TR ? 

3T^cimch: FT I <f|ch ^lc||<q f^JT dH'i I TT FT 3TFF FIT FPTF % Fit tt did Fvtt diAi Fit 
FT itF TFtT Flit f - I FFT FTlf FHdl t - 1% # f%IT RTF eft - FTF FTI TFT J* ? 

IFF: Fjt "TUFT f 3PM# I 

3TSF1FF7: FT_(Ft#) IFF I 

IFF: Tfr HFF7 I 

3T&FRFT: FT I ttF FT TUFT TT FRF f; Fit RRrft f, 3#T Flftnf tft RRrff f I 1%FT 
ITFFT TFT RFIRFi RFF Ft TRFfr f I 

TftFFT: €tFRft I 3TTT FT FFf % ftFRf Fit £FH it T# Ft FTF F# FtTT I 
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STETOj : # W# WH |f I HT W ITt? f^rcfT ITT imW _$IT) IUTT# if - ? 

‘jffac'T: ifr if I HHT ftw # % IT# IT 1H# TTH w 3TI#I' Il#f 3TlT IHHI I - I 
3T£ITIIT: dHd cTl^h _(dip'll) I 

IRT: cDlf#), ## 3111# #IT TITIT % IT# WTTITT# fir #W t I 
3RHIIT: if TTIT I # 1#m Ifl WT t Ilff#T 3TIT #1 HI 1^TT3# # IT## T# f#TT# 
I#lteTT#jfr I 

?. fF 3#T cMW-MI TTRF&fr TJIFJ#: 

3T. I^HI IT IcfT W 
TTITIITT 3HITTT 

Directions: With your tutor or a fellow student, perform the following dialogue. Once 
you have read it once together, switch roles and read it again. Ask your tutor about any 
unfamiliar vocabulary. 


3TSHIIT: 3HT H# IRTTIW % I# # WT I HT 3T1II# I## HIM WIT f ? 
1#sjT§ff: 3Pwt, Hf#- # m1h4YN I# HT ITI# # ? 

3TSITHT: IT^TUT I 

%TT#f: ^ TUfT # 3TTIT I HT 3TPT ITT IRI ##*! HIT# f ? 
3TSITIIT: if I 


i. hit? ttpsr# wr 

3T. HI# nr f#SJT§# 3TSZTTW 3# HT WIT t ? 

3TT. HT 3TSHW ITT HT to#f ~£t HHT # 3TTTTT f ? 3HI# ITcHT pi ? 

j. cMIH^I THR# IITI# HIHHI 

Directions: Discuss the meaning of the following expressions used in the dialogue. 
3T. 3TWHTlfr, ###|- # ’pollution’ I# HT ITI# # ? 
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3ft. 3TR 3FT 4ft ft ? 


% ^TfT^T ft 4ftt 3TT4T I 


*. W 3Tfc TfFT^ 

Directions: Brainstorm with your tutor about other expressions used in the classroom 
and provide the Hindi equivalents of the following: 

1. What is for homework? 

2. When is the exam and what is going to be on it? 

3. I did not understand concept X. Can I see you during your office hours? 

3. I forgot to bring my homework. Can I give it to you tomorrow? 

5. I have a question. 

3ft. fir 4iFT 4T 4Tft 

Directions: Imagine that you have been absent for a few days. You want to set up a time to 
talk to your teacher about missed work. Role-play with your tutor or fellow student. In your 
dialogue, state the reason for your absence and ask your tutor to go over the lesson with you 
and tell you what is going to be on the upcoming test. Find out from your tutor if you can 
turn in your homework the next day. 

cFlTFRSvtT ftft 

Directions: Look over the following situations and state what the teacher or student would 
say in each of them: 

31. 31Wra- TJ47 “surprise quiz” 3ft 4T4TT ft I 4F ft cRT cMdl!N|| ? 

3ft. 4WH ft ft? ft 3TRTT ft I 4F 31WFF ft cRT 4iftnT ? 

J. UcF fftuiftf ft fftF4T «nft W w ft I 3WM 'sft cRT ^fthT ? 
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f. w MNf eft- ^rcr^T it snf i ^ 3iwre7 ^ crt ? 

F. 3TS31W FfF FTR t 4FT t 3#T I^IlW ^ <frr-<frr % # W&K f I FF 

teW wf^- ^ FFF cfrft- I FF cRTFiiFT ? 
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Lesson 5: Talking about Language 

Content 

• Basic grammatical categories 


Objectives 

By the end of the lesson, the learner will be able to: 

• Identify basic word order differences between English and Hindi 

• Identify some fundamental grammatical categories in Hindi 


To be reviewed before the lesson 

• Characters in Hindi 


Procedure 

S. % TJcT °i||cMfu)ch M 

^i?huiT % Tm aircfidOrcjr wr 

% Tm odj|chf(ulch ^Tff cFT 3TWH 

Directions: Look at the following list. First, elicit examples of each category in English. 
See if you can understand the examples. Ask your tutor for meanings of unfamiliar words 
(15 minutes). 


cRf 

<hVii (noun) 


w 

1TFT 


(pronoun) 





idyiqui (adjective) 


7TW 

rtf 

3T^r 

c=TM 

I^TT(verb) 47RT 

^^RRT 

CRI 

g[RRT 

^tsRT 

BMlRviNUI (adverb) «fft 

<461 

^TR tH 

3T^ 

Mcftrl4 (preposition) ~*f 

tR 

3T^T 

r| <=b 


47 



^HlcFr (conjunctions) 


3rtr 

W 

3RTT 
nt| «l 


?. 3T^nrr 

Directions: Read the following text and note the grammatical categories. Put a circle 
around nouns (■HjII), a box around pronouns (tH^nm), underline the 

adjectives (Pylqui), adverbs (Bh< 4 iPylqui) ( prepositions (XT^TPf), and conjunctions 

^T£T5r). Once you have completed, discuss your responses (in Hindi) with your 

tutor. 


eft- f I Wft ?fr I cT^f xft FHT 3ftT^TFfr^ 

I 1 I FT tjsr # Wfi I HMI^l } xft f^TT Fipr Tlffr to# I # 

TfFT f 3fk ^rf^TT-'En: xft f I % TTT?T PlQ^I "ER Tpjt ?Jt | 

"3TT s||7f Tilt T^kT % '}fr 3Tft I F^t Tilt 'dMdtT ^W-F^T, ^T, 

FoUT^ I 31xJMch 3TFIT % TITST f I # xpfr 3^T ^ Ft X3fat 

Tpfr i sfttr-sftt: frt Ft xrf i 3Ptt xt tt x*37 xjPrt tr Pmi^l Ft 3iit fix tw i tt 

TIFF Ft I cbt$ it Stun tf *tF ttt, FTFT 3TlT Fltt 6 +tl<) vTTpFT 3)5 3TTXT | 3^ txFFR 

FJF Tpt I # FF - I^T F^f IT# I 
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Directions: Look at the following examples. Point out the word orders in English and 
Hindi. Discuss similarities and differences with your tutor. 

ii h m41 ^-ft" l 
Ram is drinking water 

How does the word order change in the following sentences: 

3f. cKII HTT Ml-fl TIT ? 

3TT. Ml41 41 <41 I 

J. ^ Wgt 3TT^fr W # W3H1T I 
THT 3TT T ? 

T. # 1ft wzrm I 

3. MULMRch 

^F^R’^TT 

1. With help from your tutor, write a cinquain poem (15 minutes). The rules are as 
follows: 

Line 1: 1 word (subject of the poem -a noun) 

Line 2: 2 words (adjectives that describe line 1) 

Line 3: 3 words (action verbs) that relate to line 1 

Line 4: 4 words (feelings or complete sentences) that relates to line 1 

Line 5: 1 word (synonym of line 1 or a word that sums it up) 

The following is an example: Tff 

O ~ C O 

qgd ujk <*><41 t" 

MRdufdl 

c\ 
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m. Tfe IrRT %*TT 

Directions: Your tutor will look at this paragraph and ask you for some words pertaining to 
certain grammatical categories. Provide your tutor with the words. Your tutor will read the 
whole paragraph to you with the words that were given by you. 

Provide the following: 

a) vdlRciMch WT ftpxR)._ 

b) ? OjdcbM) ___ 

c) RvInui_ 

d) f&n ? C^dchH)_ 


Now fill in the blanks in the paragraph with the words that you provided: 

RsfRT W SIT, ^ _ HlRdMch R7TT 

(«i^cnh)} % Tm Mii^id p tw i ^ } _ 

{ ? (^dchM)}, ^ 3TT# I cT^f TTr 3TT3- _ {f^faur} ^TTpT ^ # 

3T^f # _HlRdNcb Tm Hp^M)} I 3MT I 

3i^^r 

SfFT ?, 3T (?) % ^tdl'VI 3TRnfk, 3TPT =fRft R R 5 W RRFT R? TJcf 7 

I m RR I^T oJJTcF#cF R# 3RRRT %RT f, RR Wft R# RR RR^ 

^ chlfVlVI cQRlil ( ^ fe ) I 
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Lesson 6: Color and Shapes 


Content 

• Colors 

• Shapes 

• Adjective order for ‘big’ and ‘red’ 

• Existentials FfaT ‘to be’ 

Objectives 

By the end of the lesson, the learner will be able to: 

• Identify basic shapes and colors 

• Describe common objects using the vocabulary related shapes and colors 

Procedure 

3TT3TTT 3Tfc f^cTTT ^ TjfcPT 

3reFT-3rerrr 3TT5flT MeMHHI 

1. Directions: Look at the following shapes and repeat their names after your tutor. 
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2. Now, your tutor will point to one of the shapes and ask you ^ wt ? 

For the first one, the response is I 


3. Look at the following shapes and write tildl (small) or (big) next to it: 


® 






4. When reporting to your tutor, say or write W3T (or «fSi) MMl^hK t - | 
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T*T 

at *rrkk % kr 



t Sflkk fft- ^ ^<dcb< % "3 tR kf^T: 

3t k kvFT 3TT5iTT W t ? 

#. W 3TT^TT W ^T f ? 

9. W cflQ^: 

Blue: 4l^i 
White: 

Orange: -HK J H 
Black: =hi<ni 
Pink: ■Mcii41 
Brown: ^RT 

c\ 

Green: fRT 


Red: ^1M 
Yellow: 41<ni 
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3. 3ronw % Tiro rof i 


^ ^ 3TT5iR ^<dcb< ^T TT 3Tk f^TOR TW <£)P|ij | ^|^<UM: 



^msterTTtffr 3iOTit i 

(Look at the example and tell your tutor the location of the adjective in the sentence). 


m f%T5T I ^T5T % IT 31 Tc&r; VT 3frr f^TOK ThF I 3TTC% 3TTO1W 

SIPT^ - n f^TT 3tl<*iK 3TlT Th"^T t" ? 
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3 . 

Directions: The following is a list of descriptors of different objects. Read each description 
and say what it is: 

T FF FFT FilFIT t I 3TSF1FFT F*# ftpst F I 

F FF T#F 3l'dldiK t I FT F*T# t I 
?. FF FFT tftw hldlohK f I t FTFt ^FT f I 

*. FF 3T§f # 3F3FT FF f I FT FTP# IT# # f I t 3#F7 t# # f#=l# t I 

b. FF dhkK t I FT F*# #F 1 F #lt f - I t Film # FF t I 

*. 3T^fT- 

1%# #FT # Fit # #f#r 3#T Til# 1#nf## Ft FTIFF F#T I t 3TFFTF 

HJIltjl % FF #3F FFT t I 3T«nTr FT# # f#t ## #T FF1FTF ### I 
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Lesson 7: How Many (Part I) 


Content 

• Hindi Numerals from 1-10 

Objectives 

By the end of the lesson, the learner will be able to: 

• Count from 1-10 

• Enumerate people and things 

• Write the numbers in Hindi 

To be reviewed before the lesson 

• Review of Hindi characters 

• Conjugation of the verb tTTT ‘to be’ 

• Vocabulary related to classroom objects 

Materials 

• Flash cards from 1-10 

• Handout with numbers from 1-10 written in Hindi 

Procedure 

s. s ^ So sfar 

3T. 3f^^RT 

Directions: Read the numbers from 1-10 and repeat them at least 2 times (5 minutes). Then 
say the numbers two times without looking, 
o 7RT 

c\ 

’ TT 

3 
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* 

M, MM 

^ W. 

V9 TM 

6 3TT3 - 

% 

3TT. 3157 

Directions: Write the numbers (10 minutes) in the space below. Then, have your tutor say a 
number and you write it. 

«fk 

^TTT 

TTr^r 

w 

3TT^ 


57 



3fc&f cct zmm 

A. Directions: Practice numbers in pairs with the flash cards (10 minutes). 

B. Directions: Call on learners and give them a number. Have the learners say the number 
that comes just before the number you said (5 minute). 

C. Directions: Your tutor will point to classroom objects like chairs, tables, learners, chalk 
pieces etc. You need to provide the total. (5 minutes): 

Tutor: Tf ? (how many chairs are there in this room)? 

Learner: TT -dK tffdl | (the room has 4 chairs) 

D. Directions: Look at the following math problems. Provide the correct response in Hindi 
numerals (5 minutes). If you want more practice, have your tutor put other equations on 
the board for you to provide the answer either orally or in writing. 

* +? = 

* + H = 

3 - ° = 

^ - 3 = 
k + ? = 
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Lesson 8: How Many (Part II) 


Content 

• Hindi Numerals from 11-50 

Objectives 

By the end of the lesson, the learner will be able to: 

• Count from 11-50 

• Enumerate people and things to some extent 

• Write the numbers in Hindi 

To be reviewed before the lesson 

• Review of Hindi characters 

• Conjugation of the verb ?TRT ‘to be’ 

• Writing and counting numbers from 1-10 

Materials 

• Flash cards from 11-50 (make 1 set for 2 learners. Each flash card should have the 
numeral in Hindi with the word in letters written at the back). 

• Handout with numbers from 11-50 written in Hindi. 

Procedure 

^ ^ TT^T 3T^f Sn^TTCT 

3T. * ^ rTcfT 3TcF RUsHI 

Directions: Write the numbers from 1-10 in Hindi in the space below: 


#. Wfrft 3ERTET 

1. Directions: Say the numbers out loud 
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2. Directions: Practice giving phone numbers in Hindi. 


ar. gggrsfrcgtiM 


Directions: Read the numbers from 11-20 once and repeat them at least 2 times (5 minutes). 

n ' I W 
^ W 

^ #?1F 
W HFF 
\C 3TFRF 

sf^T 


3TF. >r1<qi41 3TFT 

Directions - Step One: Read the following list of numbers and provide the missing 
numbers. 











^0 


Directions - Step Two: Figure out the next numbers in the series. Complete the exercises 
provided and, if you would like more practice, ask your tutor to come up with more number 
series to figure out. Try to use Hindi in all conversation with your tutor as you figure out the 
number series. 
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1. Look at each series 

2. Figure out the number pattern 

3. Read the number list and provide the next two numbers in the series. 


a. w, _ 

b. ?o, _ 

c. H 


3. ^ 3° trar srar 

3f, 3o TFF 3T37 

3. 3t^7 frKsHI 

Directions: Fill out the boxes with numbers from 21-30. First do them only numerals. 





x|141+1 

tTexJtfT 
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ftirr 

(numbers in 20s end in the sound StH. Also 29 ends in the sound which indicates 
that it precedes the number 30 (41tH) 

3ft. 3T^TRT 

sr. w 3ftr 3° % ftNr 3T3 t f? 

3ft. 3T37 chln^rll t ? 

J. i^w 3T37 

i ^nfr W 3T37 

'tf. ^ 'tfo TT^T 3T=F 

3f. rT^T 3T^7 

?. 3T37 3jd^<dH 

Directions: Your tutor will slowly read the numbers from 30-40 in sequential order. 
Write them out using Hindi numerals next to each one. 

_ 

srftter _ 

ftftfcr _ 

xiTtAh _ 

_ 

wfrs _ 

_ 

3T17flTr _ 

■ellcflH _ 
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3. 3^T^RT 


ifft 3rgrftfaft «hlf$ivi <£lfa<i) i »oi % ftftr wr fthRirf i 

3ft. 3mrRr 

jf RT ^gT f ? 

Directions: Look at the following numbers and indicate which is greater. 

3. 3HTT# W cRT t ? 

Directions: Ask each other how old they are and write down. Practice saying the 
question with your tutor: 

? 

# _W 37T (#) |f | 


3. ftfarfr 

Directions: Count in 2s from 30-40. You and a fellow student can alternate. 

*. 3Tm^T =fft 3R3T 3T^5T cRTrlT ft I 3TPT ftNf fftft 

TO T4^rfr 3#r ift «TgT-<<2l4R ’HtIT ftfth 
3T. 3TTW ^ ft ? 

3ft. 3TM cfr =RT ft ? 

f. 3imftr UI«H Ridftl Ridl<^ ft - ? 

ft. ftfer I 1 ? 

I. 3HM<^ mRcik "ft fftulft rft 1 ! ft ? 
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l \. ^ ^ TT^T 3TcF 

34. ** ^ ko Wfi 3fcjr M^'clMHI 

f^R 

Directions: Match the numbers in Column A with those in Column B 


Column A 

Column B 


Forty one 


Forty two 

WH 

Forty three 


Forty four 


Forty five 


Forty six 

44Tvfl4f 

Forty seven 

Odl^)fl 

Forty eight 

3H^dl<rTl'H 

Forty nine 


Fifty 


3. Wtrft 3T^T 

Directions: Say the numbers out loud from 41-50 

#. 3TMTCT 

3. gtgrgf 

Directions: Read each of the problems and provide the answer in Hindi. 

3T. W I 3FP^ m ^ W 3Tk %TTT# ^ f - I 

m ^ W f^TT^ t ? 

3TT. | 3DW 3Tf^cT ^ ^ 3#T Wf f I 3F4 31^4 % W 1%^ f - ? 

J. Yllfa4) ^ 3TM 3^T^T ^ I m ^ ^ WT 

£ ? 
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f. dobum nf %■ w T f i yRRn To t 3frr 

^rt%crt i % ^pr f^n^r toff Rjfin tow f- ? 

j. WIIT# 7 #! 

Directions: Read each of the problems and provide the answer in Hindi. 

3T. 3lf^r TNt # ^ 3TtcR 1RRT f I IT 3T^T # W. ^ iVrfr f I 3TT^ 

Pdlcbt ^ ? 

3fr. w mr it ^ # h diRdd sfter itt f- v\ UPbiiT f i -sRfkfoik 

aJl'Jl «ll<l ? 

I. ijci nf k 3h"cb.dT % t 'te: i it tte # 3rni# i^ f i nf % w 

Pdlcbt 31^-f ? 

^ ST^cfrfr 

ITT^T 3TftftR 3TKJTTT % W (R IFSi#) IR H ^ RT TRRT t I 
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Lesson 9: Body Parts 


Content 

• Vocabulary related to body parts 

• Adjectives related to body parts 

Objectives 

By the end of the lesson, the learner will be able to: 

• Understand and produce names of body parts 

• Describe various body parts 

To be reviewed before the lesson 

• Plural of nouns 

• Possessive pronouns 

Procedure 

t 3uff tlT VKMc'fl 

3T. 3Tk dUfHI 

Directions: Look at the following picture and fill in the body parts with help from the 
vocabulary list. When you are finished, practice pronouncing with your tutor. 
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Arm 


Body 

?iftr 

Cheek J ii<n 

Chest OTft 

Ear 


Eye 

3iks 

Face 

■ftfTT 

Finger 

Foot ftr 

Forehead TTSJT 

Hair 


Hand 

fra - 

Leg ^fft 

Mouth ftft 

Nose 

R3T 

Stomach ft^ 

Head 

ftn 






3ft w TIT Vll(IR«b 3fTT ft ? 

Directions: Read the following descriptions and indicate what body part each of them 
correspond to: 

3f) TR ^TT 3TT Tim ft^aft I 1 | 

3ft) 3lft % Tim U>d«IH ^tnft ft I 

t .) FR - W 3PT % Tim ^aift ft I 

ft) ^TT 3FT % TIT^ ftfftR M ch^ I 1 I 

w* Tim ftfaft ft i 

Directions: Read the following sentences and match them with the appropriate picture. 
Example: T/fR ft PlJlft ftft | (Mukund studied a lot) 

3Tf% ITK ft ft | (His head is hurting) 
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3T. TOT T qgd 1^61^ wf I ram ate a lot of sweets 

3TT. tldl 'ST T^ TIT Tjfi’ ?fr I rina sang for 2 hours 
f. HcTIh T Tnfl •hium <JdNi I naveen carried heavy things 

Wldl ^ °o q-iidi «HIU I jyoti made 20 parathas (Indian bread) 
3. rdM f^T $R TT did TTTT SJT I ramlal was talking all day 
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3 . Mm 

3T. Vll(iR«h Tjoif Rvl^ui 

3TT^TT^uf? 


Directions: Look at the following list of additional adjectives. Try to say them out loud. 

English 

Hindi 

Handsome/beautiful 

w 

Big 


Fat 

H\d\ 

Little/short 


Thin 

WIT 

Straight 
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7. ^rtr r ^nr 3 wftfoF snfr % ? RvinuiT % wsr m grjfr cftfStf i 

Model: # ?RT |* I ift f - I ^ft - 3lf# f - I 

3TT. 3TRT7T 

Rfrff 

Directions: For each picture below, describe the person or people in the pictures using 
adjectives and body parts in parentheses. 

^I?UU| ^vtRfT (W/tto) 



=h+l<ni % WTR If 


^jftrTT (3M/33T) 


^tTT (^TTARMT) 
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f. 3TFT% STHT-WF ^ J iT ^iT 

Directions: Describe your tutor or another learner other using adjectives and body parts. 
For this exercise use the informal his/her form Note that some adjective forms 

change as a result (e.g. Md<ni, Wc, cd'dl etc). Write your answer in the space below. 


s. 3 tpt%’ -fit wrin # 3ir^ 3ik ynOR* 3t# 7 

^rr^r cfiM i 

7. ^ ^T5r 3frr vndRcb 3fhf % #r^ ravlNui 7 
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A. Directions: Think of yourself as an alien from another planet. First draw a portrait of 
yourself in the space below. Then write 3-4 sentences describing your physical 
appearance. You may take the help of your tutor for any unfamiliar vocabulary. 


B. Introduce yourself to your colleagues and describe your physical appearance. You 
may also ask questions about the various body parts. 

For example: f ? 
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Lesson 10: Local Geography 


Content 

• Geographical names of India and names of a few cities 

• Locatives and existentials 


Objectives 

By the end of the lesson, the learner will be able to: 

• Understand and use geographical vocabulary related to India 

• Talk about geography of India 


Materials 

• Map of India with oceans, mountains and river names mentioned. 


Procedure 

*TRcT cST UI<t»Rcb 

A. Directions: Look at the map of India and discuss the questions that follow. 



India 


Afghanistan 


2uett Pakistan 


China 


Uttar Pradt 


Arunachal 


Rajasthan 


V Bangladesh 
Bifgal o'"ir 


Madyah Pradesh 


Myanmar 

(Burma) 2( 


Maharashtl 


Diu Daman 
Dadra and Nag 


Orissa 


Yangon (Rangoon) 


Bay of Bengal 


Pondicherry 


kKarnataka 


Pondicherry 


Andaman and Nicobar Islands 


Nicobar Islands (India] 


Gulf of Mandat 


Laccadive Sea 


Arabian Sea 
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3t) ^ ^ # t ? 


3fr) ^IHrf t ? 


fwr i 


f) w t ? 

^) ^TRrf Tfrfrf XR ^T 7^ t?T f ? 
■*) ¥fR?T # TFHT f ? 


w) ^ Tjfaz ^ t 1 ? 


^) ^ w wif % 'TFr ^ttt t" ? 
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A. Directions: Look at the following text and fill in the blanks with the appropriate 
words from the list below: 


TFT 

TffiTFR 

F^PF 

TftW 

FRfr 

TFFf 

TT 

«uJ> 

T^TTF 

Fl^FT 

FfirF 



FRF 

frf Ff^nF ff xj^r f^t t i frf %_# fft^ t 

_FF^fr t FFT, FTFFT, FFFJF 3TTf^ I_# ^ F?T|T Ff^lf FF^fr f: 

F^FT, FTSJT, FF^fr 3frr Jllclldd I FRF # #T W_F^rfr f: ^T, TRtfr 3tk 


FTRIF - I TFT # ^ # Ff7T_Ffrfr t I t?T%TFfr FRT FFllft FR1# # FFfr 

_FFFnrfrt i FfaFF# i?r ft TRtfr Ftrfr t i ftt|-%ftf_ 

FFf FfTfr t" 3 t1t f%FiR_ fff 'sjt fr^ - t 1 i fif^f vtIIcm FFf f^tt fcl^q 

FRfr Wrfr f 3tIt ftt^t Fit # 3 t3ft diRdiiC f^r# Ff f - 1 ?)Rh frf # Trrfr frtf # fft 

FTF FFf Fift F^fr I FFR3JTF %_# Flft^T FfF FRT F^Tfr f 3#T 

_% ^U|i£jR # TTTTR =6t TTFTt 3lte FFf t I 


3TT. tHfO FT J Md ? 

Directions: State whether the following sentences are true or false. Provide the correct 
response if the statement is false. 

3T) FRF % TFT # ftFlFPT t I 

3F) W 3fk Wf F%F # FF^fr t I 
F) FRF # "FR FtTRT Ft^ t I 
~f) j k 41 3T^TF "tf FJT Fpft t" I 
T) F^HF TIFF FT ci ^1 f?l rfl I 
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3. 

3T. % J f)d 

Directions: Are you familiar with patriotic songs in your country? What aspects of your 
country do they highlight? 


3ft. fft^WTT 

Directions: Read the lyrics for the song ftr ft?T £U<fl sung by Mahendra Kapoor from 

the film ‘Upkaar’. First discuss any difficult vocabulary with your tutor. Read the text 
once again. What aspects of India does the song highlight? 


ftft ft?T eft- TTfaT ^Tft ftft ftftfr 

ftt ft?r mft... 

ftrft ftf Tpft ft ^ To W TFT Tpllft ft 
m ft tdfvi^r ft" ftWT ft 

^flft WT ft!" 3TTwft ft 

3Tlft ftl" TR7T «16 k 1 % ftt d<5 TTT <^d 7Tft 

ftftft?T... 

WT W# ft IHTFF1T 3FTJT^lf cftrfr ft 

ctft nitD ftt ftl" W ^3" ft 

snftt ft fftrrft wit iftrar, ^rft ftt wit wt ftir 
wf 3TtRT wit fttft ^ftf ft ft ft" w ^tjchK ftrr 
ft^ft?r... 

ft WT ft #TfT WT^T w f^ift ft "^TfFT ftr Ipr wf 
Wft 7TWT, ftiftr, IftWF, ftft 3FFT ft" tpr wf 
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t 7 ! dd<3 7^ t 7 ! did t" did W 

t 7 ! «HI «HH<il 'hUd f^TTT TH" 3TTTT ^(t ddl^t 7^ 


J. tWf ? 

Directions: Your tutor thinks of a geographical feature of India and you have to try and 
guess it. You can ask your tutor a maximum of ten questions to find out what it is. For 
example: 

W t ? cRT^ *rTTT%^TT#t ? 
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Lesson 11: Giving and Understanding Directions 


Content 

• Directions 

• Commands 

• Locatives 

Objectives 

By the end of the lesson, the learner will be able to: 

• Find locations of places 

• Give and understand directions 

To be reviewed before the lesson 

• Review of Hindi characters 

• Interrogatives 

Procedure 

3T. <Hc||q 

Directions: Seema is visiting her relatives in New Delhi. Her uncle picks her up from 
the airport. As they are nearing the house, Seema asks a lot of questions about the area. 
First practice the dialogue with your tutor and then answer the questions that follow. 
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SS^T? - 


tffar ^mi4), ^n3r w ^mr crt t ? 

irmr ^fR t xihckwO i ^r- ff^rr ^ i 

#RT w ^f ^ ^ftf t ? 

tiftt if i ^ 3^r ite # ^ t - i put m ^ ^tm wcf? rhRi?? 

■^TTT Wft^ I Vll^f }-W.1 tZ 

t I 

#RT WW^t, PIT zmzt #57 t ? 

TTrnr # rfT 3pt^t 4U<ii ^ff; -^Mdi |f i pnt m % wr ^tsht *tt^t I - 1 
irmr tte # tte m? ^r ttw ttt^t 1 1 

#RT 3Tfc =RT TTT#3fr *fr 3Tm3r PTO f ? 
tttrt Tmfr ? 1 w^t tps# ^*kni 1 1 
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Tfrnr iV it irif mfr i ? 

mr 3nnr Ttr # Tftir it vii w^f nf 3 ht f i n# im TT^ft i^t 11 

Tftir i nf nr^RiTiTi ? 

TTHTT 3f-^lt f I ?TTII lit# TIRT ~£t TPI "HT TIT t I 

TftRT IIT ^ 311% IT ^ IJI I[T t ? 

TTHTT if ?fllT it IHIT I%HT I Ilf: IT % Hill IH fall H%t I 
TftlT HTH; %% HTIT t ? 

W 3HTIT Tte % Il1%I Ilf IT H% IJIT t I IH% m 1311 tl ift nr 

Tftn ^itii fti it i<thi itiT i ibft % -cmJ} tit it. h1%t |T%r 
Tte lit itt ht% iii ti it n% % t%%h %ft i 
Tftir hit, mpm%% ifNr%3^HT%t ? 

HIT if I 3T% IT HT% ste 3TRTI ITT % I 

#. Ilf fUMHI 

Directions: Based on your reading of the dialogue and the map, trace the following 
directions: 

3T. ith % it % ftnfc 
3TT. ith % it % im it% 

I. ith % it % hhit 

I. HH % IT % T^I^ITT 

Directions: Seema is looking at a map of an area of New Delhi and asks some questions 
regarding locations of different places. With the help of the map and the list of 
vocabulary, answer the questions that follow. 
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Tift3Tft3HTO 

ft tot 

^o.TOT TTTO 

n.i ftft 

TOlft 
^ft ft*} ft 

3T. ^IHRIjI % ftft ftft TIT TOft ft ? 

3ft. ftlTOft ft# T#H ftft Tft fftlT ft ft ? 

ft TftW ftTO ftft ft TOf TJT ft ? 
ft. ftftTO ft? - ft ftft TIT Ift ft ? 

3. TOT TOfr 3TT3TTT TOT TOT ft TOT ft ? 

ft fftm TRftHJ 
3T. ftm TIHftHI 

Directions: Seema decided one day to watch a Hindi film at Rivoli Cinema. 
Unfortunately she lost her way and asks a passer-by for directions at a bus stop near 
Shivaji Stadium. Learner first reads the directions. Then, when the tutor reads them, 
learners put their fingers on the map and trace the route. 


3TO TOM T# ft wft ftftft I ftft TO Rift ft TO, TOR TlftTT TO ftftftft I ftftft 

o c\ 7 

ftfftfTT 3TOft «# TTTPFT ft I 
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3ft. ^ ^ ^tht 

Directions: Using the map, read the following situations below. Then, assuming that 
Seema is at Rivoli Cinema, tell your tutor how Seema should go to get where she 
needs to be. 

3T. ■tftar ft wr [ «pt3tt # f^ir ft 3ftr Tftftrcr 4ft?R ^rt 11 

3ft. ■ftftrr ^cbibiw ^ cft m# 3ftr 3R w w=it 11t^ttt ftter 

I 

% Tftnr ^ ftiftr ft*3^T ft I 



Directions: Imagine that Seema’s friend arrives at New Delhi and is now staying at 
the Hotel Tajmahal on Kasturbha Gandhi Marg. Help Seema give her friend 
directions to 3 places of tourist interest. 
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Lesson 12: Food 


Content 

• Familiarizing with some common Indian food items 

• Reading and creating recipes 

Objectives 

By the end of the lesson, the learner will be able to: 

• Know the names of food items in Hindi 

• Read and understand simple recipes 

Materials 

• Cut out strips from Section III 

Procedure 

3H^¥l*]T|cbT CFT 3THTTCT 

Directions: Ritu Singh is organizing a potluck dinner at her house. She and her friends 
are discussing the menu. Read the dialogue aloud with your tutor, then underline the 
verbs in the imperative form. 

%: viPMk m3 m m 3 3m 3 33 m3 i 

TffaT: wfr# ? 

o 

WgW f^T Ff" ^ ftr I 

33m-. m3 wi 3$ ? 

iffaT: m i mm 3m 1 1 

#nr: # mi m m3 f* i 

41*11: Tff 3^1 hI-'MI I CNI THT 0^*11 ntIIUH «HI tH=h41 FT ? 

3tm-. i# ? 3m m 3rk for m\3 \ 

TFT m m3 m3 i 

o o o 

TFT: 3t ^ M<=hli|l |"31T WIT m3 m3 t - 33 ? 
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to #itrr# i TTH#Rirt 3rtr wrt utrt to i 

RR: if 11R 3TTIT I tolRT #, 3T1R ITT IK RHR IRT# I 

4)f<rlHI: 3R# ITR t I 3# #RT, fR TO# ! to# ITT tt WI to# W# I 

#IT: tot I 

RR: 3# RR ell'll cKii HR# 3Tlt IT# # ? 

Rd: IR TTI TR# Rltt ! 

?. (TgZW TOT) 

3T. 311# toTTTTR t HT WIT ? 

R TTITR 3HUTT 

Directions: With your tutor or a fellow student, perform the dialogue. Once you 
have read it once together, switch roles and read it again. Ask you tutor about any 
unfamiliar vocabulary. 

TTTOT: RR# Tito ! nr itrt t ? 

Tito: if to y 1 to to tot tor 31 t# ~f 1 

TTTOT: 3R^r ? RRt IT# t HT WIT ? 

-o 

Rto: RH tolTT ^T, # 3ft 3# RftlT I 3# lit HT WIT ? 

TTTOT: RR ff# HTI # I 
Tito: HT fR RTHT R# IT# # ? 

TRRI: R# I R# TT# RR# IW R# TOT# I 

R tol¥l TO 

Directions: Answer the following questions based on the dialogue: 

3T. 3ito tor t h ttitr inf # tit t ? 

3TT. I#T # T#R HR ITT # t ? 
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i. t Fit rt FFT FIT # t ? 


F. ##T } 7JFF FT# it FFT WFT 3# f#TFT WFT ? 

F. FFT 7TFTF ^ TOT WFT ? #f FT F# F# ? 
j. ^Flbl-kt ####FT# 

Directions: The following is a list of food items related to breakfast. Repeat the 
words after your tutor. You may also add more to the list by asking your tutor for 
help. 


a. 

Bread 


b. 

Butter 

FcFFF 

c. 

Cheese 


d. 

Jam 

TJTrcTT 

e. 

Milk 

V* 

f. 

Egg 

3TFT 

g- 

Porridge 

Ff^PTT 

h. 

Tea 

FTF 

i. 

Water 

F# 


*F#T is a type of Indian cheese used in various gravy based dishes. It is available in 
stores and can also be prepared at home. 

3TT# FT# FFT WFT ? 

Directions: Practice answering the following question with your tutor or another 
fellow student: 3TF5T rj# / 3TT# FT# FFT WFT ? 
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wtt 

3T. 3Th^ hftcTTT % WST ft^T chT nf^-^rR 

’. TP?T? 3TOT 

Directions: With your tutor or a fellow student, perform the dialogue. Once you 
have read it once together, switch roles and read it again. Ask you tutor about any 
unfamiliar vocabulary. 

Reena is attending a family reunion during the holidays. The following is a dialogue 
at the table during lunch. 

dl41: 31^ Nrfjltfl, >?Rr -clIc|?l ^Hl | 

RchM ’dl'dl: iff 3TM tRl% «(gd ^ | 

hFfr: cRT^ t 1 I 3Tk # IM, TTT 3ThTT ^ I 

3FJ W $\; rjH'} dM d^l I 

Tfhf: h4I, c^M *-HHd do) I 'hi)’ 3 ?)t 3TRT I 

3TT ■c|l4): 3tlLb ! if '4)’ d^l tslldl I 

o 4 o 

thT: TR cf# ycRIcf) ^ ^ rfr TZK ^ hTW t I ft TfHT 

F^Tl^TTSiV I 

A hr u<dd ? 

Directions: State if the following are true or false. For the false ones provide the 
correct response. 

3T. W t ^ I 

c\ 

j. ^rsr faifr ht i 

' c\ c\ 

f. 3F[ TRT % # hipT t I 

3. o^Nddl ^)~ ■t-l'cil 

Directions: List all the dishes (in Hindi) that are mentioned in the dialogue. Ask 
your tutor for meanings of unfamiliar vocabulary. 
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Directions: What do you typically have for lunch (hUn) or dinner (W W 
? Work with a fellow student to generate at least 3 items. You can either look 
up a dictionary for vocabulary or ask your tutor to help you. 


3 . 

3T. 3il^VI<=b WT 

1. 3ii^vich ^gf m argrrer 

Provide the imperative forms of the following verbs (use the 3TPT form): 

3T. *RiRT 
3TT. fhRRT 

f. Hrrt 

t -§RRT 

■3T. ft^RT 
TT. tfl'chHI 

Directions: Read the following recipe and put the strips in order to make logical 
sense. Look up unfamiliar words. 

Note: here are some useful measurement terms to note: 

3flrr 3iraT 

TTPT 





89 






















ijcb <*>9 
TJ^7 chM 

TT^7 t|4-^x| -c||<q ^ «-|rfl 


##37^ / 


WFFT # #■ ftcfilfdlT / 


zwtfv?; ^FT tft vftw ZTfrnr / 




^TFT &?ff t JTfrft / 


TJfft 3?fz TJW ®tt WFFT t ZTfrT$ / 


3. c^idivi TO 

Directions: Answer the following questions in Hindi: 
3T. xIFT sRl^" % frTfr f%7TCT tjpfr 3#t ^nl^' ? 

c\ 

3TT. MtTI cfcq 51*^1 'Ulril ft ? 

J. xlFT TIT W =FRT ? 

£ 3RT # W WdT t ? 
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Directions: With the help of your tutor, write a recipe for your favorite drink. First 
list the ingredients. Then write about 5-6 sentences using the imperative forms. 
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Lesson 13: Market Talk 


Content 

• Language used at the market place 

• Vocabulary related to food items 

• Language of bargaining 

Objectives 

By the end of the lesson, the learner will be able to: 

• Communicate with a vendor or grocer 

• Purchase food items 

• (In a limited way) bargain with a food/vegetable vendor 

Materials 

• Cut-out dialogue and situation strips 

• Cut-out item pictures 

Procedure 

s. wrMrrf srxm 

Directions: With a fellow student or your tutor, play the role of buyer and seller at the 
market. The buyer asks the price of the commodity and the seller states the price. At the 
end, make a list of commodities that the buyer has bought and add up the total amount of 
money spent (in Hindi). 



Question: ^ ^ ? 

Response: 
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3T. ^TT t)t 

T TPTT 3TOT 

Directions: Vinay is going to the market to buy some vegetables. This is a 
conversation between him and the vendor but the lines are mixed up. Go over the 
dialogue and put the lines in sequential order by numbering their order. Then 
perform the dialogue with your tutor and ask any unfamiliar vocabulary. 

Hint: If you have access to a copy machine, copy the dialogue and cut out each strip. 
Then, working with your tutor, slide the lines around until they are in the proper 
order. 

People in the market place are often called (sir), (sister), 

*P2JT (brother) etc. 


: #cT: i ^rr 4# ffin^iT i_ 


3T^5T Qvt <SI^ •bM'i) I_ 


tot: ^ TT# t ?_ 

feb ^ f I 3TPT cET ^PT W j ?_ 
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tor: to to tofr i gp; torr t to i_ 


: tH«i *>'-!<) to I_ 

-^- 


tor: ^ toto tot to i_ 

-- 


fcj^: rft^r ! Ch^l c^lH eft q<oNI I _ 


tor: ^kt tocR to^ to ?_ 


~^~ tot Ro ~rto~ I ~*fr T TRT <to 'to' *1^1 t~ I_ 


^)d: <r1M R Rto - % 3?tr *-lto <to Rto - % It I RTT^ <to ’to^TT ^ I 

c\ ' 
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^ .^ll^l igt <^ui I_ 


til<i: TT^T Rxrll rH^ •bqi) "§" fTT^ I_ 


f^FT: # I 3TTSTT ^TfT^T #1X137 mcf I_ 


fora 3T^r t ^ i_ 


gfHM I_ 


#3? £ Wf TIFT^ I_ 

_ _ _c\_ 


3TF. 3TFT ## ## ? 

Directions: Find expressions in Hindi from the dialogue that correspond to the ones 
below: 

a. Are you quoting a higher price? 

b. You won’t get it cheaper anywhere else. 

c. What is the price of potatoes? 

d. It is very expensive 

e. How much is the total? 
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f. I don’t have change. 

j. totoim 

Directions: Answer the following questions in Hindi based on your understanding of the 
dialogue: 

3T. tor«torft toto t ? 
to w tor to to tot to to to t ? 

to? 3TRT 3iT cKII «lrllrll t ? 

“ C\ C\ ^ 

t tor to? tot ftocit to tor t ? 

4. What are the various means by which Vinay bargains with the vendor? Are such 
practices present in your country? Discuss with your tutor and fellow students. 


3. tototo^cFRirr 

3T. to?: 

to? 3TWTT 

Directions: Raju goes to the grocery store to buy some few food items. Read the 
following dialogue between him and the grocer and fill in the missing sequences from 
the list of expressions given below. After filling in the sequences, read the dialogue 
once on your own and then practice it with your tutor. 


List of Expressions 

tottof tor toto^Rto i 

tot 3ito?rcito to d.diAii i 

TIcR tot to} ?? t ? 

! 

tot i to3 trjt totttoto i 
to ^ tost tort i 


VdlHdH: to ! 

VdlHdH: tot, W tot 3TTdtot ? 
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: 

c\ 

MM^T: ^ vflfail RTcRT I 

<M: 

c\ 

^IHdH: ?o ^-^riR I 

<M: 

c\ 

Y<!lWdM: 3TFT WT ^R # W c=fti%^ I 

<M: 

c\ 

?TOM: fpHlch< ^ rW I 

-o 

<M: 

c\ 

Y9IHdM: # 3TRST I 
3fr. dlHhld RT<fr f^TRT 

Directions: This game can be played between 2 people, one being the buyer and the 
other the seller. There are 2 sets of cards, one containing the names of items with their 
prices and the other having a list of roles. Person 1 needs to pick a card from the item 
pile first. If Person 1 is not familiar with the word, Person 2 needs to say it. Then, 
Person 1 picks a card from the role pile. The card will say whether Person 1 needs to be 
the buyer or seller and what his/her situation would be, but NO MORE INFORMATION. 
Assuming their roles, both people need to start the role play. Do this role play activity 
until all the roles are used up. Then have Person 2 pick the role cards and do the role 
play till they are used up. 

ITEM CARDS: The tutor can cut up these cards and place them like a pile. 

SITUATION CARDS: Each strip can be cut up and placed like a pile. 


3TPT f 3TPT S>o wf f I 


3TRft%rTT#' 3TR W 3TTW TTT^ t I 


3TFT ft%rTT f 3ffc W wfcfl 

^5 o' I 
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3TR TT t 3^T 3TFT RRT f RTR %# W 

¥M ^(IcHI t 
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Lesson 14: Family 

Content 

• Family structure 

• Relations 

Objectives 

By the end of the lesson, the learner will be able to: 

• Talk about family and relations 


Materials 

• Learner can bring a family picture for this lesson. 


To be reviewed before the lesson 

• Possessive adjectives 

Procedure 

3L C&T cf^r 

ciwaT # *TFTT 

Directions: Listen to the text wherein Jyothi describes her family and fill in the 
relations next to the names. The paternal and maternal grandparents have been done 
as example. 

t" I W # Mjolrfl I - ^ 3T^W dldtif f - I ikl TT^7 

t1 TifH t i i 11 

^TFTTt W^if^TT 3Tbk Fft % Tpf# # Tgtft t I 

^fkrr Ttw r # zrnmt t i wit f^TM 3ik f^7 it 

t 1 I f%?TR3T T3 kT t - I ^t «JftT t 
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I IT R c H<ri) Rt H TR hIntI TRT^ I "ift IRT 3^T ^t, -H<^> VI 3TlT TW 

M^<rl ^fhTRT ^ 3TT^ f 1 I <^I<{1 "ift ^T «Hl) <rlSS «1Hlrfi ^ IT R<l q$ri) % 

i URT Hlfr f I 3T%TT 3Tk ft?TT ^ URT it Ifl ITTI t I IT# 

?m T*37 TUT f 31 t 3TfT '3^Ft it URT ITTI t I ^ RTRT f^TR 3Tk 

-wit ~m itit ohulaiK wit I 1 1 iM^n# %■ 1#r tr^ wm %ttt ^ mr 

itwt ^ I 1 I ^ "RTRT IT TTRT t” 3^T ^ wit ’SpR 

IR^-f^RTlfr f I T^:TRTI% 3T(T Tift RT IT R^l^l Wt T#f 3TT^" I 

RR R#l Hcbtfl I "ift ITT^ RIT itlT 3TRftW ^ <6^ it 3T)t IT TTTTT 31 

C\ 

TRT^ I itlT IRT TT& f^ld'cfl' fawt #• 3lk Ridl^ t - I 


Orj^h (paternal) Rid=b (maternal) 
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3 . ~gTT TTcTrf ? 

Directions: Referring to the family tree that you just completed, state if the following 
are true or false. You might want to ask your tutor for unfamiliar vocabulary: 

3T. 3Tfc W 37T 1137 ft3T 3Tk 1137 M ft I _ 

3ft. tor 3 tt U37 *nft ft1 _ 

j. w 3iw ftft mfti’ ft i_ 

ft. 37*fT TflTT W ft I _ 

3. 3# T[R3 ft I_ 

37 . Trft^r eft- qfsfr ft i_ 

IT. ^33 WWtf f I_ 

ft. 3T3W w 37T 313T3 ft i _ 

3, -g^w ML t ? 

Directions: Give the feminine form of the following words: 

3f. dftr _ 

3ft. fftdT _ 

j. ftftrr _ 

ft. 'INI 
3. 3T3T 
37. TRJT 

ft. ft3T _ 

3ft. 

Directions: Cut up each of the words related to family relations and place it in a pile. 
Pair up students and give each group one set. Student 1 picks up one and gives a 
definition of the word and Student 2 guesses the word. Student 2 picks up the next and 
gives Student 1 a definition. The game is played until the whole pile is completed. 
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hi 41 

4T-W 

to 

to 


ftdl 

^IHI 


4T# 

•dlxfl 

<K\ 

x|N| 


<IHK 

m 41 

4T# 

to- 


to 

TTT 


3T. 3TTW^I^T 

3. 3TTW ftWST «HHT 

Directions: Think of your close relations on your father’s and mother’s side. Draw a 
small family tree and write down the names and relations. Students can bring in their 
family pictures and describe. 


3ft. 

Directions: Based on the family tree, ask a fellow student the following questions and 
note his/her responses. 

3TTP%- ^ f ? '343iT W t ? 

?. f ? crt ^ 3ira% w§r f ? 

3. w 3Pt^T qftfar ^IT t - ? toft ? 

4. TTcf7 3TT^f pftctTT # thrift ? 
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Lesson 15: Time 


Content 

• Reviewing numbers 

• Telling time 

• Asking for the time 

• Using time to talk about activities 

Objectives 

By the end of the lesson, the learner will be able to: 

• Understand someone telling the time 

• Ask for time 

• Answer questions that involve time and doing certain activities 


Procedure 

cft smnrr 

3T. 3T3T 


Directions: Find the numbers and circle them. 


IT 

xlT 

TT 

T 


F 

«r 


F 

xT 

FT 

FT 

xT 

F 

FT 


ft 

cT 

xfr 

Z 

F 

F 

F 

T 

F 


F 

TT 


TT 

ST 


F 


f 

TR" 

T 


FT 

Z 


«r 


T 

F 

Z 


7T 





F 

rf 
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#. CRT WT f 3TT t ? 

Directions: Look at each clock and tell your tutor what time it is. 




TFPT EKsHI 

Directions: Look at the clocks and write the time. 



TTT^tTfq- 
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7 . 


Note: For 1.30am/pm, the word in Hindi is T5" and for 2.30am/pm it is 61$ 

csqilM] ?l®gc|<4l 

3T. 3TF5T 

u\ MlMini 

3TT. =b<n 

^ w 

J. 

3Tt, ^ Co 

f. ^TTT 

3fl\ <31^ 


3f. ^Hl<3 


3. W EUdHI 


Directions: Look at the clocks below and write the time. 
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J. 3TTq-%F WT^IT..? 

Directions: For each question, tell your tutor what time you do the activity. 
Note: Tutor can continue by naming other activities. 

TFT 3TPT 't 1 ' ? 

?. SThT Ovid FT dilH FT \did ^ ? 

3. 3TFT Rid^ tslHl ^ ? 

3TTq^7 FTF FT f - ? 
h. 3TnT f^id'i t-llri f 1 ? 


Note: Tutor can continue by naming more activities. 

Wjfrft-TJfTTcft 

M FF FFTF^ W TTFT^ f: 

3T. f%F^ F^" f - ? 

3TT. MWf ? 

F. FFTFTFTt ? 
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%^T#WTlrR^TT 


3L - 3>T 

Directions: Look at Prema’s calendar for the month of December. Answer the questions 
that follow. 



> 

♦ 

"^|c|K 





-HlholK 

hJMdK 

li^K 

^sWK 

?IHc|K 

tHdK 


31WfT 


* 

r 

9 


V9 

WT ^ 

M'Jll 

c\ 


S 

'O sf^ - 

31WFT 

^0 

S fPPR 

-o 



wr ^ 

^ M'Jll 

C\ 


'O sf^ - 

31WfT 

^va 

u 

sF^ 


?o 

WT ^ 

«T3T 

W 

c\ 


31WfT 


^9 


^\3 

It 

wr ^ 

wk 

w 

c\ 


3° 

'O sf^ - 

3TWfT 
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3T. T 3FRTRT f ? 

3fr. crt cr it wnr ^ ^o ^ ^nffa qr Rirfr i ? 

T. ¥T Tf^cTTT c*F «F^ TJW t ? 

^ Cl HI did 3^7 +jRt ^1l<fl t" ? 

#. nF^R-#tonf 

3. ^ Tm^T-W^gfl' 

Directions: Rani has just enrolled in a masters program at the Jawaharlal Nehru 
University. She has taken notes on all the activities she needs to do. Help her 
organize her weekly calendar by writing her activities in the blank calendar. 

3Tj 3<iHI 

OjRH? 3flr YbhdK ^ «T^) 

3TT) cKdltH 

3fk f£T f^TR, 3M f«T 3Tk ^ TrfoR w 

3TtT TRT ^TRT 3 ^ wk, tfMHYII'H 3^T ^ 3 «F^ 

J) tfr*T 

3Tk YTR ^ (9lft cRfHT 

f) RSRT 3RRT 

■?) 3RT 

<M Y^IIH % R «RT cQ.41. "tf tHHMK, ^JT YIH ^ «RT 3TRR R tJT 

mm im, w =frt, 

v cO 
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^|c|K 




ftfclR 



3 . MK 

Directions: Ask your partner 3 questions about Rani’s activities. 

Thfr ^*c|K 3fft fThrift ft ? 

3T. _ 

3ft. _ 

?• _ 

3. ^TRiT 

3T. ^T-^IT# ehlft^q 

3. ^T-TIT# chlftphtj fm^HI 

Directions: Following is a train schedule of the Rajdhani Express that goes from 
New Delhi to Mumbai Central. Go through the schedule with your tutor and answer 
the questions that follow. 



Ill 



































toVH 

toVH tote 

toVH 

3IHIHH 

WIR 


T. 


cR RR - 


wr 


9 



toto 

^.OO 

o 


3TR 




to. to to 

*w 


00,00 


toto 



t to toft - toR to ftoto to w^t to t ? 


F wto tor to: to to 


to ftor f 







Lesson 16: Hobbies 


Content 

• Leisure activities 


Objectives 

By the end of the lesson, the learner will be able to: 

• Talk about personal leisure time activities 

• Ask and obtain information from other people regarding leisure activities 

To be reviewed before the lesson 

• Verb tenses (past, present, future) 

Procedure 

3TN - HIM-tK t R yVHIeK-fl 

3L Directions! Read each question and check either Yes or No. 





cFqi bTNdTT Li'N t 

? do you like sports? 



3TnT <^|r) 

? Do you play indoor 

games? 



cWl 3TTM dlldddU 

t 1 ? do you play outdoor 

games? 



cKH 3TFT $d 4) jriIKI 

TtF ? do you 
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spend a lot of time in sports 

activities? 



cWl ebU VlU k ? 

do you have hobbies? 



cRll 3W4# 

? do you like music more 

than TV? 



CRTI 3W4# fa HI 4LHI 

M'HH t" ? do you like 

watching films? 



cRTI <HNcb) IT 

t ? do 

you like sewing more than 

sports activities? 







I. B. Directions. Look at the pictures and vocabulary words related to leisure activities 
and group them into the following four categories: (You may notice that some of the 
words are the same in Hindi as in English) 


?l1«h 

<sl<1 (S-dW) 

<sl<1 $4 (3UdddU) 



114 














List all activities that are played as a team 
3T. _ 

3TT. _ 

?• _ 

i_ 

■s._ 

^57. _ 


^ TO TT#: 

a) Does he/she have any hobbies? What are they? 

b) Does he/she play any indoor games? 

c) Does he/she play any outdoor games? Is he/she part of a team? 

3Th: 

team 

RsMl/l: player 
yfrhlRldl: championship 
4-d: match 
Rd: relay 

boxing 

^3TT ttvRT: to gamble 
IVldiK: hunting 
carrom 


tal'-tah kho-kho 
kabaddi 

s 

Vrfl: wrestling 
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3T. TfNf m 3TfRR ! 

For each of the following people, imagine 2 or 3 activities and hobbies that they might 
enjoy. 

For example: RTT (thief) 

3T. xjffi 
3TT. 

^TT 

1. An alien 

a. 

b. 

c. 

2. An actor 

a. 

b. 

c. 

3. A king 

a. 

b. 

c. 

4. A politician 

a. 

b. 

c. 

5. A grandma 

a. 

b. 

c. 


118 



3ft. 3TTtrerr 

Think of your favorite sports personality. What game does he/she play? Why do you like 
this person? Write 5 complete sentences in Hindi. 
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Lesson 17: Daily Routine 


Content 

• Habitual present tense 

• Times of the day and days of the week 

• Adverbs of frequency 

Objectives 

By the end of the lesson, the learner will be able to: 

• Talk about what you and others do normally/habitually 

• Use simple adverbs 

• Discuss time, days and frequency 

To be reviewed before the lesson: 

• Formal and informal greetings 

• Vocabulary related to people: TriuToT <s)fh-jTI etc. 

• Vocabulary related to daily activities 

Procedure 

S. 3TSTTCT: W 

3T. TFFT m 3FRTHT ^TRT 

I. Write the time numerals for each: 
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B. Ram is currently an MSU student and this is his morning routine. Read the 
sentences below and re-write them in complete sentences. 



3T. W 



3TT. 
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f. ^1# w 



f. W TOT cFRT 



T. W «F^: TT^TO^T ^THT 


C. Write your early morning routine. Make sure to use and the present tense. 
Write at least 3-4 sentences. 
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Note: the imperfective tense describes regular events or habits: TTRT % «i'x| e<irTi "§■ I The 
participle is followed by cf, FT, o', I 


D. Suma lives with her family in East Lansing. Each member follows strange 
timings during their daily routine. Re-write each member’s activity in complete 
sentences. For example: ■HUI 3TTT HIVHI t" I 


o 

3TfTTFiT FT# 


TRT TT 

TTrT BITS’ 
H«U HK 
WT Ml% 


(to sleep) 

FFIW (to shave) 

J l Ml (to sing) 

’^n^f^TT <=b<Hl (to pray) 
HoHl (to take a shower) 


9. «RMKdl % BMlfavlqui 

3T. faqifofaufr BT«TRT 

Bhinf^vlyuiT 3 twtt 

a. Always F^W 

b. Often 3TFTR 

c. Sometimes FTTfr 

d. Seldom FTTfr 'gTFR 
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e. Never 


R<rH<rl 


2. Read the following sentences. Write 1 adverb of frequency next to each 
depending on your preference. 

3 T. # ThsT 3 TT 3 - it xmRH Y I 

3 fr. # TTTI it t lit ■ 33 TTT |f I 
F. # Ttl tlR t IMd WFT I 
f. t 3 mTTT IT W lit HTH Y 1 
1 . t TRT lit tHI<o II" Ttldl Y I 

3. 3T. 

You and your friend want to find a time to meet during the weekend. Ask questions 
about what your friend does and decide on a time. You can role play either with your 
tutor or a fellow student. 


3TTI 

-suit Fin t ifit % if yiRdit ntr TRnrf lit ht mr / Hift 11 
-irrttit ft if hi mr / ntft t" i 

-IF THIT nr Ftdl^r HI HTFT / Hlft F" I 


utiht Fin 

-Hit Fin t irrt tthtfut tt Rmf t it t it i 

-hi if Hitt ftmf nr tft / #t it, n nntt Rnnf t t ftrr itf ttih it 

htur t, if ttR n tlfii i 

-HTI Filt % ftt tt m TTH I Ft, IF TT^II cRR)i| | 

-ftirt ht m tfln Hit tt chlRivi tiQii i 
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3ft. T^Kftt eft 3T^rr-^ft 



Each student needs to get one picture card. To play this game, follow the directions 
below: 

1. Imagine that you are the person in the picture and imagine the sort of lifestyle that 
the person might be leading. Try to answer the following questions: 

3T. 3TPT dd>ri ? 

3ft. 3TPT d$lrl ? 

f. 3Tnr hi veil %■ wn? cni f 1- ? 

f . 3TPT ^iFT If ? 
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3TnT 'SJT 'Jllrl ^ ? 

RT. 3TFT yilH CKII f 1 ? 

IT. 3 W # cRT ^ t 1 ? 

2. After responding to the questions, team up with a fellow student and exchange 
information about lifestyles in the picture cards. See if you want to swap lifestyles 
with your colleague or not. 
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Lesson 18: Festivals 


Content 

• Dates 

• Months of the year 

• Important festivals of India 

Objectives 

By the end of the lesson, the learner will be able to: 

• Identify months of the year 

• State the date and month 

• Be familiar with popular festivals and national holidays in India 

• Express how he/she celebrates certain festivals in his/her culture 

Materials 

• Cut-up month slips 

Procedure 

3FRRT 

3T. 3T=F 

Directions. Look at the following numbers. Your tutor will call out some of the 
numbers. Listen and circle or point to them. 




3 ° 


c 


5>o 


w 

% 
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#. 

3. r^l^KT 

Directions. Look at the strips containing the months of the year. Put them in order 
and then go over the pronunciation with your tutor (Hint: Tutor can copy the strip and 
cut them up). 


■STTxf 



*Rcrft 

3ri^r 

3T^TC 

c\ 


; TRcrtl- 



3FTW 


3. gfr M: % wr ffidMi 

Directions: Look at the following pictures and indicate what month you would 
associate each of them with. 
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c%R 

3T. Rlid it Hdl^ 'dl*} C(l<rl cmUk! RT ^Rlf 
RRTcT 3TRIRT 

Directions: Reena and Rita are discussing various festivals and occasions that they 
celebrate in their families. Read the dialogue along with your tutor and answer the 
questions that follow. 

■ffar ■fer, rrt rtr I - ? 

fter rr 11 rtr ^ ^ i w -£t umPU* % f^-1 

ftRT ’SR^-^RIRRT f ? 

%T WR ^ R^ I ‘3R^ RMPUf? RRf # it R#, RT RMl4l RR R# 3TT R^T 

■fhrr 3rsgr i 3ik tprft ljRcik # 3^r rrt rrt^ fT ? 

%T RR RT^ # RRT^ - t 3Tk RT^T # RR RRffr I ^ RT chqfi^ ^ t I 
^R^fir RRRRT# ^tRRT^f I 
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(I'll 3^T te" cM ? 

(tel tet - I 

(ter ^ teterr Tri^Rif te - t 1 1 ^ 3T#r it te^r w wr ^r^te t 1 1 
(ter mHc<( 1 #teterr tetT^ftetete i 

(ter if i # ■Rter Rt teteH f* i Rnfr ht # i^rar «reirfr t site te" sfr 

U $( d I 

(ter u $t tei" i rRt te ^r®r ^n^rrs^fl" ^tii rfte rmr ^r $dci ®Mte ^ i 
ftew#^r«r wpt tet rR( cRtet^prFf^fr fte=r% tot^ 

w^ t 1 1 

(ter $hA tete h"R< te - 'te - hi 4 tnfte te" f^terrte q.^1 shrift t( -hhi^ t" i 
tut rt ift Rtetel te" rR" t 1 3 t1t •hr $tei t - i 
(ter 3rnte m «jw3rtel' ? tft Rte - ^rr teter I - 1 

(ter wr (ter i # ?r^r nrte <*^(1 i 

(ter 3r^r RTTte ^ i 'te ^ i 

T. TO 

Directions: Based on the text, answer each question in Hindi. 

3f) (ter te - fterr ^rr ^Rh Rht ^tete # m ? 

3fr) Tir^f # ^fte t( t4teu tritj; ^rte I 1 ? 
f) 3rcter # ^rte ^ teter? tthtit ^rte I 1 ? 
f) temter # ^fte w teteR *m t ? 

■s) # ^rte - ^ ^fater *ntek r%R ^rrte ^ f ? 
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3. % rqUl< 

3T. WTT 

Directions: Go over the calendar with your tutor and answer the questions that follow. 
Discuss any unfamiliar festivals with your tutor. 


W^f^FT 

IMclfl 

tTTxf 

Ff# 

3i^r 

^ JFTft 








3FIFd 

wdsidi tor 


31cK«H 

c\ 

Hc|«H 

n n 







Look up the following holidays in the calendar and write the Hindi equivalent: 

a) Independence Day 

b) Republic Day 

c) Good Friday 

d) Christmas 

? 
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*. T7njft=F w it fi, ^ ijjfifin; 3rtr if# % # ^raf #f#f- i 


k. 3#IT ^<dcb< #T#f # ^ I# # iff#: HMlRcb ##lf 3TfT ##7 tffdiUjf I 

o s > os OS 

IT M # #HT TTf# #f# I 


it snto t# % ##7 #nr f##h -ft^ - , irf^nr 3#r #r# i 


#. £||fffch c4Wk 

Directions: Look at the pictures below and match them with the some of the religious 


festivals on the calendar in exercise IIA above. 
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Rcll^l 

3T. pf^ - t^pf^ - 

t Pf 3~ T^~ PFT^ jit f^TPT 

Directions: Before reading the text, answer the following questions: 

3T) RRt R RiP Rp PlRf Pit 3TPT 3TPR Rt R TpRlR % TFP ftpT PpR f ? 

3TT) RdlR % W TJcfr P|TT ^ HlchfQei RiPT PTFlR PPTPT RR t I PPT PlpR Rt R 
RttR tRfK FT TJTFtR PPlR Rt PPPR f ? 

3TT. RdlRl 

Directions: Your tutor will first read the text out loud. Follow along with your tutor and 
then read the text on your own. 

cAmmR 

PTTP R PP WRIT (festival) PPF1P R FP1FT PPT t I PP pR R RtR PP 

3TPtR I FP Rp P? Rt RR R TTPTPT (decorate) PTPT t | pR PR PPlR FFPPT 
fRSTFpf FrR R 3PT PwR (firecrackers) WFP R I PF WTFTT FPTT FFT Rt TllcfpRp 
3TPPT fRf TPPWfT (cleanliness) PP Rd o' I ell U 3m H FT, <jP>M, 3TTT PFTTsfTFf (factories) 

Rt TTPTT^ PTTlR R I F^f Rp F"P PPPTP TIP PTt PTp PvR R I PPP Rt RpP % PTp PP PF 

3TFPPT <rili FT pR)" Rd FPPP TrRpPFT (coronation) RiPT PPT PT I RfTFR R Rd PSRfR 

Rt PPT Rt PTR R I FTT Rp pth RvtH R PfR PP P[P 3TTTP PvR R I 


j. Rwpfpp 

Directions: Answer the following questions in Hindi. First write down your responses 
and then discuss them with your tutor. Check spelling and grammar errors. 

3T. RFTFR pftFR PPf FPTFT P1PT R ? 


3TT. FP Rp PTP PPT-PPT PvR R ? 
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Directions: Write a short paragraph of about 5-6 sentences in Hindi describing a festival 
in your country? How do you celebrate it? What do people do? 




Lesson 19: Socio-economic issues 


Content 

• Socio economic issues such as population, unemployment, crime etc. 

• Environmental issues 

Objectives 

By the end of the lesson, the learner will be able to: 

• Use the vocabulary provided to talk about socio-economic issues 

• Express opinions related to environmental issues 


Procedure 

Wst eft - 3Tk 3TTf$fcF TR 

3T. 3Tk ftftr umiQch wir# ^ £■ 

Directions: Before you read the dialogue, try to brainstorm some social problems in your 
country today e.g. crime, unemployment, etc. You may also think about initiatives that 
have been taken to counter the problem(s). Write your ideas in the space below. 


3TF. 3Tk ftffr UWlfteb tR ^ f 

Directions: Robert (an American exchange student in India) and his classmate Mihir 
are having a conversation about socio-economic problems in India. Listen to your 
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tutor read the dialogue below. Then practice the dialogue yourself with your tutor or 
with another student. 


mi: 3 ft ftftr, wwt ? 

fnfBc <£1 f5 I chji '<T T T xin 414 ftt Tit Ft ? 

mi: ft i m 'jfr’ift m FF$t ft f<h!j1 ? 

F<rll ^ft 3TRTT I 3TTFT chi-i—H Tit cKHHH ^ ? 

: FTsIyilTF chrll-H sft I IHIfU, Mdl Hoi 2JT f^7 ^IKH ^ 

TTRTFT F# ^nflT t I 

l^ftr: tRMM tmi Ft 1%ttoirfr ftt w fftw FFrtt mit ftftt wt ? 

<l«li: 3T^T ? 

ftftT: Ff I F# Tooo Fit “3TTTFT” FTFFT FTF^St ^FT f# I F^T FRF TTRT FTTF 
^it 3iNI({l Tit dvtl.S FT F^rt t" I 

mi: 3#T F^ FTROT WSF' 3#T Fi# FTF TThTFUF tft f ^ fM, 
hRtNIH... 

ftf|T: FTTiftF TTTFTTT } FfF Tft F^iRT3Tf ^1 TFTFFT ^1 t FftFTT R4)^H 
3ltT hR<HI 1?T§TT I 

w£: FT ftftT I c^1%F TITFilT Fit 3TR FTtnf FFF' tft Wftrr FT 3^T tf 1 I 

f4B<: FT F"tf FFT FiTFT FtFT ? 

mi: FT Ft FT tflF F^T mRc|kT Fit 3TdFT FIFitf f I FF% F^tff Qttfdlfl 
FFTtt Ft FIFitft t" I 

ftftT: TJF tftFi FiF^ Ft I FT ^tft TT^T 3F TFT t I FTTTt tft W tfftf I 

3. W 

Directions: Respond to the following questions orally: 

5>. TTFtf %■ tar # F1TF ^t WT +RH4I FFT f ? 
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7. ftftr % m # w ? 


3. Strer MH^'ifliJI Trf ^ooo # forpfl- eft TT# ? 

^ to - ^ra - t ? 

5. cfit ffiftr irat ^ wpt t ? 

V9. W sutler ^9T# ^<1.MlJ||(i HHf<ll t ? ^7 ^RW cRT t 3#r^T fW-WI =RT 

TTHTSJTT 3THT %TT rRF ? 

?. M^lfcKUl 

3T. Mi|fcKU| ^ft f|Hfillip 

Directions: Think about the town/city you come from. Do environmental problems 
exist? How serious are they? Provide examples and discuss them with your tutor. Then 
write your ideas in the space below. 
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3fr. YKMc'fl 


Directions: Look at the pictures below and match them to the words, 
unfamiliar vocabulary with your tutor. 


dMMfUl 

c\ 

ctrj^iur ^r^ur 


sflalPH Rcblfl 


Discuss any 
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J. T^W foisHI 

Directions: You and a group of friends are writing a letter to the Ministry of 
Environment complaining about an increase in pollution in your city. Brainstorm the 
problem with your fellow student and come up with 2-3 solutions as suggestions. Follow 
the format given below to write a government letter W). 

3tmcbl HIH (your name):_ BTFT^iT M<1I (your address) 

(title):_ _ 


Rnfcb (date): 


(to), 

WT (address): 


3TRWSR (greeting) 
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*WIMH (ending). 


Useful expressions 

1. Expressions for greetings (WfR): 4 h 4H TO, 3fl^uik 

2. Expressions for ending (tHHIMH): R41d 

Note: Remember to use the correct format for the date (date, month, year) 


3. 3T^cfrfq- 

With your tutor, pick 1-2 current issues in the world. Start by discussing the nature of the 
problem(s). Try to come up with a few solutions. 
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Lesson 20: Nationality and Area of Study 


Content 

• Nationalities 

• Fields of study 

Objectives 

By the end of the lesson, the learner will be able to: 

• Say what country they are from 

• Talk about what he/she is studying 

To be reviewed before the lesson 

• Greetings (both formal and informal) 

• Conjugation of the verb ‘to be’ 

Procedure 

3T. 3THTO- 

Directions: Practice introducing yourself and asking for each other’s names. 

TTTft, 3HWT TFT CRT i ? (hello, What is your name?) 

ThTT, m FFT_ f | (Hello, my name is _ ) 

3TFRT Tpft 1T1T (I am very happy to meet you). 

3ft. 3TWTT 

Directions: Imagine yourself in an informal situation and practice greeting and 
introducing yourself in the following informal situations. 
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3TTW mM 
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3T. 

Directions: Look at the map below and try to locate India. Your tutor will ask you to 
where the following countries are. See if you can find them. If the tutor uses a country 
name that you are unfamiliar with, ask him/her to show you the country. Practice saying 
and writing the names of the countries. 

Useful expressions 

ttKd t" ? Where is India 

'hKd dild't-i H 6 1 al M IT o" ? In which continent is India located? 

W Wst # f ? Is India located in Asia? 

Uldfdd T 4Kd *61 ? Where is India on the map? 


3T. Mlf^LdM 
3ft. 

£ ftw 

7. dlJHIdVI 
■3T. 3ffrf^T 
TT. -41d 
£. W1R 

3ft.^Tfftfr 
3 1 Ito 
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3ft. w f ? 

Directions: Look at each picture and write down what country the person in the picture 
may be from. 

Example: 



HcbHM 1 I 
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J. 3THT W 1 ^ f - ? 

Directions: Practice the following expressions with your tutor or a fellow student: 


3TTd-^f ^ f - ? (where are you from)? 

hltri TT I (/ am from India) or Tf -41H TT I (I am from China) 
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3. 3TFT ? 

3T. 

Directions: Discuss the following questions with your tutor. 

FT# WT FTTFT FPT^ f ? 

?. tim t - ? 

3. f^STRff TTT?jf^i' *<£<rl 4TTFT ■%" frN}" #" ? 

*. Finite 437 ft 3frr mjR^k ft? ^ t ? 

k. fhf ^ ^tfw Fit # ftr^TFr ^ i ff cffw awflchi ^t 

°qFW ^ f%FT rRF FRTF FT 3RTRR t" ? 


3TT. 3ilM cKII MJ3 <# ^ ? 

FTFTF 

Directions: A journalism student at the Jawaharlal Nehru University, New Delhi 
conducted an interview regarding students’ areas of study and their opinions about 
them. Your tutor will read the excerpts below. Practice reading the texts along with 
your tutor. When you have both read the text, answer the questions that follow. 

3TPT cKU M<3^ f 1 ? 

<l41 "If d|fu|\rdj (commerce) UjSrfl rT 3TTT tTIT.TT '3 vT F* | -H TJFT o4|im{) shH 

FTT#^# I FRF# 31lte- FTRRfr fmUUIlC f I FFT I F? 3CTW 

f ^I.^jikT Ft fttf #fr ?h FtFRTFRf I 
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Tfrt^rT # fllRoiJ (literature) # tfr. TTRT. cR 7RT |f I R^" RR fRRR R RfR 

I RR1^£?T# 3^^# 3#f c^idcbT UlRoU %■ RIR R?TfT fTT f 
dd’tfRl’H, RisftT, # ?ftWf RRRR I RRlt RR RR7R RRTRT t I 

R RR <rll J iT ■%■ «mi -cil^dl I 

R%?T # 1%R1R (science) RR WR |f I RTRf RR RRRR tft RR f%RR % RhrRdtT 
RRR^fRRRR^ f - I 3RR 4,URdt % f^TT ^ R# RR1RT I ^ ^ RvW % 
M «IM4)rl RRRT RRR ^wfl RRIRRT RR RRRtR 3T^R $# # %RT 
RR 7RT t - TOR, RRR, 3#T R^( # I 


7, ^<dl'yi R7R 

Directions: State whether the following statements are true or false: 

3T. TRfr RRR*f RR ^ f* 3fk RRTRT 'RTRtfr t I 

3R. R^fr RRRT f^rfr % 1^ RR ^ t I 

R. RtftR RRR RR 7RT t I 

£ R%?T toR # ^t.UTET.'#)’ RR 7RT f I 

R. R%RT r£ RRRRT RRRtRf # RdR^f) t I 
R 3flR^ R^R RRT RR^ f ? 

Directions: Now ask your fellow students the question: RR RRT RRR RT 3TlT RRT ? 
Note their responses and discuss them with your tutor. 
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Imagine that you are meeting an exchange student for the first time. 

a) Greet the person 

b) Ask where he/she is from 

c) What is he/she studying? 

d) What are his/her likes and dislikes? 
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Part III: Intermediate/Advanced Lessons 
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Chapter 6: Introduction to Intermediate/Advanced Lessons 

This section is intended for intermediate or advanced learners. At this point in the 
acquisition process, it is assumed that the learner can understand and participate in simple 
conversations, and is proficient enough in Hindi to begin a more in depth investigation of 
the target language and culture. In order to help the learner and tutor meet these goals, 
this section contains fifteen topic-based lessons. 

Each lesson has been developed so that the tutor and learner can work their way through 
the lesson together, completing each activity as it is presented in the lesson. Before 
reading the text, each lesson provides pre-reading activities for the learner to complete 
with the tutor. Frequently, learners complete activities that introduce and provide 
practice in new vocabulary, engage in a discussion on the lesson topic with other learners 
and/or the tutor, and complete other activities designed to help prepare the learner for the 
text, which is the main component of each lesson. 

Learners then read the text and ask their tutor any questions they may have about the 
content of the passage or any vocabulary that is new to them. Through this discussion 
with the tutor, the learner can get important feedback and guidance to help understand 
what is contained in the text. 

After reading the text, each lesson provides activities for the learner to complete which 
help him/her to better process and understand the text. Finally, each lesson provides 
follow-up activities as well as suggested writing topics that can be assigned for 
homework. 

By working through each lesson, learners must rely on all four language skills: reading, 
writing, speaking, and listening, to explore and learn about Hindi culture. Learners, 
therefore, will not only improve their overall proficiency in the language, but will also 
gain important cultural information which will allow them to not only understand and 
appreciate Hindi culture, but also use the language more appropriately and effectively. 

Because each lesson follows a similar format, the tutor and learner can quickly become 
familiar with the procedure of each lesson. Once the tutor and learner are comfortable 
with this procedure, they can identify new themes and topics for study that relate to the 
specific goals of the learner. Once these topics have been identified, the tutor can 
develop relevant texts and the tutorial class can work through these new texts, following 
the same procedure. In this way, the tutor and learner can work together to help the 
learner continue to develop all four language skills as well as learn to function in the 
target culture. 
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Chapter 7: Intermediate / Advanced Lessons 
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Lesson 1: Using public transportation 
WT * : fllcfvjiRcb lifted W Sfitolrt 



(3T) W 

3 m} % 8 mT TITO ^T TOf ^T xjxjf cftQU; 

TO 3TPT MftclfH ^TOIT 3FT ^TTTft TO} } ? cpjf 3fT =Rlf 

^T# ? 

T. TO f ^TT TOTT f 1 % #, ^ eft" TOTT # TOT UI^Rcf, 

mRcIfM ^JTOJirf f - I TO 3THT ^TT f%TO ^ TTOTrT f ? 3TF^7 3T5^IR, 

^qeft- c^TT cRT f ? 

3 . TO 3 T^ft^T ^ tTO }r lift- -Hlcf^ftch TjftTO }r $-klHM TO} mrft} ? 
cRlf ^T^ff ^ ? 

(3TT) VKM^l ■# *TTO 

*. TO-W ^BT TOFT 3TTRR TOllf ^ 1^ ^ W # ^T 

^T?T^f ^TTO cftPjl^ | 
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333 #33# 1#3133 c#3 =31# 

#31# 3# 333 33133# dfalbH-mm 

?. 333 33-313" # 333 f## 3# 3®3 ## pchifa^ i 333313 333313 #33 3^3 ? 

33T-313 # ## ?T®3 # # 333# 3m 33F 3 f## # ? 333# 333 f## #, ## 

^rf ws # =# 333 - 333 " # 3 #r^ 3 # # ? 

3. 3TTcra7i' 3M3 3 # ^ WS % 33# 331# # 3%# | 

?. fllcf^Rch mRcI^H 
(3T) *^rl-L||<i 

##T: #"# 1#33 333 333" trf|#, 3#3 333" # "##3 %# 3# 33 #*1 Rob 311# # 31# 3m# 

#f^rf |3 cRftu, | 


#3# 

333 

#3-3l1## 

#33# 

333# 

33T#ft3W 


^iJvjiPch 33 ## 33 m 


337 mrr # 3[3# 3T3F 33# % #T# 333#3" 3#3 33T313T fll^Rch 31^3 m#333 
31##" i 3 ##mi 3 3 # w# # 3 m mur # ^m# 3 ^ 333 3#3 33# wj m# 31# 3# 
#31# ## f I #3# 3#3 ## ## 313# # 3lf## % R# 31# 3333#3 #3-3#i3f # 
"331# # I ^3# 33331, 31# #3 SildlR^yil (3# #3# # 3^31 31^31# 33#) 3#3 #33## 
# 3333 333T 3333 33# t" I 33# 3# 3333#3" #T-3lf## # 3333 33# 3333 3F 313" 
3331 333# # f# 3F 0333 3333 # 3133 3# ## # I 333 m 3<St) 3333 333-35#333 
3333# 333# 3=333 333 3f3# 33 f#033 ##H3 I 3333# 333# 3=333 333 33# 333 31333 
#33 333# # 33# 313333 331333 1#3133 33 333 33# I 33m 333 3# # # 33133# 

1#3# 3#3 33# # f##3 3T333 33## i# 33T 33133# 3313# 3=3R # # "3333 # 33# 
3|## m 3333 3# I 33133# 3TT33 ### 33# 3# # #1# ^3 33#33 333 # 33333 
3## I 333 3313T "##3131333 3#333 3F t f# 3313 333 3lf#33 333-3333 ## # f#33# 
33133# #33 f#3133 m# # f## "33# ^>£i| #333 3 3# I 33333333, 3# 3HT# # f##3 3# 
# f 3# 331333 33# # ^333 33 #3-333 f#3133 333# # I ^3 33# # 33333 313# 313 
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FFFFTFF’t Rtff - Trfr Ftrfr t - 3ftr smzti «teft frif - I^ft tiff?! - t i ft# 

c£t #t# ff ttff-tff# sfr f# ftt# i ^ ftt-tfr# ft fttff ft# % 3tt# ff m 

■H c fdd FR# FTFF FFT TR^TT 1#F # I <ri<4lRdT FT# TReFT Ft# # =tiKU| FF F# 1 TFTF 
FT FTFRR #T # 3HIrfl ft" I <q^d .^1^1 F# ^ FTTT # Ml^iiHK FRR Rl^dd $R F" I 3TFFT 
FFT3F f^T# TT#8TF FRTF R3FT 3#1 RTFFF #FT FFFFT FTT^# t l3T|i)RF!J|| FT #FT# F# 
FTCRT RrPTT #t<TT FT 3TTFft#T FtW t I TT1FRFF: 3#T W #T # ^TRT TIFF % FTF FTTF % 
FTF ^FR# 3#T 3ft# F1F1F7 §j^T XHJTFT RrTFT FTF# # I FF - FR#-FR# #F FFT RrPTT #t 
FTF## I FFF % TIFF #T # W FR# fix ^TT ^Tl# 3TT^ ^ tFFfr ^ R^TF^ ^RT 
Ft FF FFFT FT^T #TT %FT # I #FT# 3#T 3ft# FTFIFT 3TFTTT 3TTFFft 3FXPE# hIRM FF7 
% f## FFFR:-F1T FT# ## # I FTFF # c^T# FRTF FFT FF FT^T FIFFF 
RfHT #FT t FF t%T# TFTfftFT c*J#F # W #FT #FFT f I FTFIFT FFTFT f^RIFT FT# FF 
3TTF fTT FTRFF# % FFT FT dl<d-dl<d FR TT## I 

(3ft) Ff## 

3TF FFT-FTF 3TF# FTF # Fl## I FFT (3T) # 3T1F# FF# F# f^FTF# I FFT 3T1F# 
TT# yi®d F'i # ? 


(F) TRFT# FTTF 

FF - FFFf FF TT%F FFT #f##: 

FTT "ft TTRR FR# TIFF Rid FFTFF# FTFt Fft FTF "R3FT FlR^ ? 

Rrrfr ftt fIRh ft 3ftFt 3ftr tF# %w fftflfF f^ft t ? 

FFTft FT 3fidlRc|-YII # F1FT FRft TTFF 1%F Flftf FF ?FTF TWFT Fnfftft ? 

?. FfHT 3ftTFT^ 

FFT-FTF FFFR TTftt 3TRTF-3RFF -HI^Rch FTFFt % FFF" 3ftr FT^ TFF 

cRQi) i f^" fftft Fft ft - t# fftf i ftf, ^f wftt 3ftr 

ft fft^nr 3ftr fifft Fnft t^fft frf ft 1 3^ ftNtf ftff, 3ftr f#, 
FT^FTFT fRtT FF" FF7 3R#F ^ TTFFFTf I 
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tcRfr cFT^OT 

^ : oo 
’ 0 
’:?o 

^: 5 ° 

^;\ 3 o 

?.:6o 

*TTaRr^-^fR : ^ THTR- 


WwlwWtj I 


^:°° 

n:^o 

^:°° 

$>V 9 ;oo 

U:^° 

^ 0;00 

WMo 

^:oo 

H THR 


^o:oo 

^:oo 

■R^:^o 

^■Mo 

^:oo 

3 °:H° 


3fidlfWvil ^rf%TRT 


41 a 

WS4KU| fa,<|i|| (*>i|i|) #) 

TT^<lQ ^ «u<^ 

o 

o 

CV' 

^;oo 

^o 


^ : oo 

^ o : ^ o 




^:3° 

^o:^o 

^:?o 








^:°° 

^:oo 

^;V9 o 

^;oo 


^:£o 

^:°o 



^ WT 


[S 





ftRR-fcqRf 


(3T) RSRRfr % RF<f 3fk RTF 3Tk 3Tli)ftcKJ|| % faRl4T FFRT cfilft*! | 

fter rr wur wr ft, rf Rnf p %rrf %rrt frtft t ? 

(#) Rif % 3RRR, SfidlfWvil 3Ttr tcFFfr % XRRFR 3^T RfilRTFR f^Rlf RRT f - ? 

(F) RSRlrff % RF<f flFT RRFT ^o ft Ft FiUlfWvil 3#r tcRft # t%FPT t%FRT fPT 
RFFlf ? 

(f) URT cRffr Rf 3RR *.3° pR Rf tR# f 1 RTRT RRft R#, xf ^>.Ro f^R PP R? 
%FPT %RRT ftFT f ? 

(3TT) ^W:, F^t tfFFf # 3FR RR # Rlfft flR7 ^ RRTF RfR I RR ^ 

FFlf RT 3TTR fxif f % 3TTRRR pTif FR RR ft RRT f I 3TRT FR^t ff % tf[f 

RR7 H.MlRckl Rf^lR R^PT Rif f I 3T1R% %# RRT RT?ft 1RM Rf R^RT 3RRR RRT RR, 
FR RFRT RT 3TT^lftd FR^T y ydl RF FFT c^lf^xj^ I 

*. Gnku[)4 

(3T) RTR^T f?T f, RT RRF f RTcfRftRT RftRFF p^TM RRf RRR RTR^T RTF f# pr 
RFRT RTF Rif I RRT f 3TT ? FR RRR RTR^T RTR 3Tfc t^RTT frf ?t ? 3TTRf RF RFRT ft 
RRT RTF ff ? 

(3TT) RITF #, Rf RFTf f 3TRft RRtlRFT % RFTW Ulf^Rcb rRr^R ^TRRRT RFpf 

ftp rt Tft t i Rftft f RRft ftft mW; rtfRfr, trtft, F<Rift- ftfrtr rttrt 

RlFTRTTftRTf I RTR%-W # RF IfRT %FR f ? RRt RT RRt Rff ? 
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Lesson 2: Attending a Wedding 



P^Yi: ^M'i RTSTFi' TfT^r FF yFT x|-y[ cQRii^: 

TFF 3TTF FTFT ~gt R Rr# RcfTF R FTTRfT p; f ? cRF FF VIlR^T 3 TfRt FftcfTT 
TRF^IF ?ff ? RcfTFFF cQQl^ | 

T. 3T^ft# YllR4T tR FTF fill-* Ref, RrF FFF cRRil^ (JMFfdl ftFFF, F^R-) I 
3 TfRt Rmr F# FRIF R RrR I 3FF 3RR R^ffr ?1®F % fR R TTRtR ^ 

Ft - 3FlR iFT^FT R TIFF RtfRR I RR RR fR FTF 3FfRt rRr % RR FFF 3F 


ttfR f i 



RfRf 

FTFFFT W3R 

^n=TRt" 

FRTTtF 

FTSFT-FRRtF 

TfTFT 

c\ 

3TFRnf 

c\ 

MllRd / FFRF-Fif 

M^HMI 

fnfR 

fffif 

fRr 
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PH^ui: FT-FF PfTF % TFFFF FFT F^ftFF^ Tift F^FR 3Tfc Fteff F^ ftw 1 1 I 
-^t -HIHMd: TFT ^ mm^ F# f - I 3TTFTFFF, ^TF #F 3Fp- ^R % FRFFZT 

FT F^ P 4 ^U| ^ f- | 

?. FFT 3TFT%- % 3FFT 3TcTlT-3TTTTT FRIFf - TR f^l# # ^F ^ t - ? FTF WT 

^ftff <£)P)ii i 

?. TOT# VIlW 

(3T) FRF # Vll^r 

ftcfr: FFT-W TTR# FFR ^ F^IFR fF WFr % FFT I F^ FTF, FFT-W 

T^ F^ 3#T 1% 3FF% FtR T# 3* FT FFTF I FTF-FTF TRT# FFR ^ 3t3FR 

fFF F^ #TFF # T^ "FFFR FT 3^x^< F^ FF7 #fFT ^ I 


F^fF FTF^F f^FTF 
T. FFT FRTftF - f^FTF 

?. ftt?#iftPfif 

*. f^Fl# % 3FFF FFFT 
9 . FTFftF f^FTFf # FtFTF 




FfHFr :_ 

FRF % 3RFF-3RFF FTFf # f%FIF TTFTTIf 3RFF tM % F^ - f I FF F^ 1 ^ F# 

# 3TFTF FR TTFT^ t : FFT-FTFftF 3Tk F^HF-FR^F I F^ F^ F# % 3TFRfF F|TT 
fSranrt I FT% FT FFFF % F^FR TT fFFFF ftFp - FT 3FFF^ FFT FntFT % 3TFT FF 7 fclFlF 

o o • 

# 3 FFp^F fF^ f - I 3 TtoFF f^FTF te# # F^FR FT^ 3 TR.'FTT.'^l‘. 1 ft" FR^" ^ FRRF 
F^lT Ftrfr, FFT FF FFfrT W Fk FT F^F TRF-F^ffF FftFRf # 3TTFFRT FFTF T & f I 
FTT^T 3TftftFT 3TTF F^ FTTFF FF FRFF F^F Flft^ % 3T1F "Ff§fF‘" (I^FIF FF WT 
UkRIT) FT TTW TTFITIf, FT F^fV FFfr # 3TTFl^F 1%k F^ f I 


#£fT :_ 

FFT 3frT F%T FRTftF FTTf^Ff FtFt F^FTTf 3^T FF^ FpF RvW 4lFdjfi # 
Trg7 f^FF TRTT# TTFTTfF % TFF F^t f - I FT^-FT^ 3TF^Ff ~£t 3TFFfT-FF# F^T 
FFlFFfr # ^ FFrfr f I F^TF FRF # TTFlf TTFiriF 3TFTR 1%FTF % FFT I^F FFT^ 
3 TTFHf|F 1F# f | I^FIF FF^ - F|TT TFfr tM-eM f^tFf FTlrfr f- | TTF^" 
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FfR jpFF F^ RfR ^ RR, xrfR|- TT "F# F£FT" *fr FT# I 1 , x# # FT# f I 

rfrR % w fr # <p^F f# f# ff# xtfftr; -r# frt "##" ^ 

RF# F# f I ddRdf XTHT tj# f- 3Tk FTT# RF-FHT #TT t I #F, <pFT XR# 
XIFF FR T3^T ^tmR # F# XR RFR FfrTT t" I #■ TJ^T ?ibw FRT g<r$d % FT FTFT 

fttft t i fRpf ft#f ynR4T # ftIrtftft f# #fr ffTRt Rftf trutHt ftf R tw 

FTTFT t" FT# RR - XTftFR VR Rf 3fT F# I 1 I Rr # FR FIT ^FFT 3T# Ff-FTF 3Tk 
RV#kT % FM RTF H .*#<£) TTRt # FTFT (FF FTFT R^f 3fr % fR=T ^8JR "FF#" 

# FTFT FF - RfRT f) FRFT t I FR# ## TR ^FfF sr Xlft^K "3T1#" (#F RidMI) 3Tk 
XJ# # TTRT FRFF TFRTF FRFT t" I 

XRsF RfTF TRTIR #f # FT#FT XRTT # RTF 3TTTF #TT t I xtRf 3Tf# FR# 
FT# f I 3T# R# Rf^ #T-ftc||# #T RH# FF FFF RF^FX# FR f, FFf# FIT 
mRjHI FTf%rf FRFT f 3Tk RFTF FF TJF7 RT# FRIT FTTFT t - TTRR FI# R "3T# RT#" 

I 

FFT-FRrfrF VIlR# # FT-FF % XRFT F# F# # 3lk #f# % xrf^r F# % TW-W 

# 31# # RTF # c# f - I Ff#T-FT#F VIlRdT # FT-FF RRRFF: 3Tf^T % Rl# t# 

I I i r^t ### rff ( xr#f i^- t^-) ir F^nF-FTFfRr ^tft ft^ 

# R^T w XTFFRft f, # FXTFF RFTF TTf^RT FRFT t I FFT W Fxrf^RT ft^FR FT- 
FST F^ ^ f I FR^F F^ FF^ ^T FftFR 3Tk FfTFT FTTFT t 3^T FF 3TF^ x# % FT 

c\ o o 

M5<rTl FR "y^Vl" FvFft t" I 


FfHFT :_ 

FRFTFFFT RFTF FfFTFF ^FF ^ RRJFf 3TRRT F^FT t I ^FF" 3#T ^FFF 
FTFTFFF % FF xr; FFT^ F#t # t I ^HmT F^ FF^ FFT FTF FR^ 3Tk 
Fxf FF 3Rj7fa f^r ^JFT t I xfc <d(l^ % FRF F^ FfftflfF f^FF F^t FfRT 

FtFT FFf% TfFR^r FT %T-1rRF ^ F^fr f I 3TTF # RfT ^ FF FT-FR 
Tf# ^ fcflcbK RR | FFFR RRRFF: RfW xr FFRX FF; RFF - xr 3tR f I FT-FR F^ 
RfR % FTF 'RFFTF Rfr 7RXR FTFR FR^ f , RV RTfr FIR RRR xrRf ( % 

FF # ) FTIFT I 


(3F) Rwxrf%^ 

Rf?T: 3TF ^lidlVI 3R# 7RF fR^ I RRT (3T) # 3TTX1% FFT RFmf | FFT 3FxR- FRFRT % 
RR F# ?fRFT F^ ? vfl^cbT FF fRr F^Rt R MRdRd FRF F# FFTlf I 

(F) FI^TF# 
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ftcfr: FFFTF (3T) %■ ^ FFTTF (3TT) # ^ M 31# % Tim ftm# | 3TFT 3RT 

f## ?T®F FF 3T$>f F Ft, # FR-Fm FT RTFTT Fit 3TF^ TFF'tf # Ff^ I 3TTF# f#T 

# FTTFF 3T^f F ft# # FF ?T®F TIFT VK^lyi ft ftftft I 
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FFRF (3T) 

FFRF (3TT) 


I^ftf # rt# ^ trf 3if^r 

■^41 

%^3Tf FF xrf%F RFH 

xJf^ 

i^ir Rym 

FF# 

WI RTcfr 

3irefr 

FT§fr 3^T FT 3TTFFT FTT^ FTRT TJW 

3Tf^T ^HlSfl" 

^ffff^frt m^hmi 


(i) tjt - 

FFT-qTF FTRR 3Tfc # 3RRrf^>JF fM I 


Rcii^ chi ycbu 

RFT# 

tj<s*I Roiie; 

TRFT-RFKle! 

FtR FRrfrF 



^FFT 3^T ^FFF <rl41 
ji FR'RlFf FT #3^ 

t 

F^PF FRTftF 

F^l chivfl cfil 

O 

y rllchlrHch FTFT FRFT 

t 1 

’.FFT ^ FRT 
^.FT-FF 3^ ^ 

c\ 

RTTR^ tF^f - 1 



(f) yyn 

f^T: tth-ftf xr 3 mnftrf % fft i 

fon# #r p *mi<U fft t 1 ? 

?. chin41 frt# Tj^r frif rtf R^ddi t ? 

F W RFRtF FF T*F FFFFW f^RTT FFT t ? 

*. fft frft ftcrIf # <pFT afk 3 rtjt-3rrt 4" frtf 1%^ f# f- ? 
y. fft fffit y(|<^ ff Frtf tor t ? 
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(3T) f^TR-f^f W 

Pcpl: 4)4 R4 M rM Mp4 I M$<4 <-IHM ■%" Pl4 *ii P44, 3TiT «ll4 

44 Pm, i pr, %ar^ 4r rto -£t cflQi^ i 

ftcJT# 3frr 3TTTT% ^T # ftclT# % #^T 3TFRfT ^IT ^ PT flHMdl f^3T# 
? w 4 fc ^ ^rmf # ptr ^ pth 4 k «mnf i 

?. f%# RTsfr kipff I ’Rt 4 FFT k # I^T %JTF # ‘Sk^lk k FT, 

"RRT PR ff mPm I PMI "3R w§ M^'^ ^l41 ? yil^l ^T tf)*? kfskT 3TR f^RT3TT 
| cRT ’Rk ^ FT <pFP p4 kt# FFFR pFT ? 


3. 3RJcfiff Bb<4|lf 
( 3 T) ^ftf ptt kk 

P^VI: PT-FF % Ppl^-fk FF TJPT 1%F 41-4 Rpl j NI t" I F4?l FF <^ufn pk | 



163 



































(3TT) PH5|U| 

T£FFT: FfSr fur FH#F f#FF FF FF ftWT #ftl# I F^# FFT^ F# ^ ^3RT FT# #F cQQl^ 
I FF Rf#U| 3TTF# - #?T #T tel f#TT FTF 3TFTF # ? 




14-3-95 
Reception ; 

5-30 p m. to 8-30 p.m. 


Stfn/; Sfioa/w aAa//£a 

AND 


5£i S? &aAaJaAsa/n astya/n 
tyu*>/ /A* fi/raiuta of you t aow/tany 

on S/£ cccajton <yf//C ninttvy ** o^/Aret 

(Shi . <0/*. t® Shankar 


15-3-95 

Muhurtham : 

10 a m. to 11-30 a m. 

Vrishaba Lagnam 

With the best compliments of : 
RELATIVES & FRIENDS 

Grams : "GANDHARVA " 


with 

Soul. S. Sandhrja, m.A. 

(Daughter of Smt. Seetha & Sri S. Gopa/anJ 

on Aj(e(/neJrAry /Ae /S/A ^//KrtcA ZSSS 


a/ 

v/ ■ y/ita/l/* S-'/tHaxc. AAjwan///mK 


SLya£u,JWGg* 


(F) ftwm FFHT 

T£FFT: FFT (3TT) % Rl# FT 3TrarftF, FFT FlTTflF f#FTF #■ #T# ^#TT FFTFf I TFl# 
FFFFFT#FT# 3TFFFf##T I 

F. RxlRUfl'q 

3TTF# f#TT# F^t FfFFTT f#FTf T# ( mR«IK #T ^FFT FT #TF ## FTF ), 
l^T# FFF VII<R FTF I FTT#t" #T FF<# f#F #1 #1 # 3TTFFTI" yillR<rl 1#TT FFT ? 

f^FTF #T #TFT 3TTF# FFT Fl#FTT ftFT# ? FFT 3TTF# FTt# TJ^SF f^F#F#Ff ftFT# ? 
I^FTF TFTFF Ft# FT 3TTF% FFfalF’ FFT # ? 

F 3TTF#T TRT # TJFT #F I^FTF f^" FF# # ? ftM; FFT#, T#FF, F^ ^ 
FT#T cflfalJ, I 
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Lesson 3: Eating in a Restaurant 
WT 3 : 'hIvtHIc'M # WTT 



(sr) vF ' J rl 7 ^r tstr 

R^i: 414} Ril trF y yR4| 3^r 3^4 TTRfF RsjiRiyT % tttrt ■y^F cRFjR i 

=RT 3TTTT «TTFT 3RRR f ? 3TPT RRT ^RFR % ^WI # T3T^ f ? 

?. W 3TTTO^ # qTRfk ^ImHH^ t 1 ? cRT 3TTTT ^ %# tfF *F)mHM4 # 

? 

(3TT) ^TTR 

^Rf: ^ R^T W R^IVI ^ WR 3fiTO^ # fR TOT % ^1 mHm4T % ^ 
ci<l^<U| ^H%r : 

TJRTT TIRT TOTFr} cItR 'JTT^RMR: 


?. ^fpfFlTHR: 


3. 3RT qF^RRR: 


165 

































*TR#T tepr # WTT 

(3T) 

TR7 w 3Tk ^ wt % "3rR 

*3- I 


y]'jH-+l'4) 

%w-?zfw 


wfm 

wiRa 3 #r *hii?Mk 3 tm; trt sftr w ^ ^ Mr * 0.00 

wzm 

fMr rMtt # trtt^ rtr rt, Rnrft#?r ^ p; Ml - 3 ^° 

TtR 

rrtrt 3 frr f^r rMt rt r# ff ^ #*Rf 
Llchl.^l 

tr|- p; Mi- 


M* Mr 

RTR 3TTPFT ff%RT 

rP^fr I’f, M I^FR! 3fa tM RRR ^ ^ 3^T 3^1% M RRR RT Mt 

■<HI<rt«i, c;i<rl, RR, RRR 3 ^T RRR ^ 0,00 

Vll^lfl RT# 

RR, RRT TRTRTT, RR Mr, RRR, Rfr R M; TT^TIT 3 ^T RRR RPR UR Rf^ % Mt # 

piw |‘3TT RTRRR RRtfiR Mr ^ 0.00 

t^RR ^^ 1 ) 

WR, 3RR7 3Tk 3TR RT # PRRT f3TT, iMt f%R RT RTf ^ 00.00 
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chv4Ul 

WR, 3RR57, AlMwt WT# F# 

^H.oo 

fa 


RRffr 

TJcfr R3R ^T, TfteT ^IT ^T#=7 

^.oo 

fatr^fat 

^.Ho 

wirerft^RT 

^ 7 , ^fr: ^7, f^rar ttr, wt^: 

^k.oo 

H^KII ^IFT 

^0,00 

faffa 

RTRTRxrr ^TT %pffR-RftTT 

^0,00 


(3TT) W 

it® ^ ^TTTPT % 3TFIR tr w flr % 37R ^?Nh 

*. ^ ^ xltjjjlr ^7 #7 cpf Wtf: 

7 . RT 3 RIFRN 7 T#nT t ? : 

3. ^R it # RFFRTff 3Tk RWTft # f ? 

*. ^ ^ fa •HIHMd: f ? 

^ 3THT W2R 3TT^T ^RT TJ7EF TJ<37 ^77, 3}k TT<37 ifc M fat: 
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3 . *TRrT *il MHKrN 

(3?) TTso^ - 

ftcf?T: RRl-TO TRR m Wri, 3#T Wt 1^ ViW % TOR 3TO£t RTOf RTO % 3TR1R XR 

<{ 1^4 I 

ttrt-to % wr to rpr!" toto w to} tot trf #fcF i to-to 
ri tot rit riri # to Pif^4 i 
?. xfr} ^ # RRTF x} RRT-TO TO TOT, ^>-T M'frhilT # TTO c£|Q4 | 


"•gT#" ± URT 

TOfcr ^r Rcfr: fiR^iiT ; totot 3rk ^thmT ^ toit f 3 tt t i w 3 tt} tot 
f^?fr fro} ri sfk tii^T ri wi to} to} 3 t}to 

RTOT % sf^H ^ $}TO TO TTTOTT t I W % Writ % 1}f} RcfT 

TOfTfr c}} «J|7T ^ }UhM<!| Wri I 1 I TJTO TO^ f^TT RTOT TO wt^ 

3TR1R XR TO TJ^T TO*} I^TOTOTO ^1^HH<U TO "-glTO" TOT ri f%# R^TO xr gr}- |ir 
TftTOTTRRT TO TOTOT t I TOT} TO*} TTtTOxnRRT ^-TOTT ite# # xmr TO} f 3^T TO wW 
3fk TOfxffa TOT xj}r} f I TOl}? TO^ 3TTr} f 'tf-TOTT }te}, 3-TOTT }te} 3Tk TtW 

xfr} T-TOR^^RT I 

TORT ^|7T TRfTO }|TO I - 3}k XR7T # TOt ft<Hdl } 3fl<£l SUMO TOT % WT xr} i# 
TO TTTOfr, ^TT TIWM XTRTTO % TOW RTO 3TRT WTOTOffa xrftTOT % RTk TOT f^TOTORT 
x^t TO} I 1^ TTTTOTOT: Wt l^TOf ^ XT TO# |Tr TRTOTTR % ^dMd 
I TOT; 3RR RffR #TO 3Tfc TORf^RT t} TIT^f ^ R 

fxftrT^ XJT TX^T <q.^ dX9ri XR R^t XJ^ oJRjRT-TRfl' ^ <3Ml H^NI^ dil^ 3HMfri d^l $141 I 
^ftxiRTRRff y <^ VI <*<4 XR TXR oqf^T sfl^T TRRT oJRjRT-TRxSl' ^<34 3TlT <3MI TRT cti<4 

# RcbMdl t I X3RT T?mti ^ 3Tf^ftTR ^R-XRT ^ RR# (TOjf cRRR ^R), TO R 
TOft 3RR TOW Fl" rfT XR^ XR 9ft - TOTOT XTOT t I 'HNdMHilT R^TT3Tf m I^TTO 
d|d T5RT $ldl t - I TO? TO^t' xr TsTRT TRIW^ TRRT 0<1 RTO^ - t 1 ', XjR f%" TO? 3^T 
^iNTMHddl ^ ■Ul$di <3MI <3l4 ■%■ WR OrI TR ^<*4 I <Sl4 $d4 ^14. $14 ^ 

Writ 3#T TORT RRT %RRT TJRT R ^ WtfW ritri Writ f I RTOW^, TOR 
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TOf ( ^ f# ^ tit ) % wr tjcf ^ wc# 

Tr^jfr f i ^falw rtr 3r ^1 mhm4T # 3rr-3rr v^n mh^ck) 

3# t I Rt^RMRf # WR, RRR #, 3RRT RRT 3Hpfr 37H3f "%■ RR^ sR^ 
|TT ^<g TRRT t" I J JI$ch SlRfr TOR % fTOR ^ t9MI «Hc|| R3RT t" I «h^ <ol«ll 3iT 
WW ^R 3Tk % 3RJRR 3Tfc JW RRT t I §R ^ 3TRRRT 

% Rlt 3R# 3TTTT^ 3#T 3W RlTOlte RTf^TT ~£t rM 

TOF ^ 3 RRT ^FT^IT TO ^ f I 


(3TT) TJR-RF *R?HI 

ft^T: 33 ^ TORT % 3 TRTT TO TO ftR W 


R# 

<oN) =fl 

#3R % FR 


4 d * P4R 


TOM 3T g‘3TR 


3tR 'RRTflq dW 3T oqTOT 


##? dMl 3T oq'TOT 


cIMMlUl 



(?) T^t TO TOR TO ^)Qi| 

TO TO^ f TO W, M c£)Qi) | TO 3TTO TOR ^ TOJR I 

TOTORR TOTOTO: ^Rff TO ftRTT Ftt f - I 

R. TIFT 3TRT TOR-TOffa FftTOT % R^T TOR TOtfc % R^TOT ^ TOTRT # 3TTOTO 
f%TOTTTO RRRRR TO^ TOV f I 
3. TO# # 3fR TOR TOTOT % °TOR ftc# # I 
*. RH# TO# # TOR t#R# f I 
9. TO# # 3TTOfr TOTR # 3R TORTTO TO RTOTO t I 

(#) ^T TO# % #f#R 3 tR #f## 

#f?T: ^yi'VI TOR# TOR # TOTOT TO# % TOT? R#R # I 
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^ w f- ? 

7. ^Tt 3Tfc 7TFTRT #T ^ s^Ttf | 

?. rNlVI ^ 3T^TfR, ^ WTT sR^ fTT ^3^ TtfFRT =RT f ? 


170 



( 3 “) ftFTT-f## 


5>. FFT FT# #3" 3FF% #T Tt # f ? 3FIT f, rfr FF# 7TH1FFT 3# # 

7FF Wt I 

R. FFT 3W FI# ^ W3T W FT# ? F# FT F# F# ? 

*. 3 T^cT# BKilllC 

(3T) F# f## % #FFMF 

f#FT: F# ## % ^ImHMfT # FFT 7T# ## # F# t IFF TT# FgFTT F#f % FFT 
#FF: 

’. f#T ^ImHMfT # FFT-FTTTftF 3# Ff|PF-Fr#F #FF, ## f ? 

7. 1%F FTFFTF# # fMf 3# FI## T3TFT f#TFT t ? 

?. FFIFWF: 3FF 31# 1# % FM FTFT 3# F#T *# # ## f- | 3TTF 
1%F FMHMil! # FflFT FFR' FT# ? FFf ? 

*. 3TTF 31# #FF % 7TT§T ## TsTIFT ‘FT# t - I 3FF F## F#HM4 # W# ? 
F. F## FIFHH^T # %f#‘-F#‘ WJ M F# f# W FTFT^ ? 

5. 3TTF# Tff F# ^ F^T F#FTFIF # F# ( ### # F# ) #T ^FT#t 
t" I F# # FFTF ^F*ft Flf# ? 

F. 3TTF 3T# F^FTT % FTF F1FFT FTTFT FT# f I F# # FTFTT Fff# ? 
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3TRR R-WK'ti ( MRI-U RRT *TRR ) 

3TRf 7RTR to", RtoRR 
Rokl - 5 >t>o ooH 

tokt 8 ^ : 6° 

toR : vii+i^id tok, Rtokt kak 
tok, <JRT tow f3TT T3RT, T3R - 3TT^T- 
kk tor tox^toto 

WT : 6.00 THTR-^- H.oo tf^TR - 

fkk : ciMi^Rid, kto, 

RRIR to RRlR-to 3RR tor 


toRfkfR, oRWW 

ftot - ^o o^ 

tokt $RR : ^o 

toR : ' 3 tR tok, kto tok, 

« 1 % 

w : w.^° krto n tor 

■^f^ntf : wA, fkk tor trt 

kto, toff Ml to I, tot Rto, RT 
Rfto, &RMR to R^MR-to 3RR 

O ' o o 

4<sk <H^ u f <hRrrrt r? i 

' C\ o 

kto: mi kH^R ; TT.xnr.f .ti^t, Rfto, 
kRT, WRI^, 3TRH, to RTF toftRT, 
ftiRto i 


k*HH Rfdl<W 

tor kkr, kf / rrt tor? 

R<rkl - ^O 00 ^ 

torTTR# : W 

toR : 3 tr tok, kto tok, kto 

tok, R$4Kk wto 

7RR : too Tfrqir k TlWOk 

^ftof : RRRRfto, fkto tot RR 
kto, RR8T kto, k.ktRi, to k 
RTTto totoR to spRR to «pRR- 
kk 3 rr kk, TRrk Tjtorr rrt rt i 
kkr Rik kl'to : Tr.xnT.f.TRR., k. toff, 


7R RTT RrRto 

' \5 v5 

ftoft - 

kkkt SRR : 

toR : 3RT tok, kto tok 

TRR : ^.3° kR k ^o.^o xfto 

: 3 to: RRtoto, toft, Irrr 

k kk kkr rw, tokr viiRi^if) to 

toto to 11 !" tok toR, tot toR i 

fkktofR to Rfkifkr tokr k kk k 

^tofT 3 RW 11 

ktor Rik tk<^R : si$to, to, 
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^ ftTiKuflei 


r <. % wk it I 3TPT WT ^ $ ? f^T 

3^RTrr7nT $■ ? 3^ crt w*it ? 

7. ^TOT: 3TTCT 31W TT^- IT f ? ^HM<!] % 3TT^TT 

3^T^rif % §TfM w cpjfr c&t I 3im1^TTO(^W#^ ? 3TR 
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Lesson 4: Kho-Kho and Kabaddi 
WT * : 3T)T cfcqsi) 

s 

(3t) xraf 

%8T3T 3Tfc 3RR fanM 1 % RT?T XR xTEjf cfilftll, | 

5>. % rxt # 3w^r wrr' ^r w sjT ? Tt?r =&r <£11^ i 3F 

3TTW WR W W ?JT ? 

7. W 3TTxfat €fcfr XR wldd 3T TRT ^3^ ^TRT 3R^T ^R3T t ? fafT 
3Tfc TR4 ? 3# ? 

(3TT) 

fafr: xfNf ^ T\f fa# fa fafa, far 3Hxfa # RTfTRTrf: fa} - Xjfa 3fa faUff 

RTS" fa I 3TTqfa faf TITcRT R fa fa farsw fa fafa I 

«llfaU«IM JJ»d«IH fafa fafa fafa fafa 

^fi'^'dH Tfafal Rfa<H fa'fad fafafafa fafaRT 

?. Mfa-KHM faTfakfafa 

(3T) Xlfa fa xjfa : XJXST fa Irfa RRTfr ^R fa TJcT-W WRT 

fafa: fafa far fafar xrffa fa ^ 3pfa^ fa ffa fafa fafa Tjftfa 
3T^fafa $: 

Rlldff: qnfar^jTT^ *HM*K fafa 
RRR % faRbffa far 
^TRifaffafa 

3TXJxfa ?: 

fa-fa fa fanr 
cm falfarr 

s 

fa-fa far *44^ fa tc=rt 

\ o 
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3Tp# 3: 

cMd# ### 

\ 

###FFF 

\ 

##fft 

\ 


#-# st# oi«i5sr 

s 

#F-pF # 1# fi## ff #f prte t i p# pt# # # fh#f #f t i 
3tf# vii^f# $tfft, ftfft, ## 3#r ttpt-## f##t ft# # Fp 3 ttfw fftft i i 

FTTF # 3TTF iKlKHId # 3TW1FT 3TTF#F7 #FT it ## F# f I 3TTF % TTF# #F#F 

## # # pr, %ft, #%f ftft fttft t i wit fft % #f ft # ww, #tf ft f## 

# it %%f ## p #ft# # t i ft# f#w I^hiO# % fttw #%f # 3 #:-## 

$M& f## # G||cMd ; p# FT# WWW #F # f # Fp ## F# t 1 I #-# 3# 
c*p# pT ^<nT ^ ^ f I FF #1dl ^<n <T)^I # TTTF F# #" 3# p# Fp FTF#F, 
y41umi 3^T dlcbd FTT# # I #-# chi 1*1 WIT <il<n #, FT F>p# ^ooo FTRF MTHI <il<d 
■HMI 'Jlldl # I FF #F <rilchR|ci pT ## #■ 1% FF chlihl T-# <ii<r1 #, p# Fp FTF 7TIFT- 

tttfr # ftwtf Fpfr t 3 t!tfffp fftf #F#f ## i 

#-# # f# u f#TT# F# #F # # #F F# 3# p# # ## it TTFF T 

### ff #frt ft# t i pr #f "im" (#ft) ft# t # p# "fftf" ft# t i 

#FT Fp F# TTFF pT FSF#W FFT# FF# # 3 t!t pr FT "#W" FT# FT# #F # 6 
TTpF pFRTF: F#FJ 3# ^T# p t# f I #T FF #FT TIFWT #FT FT# FTWT (#FT) 
#F 3frT FF ^3T % 3TFT # FFT ## FT TPT TpF I - I FFTF FT# FT# #F #F-#F 

# ## FFT FTT PT ^3T # F#F FT# t - I #FT # ##fr FF# % 1?# F ## % 3WP 
P Fp #1# TTpF # pT FPT t" I FPF FT# FT# # #T # ## 3# W# # 
3TTFT# ## ^ TRT #FT f#T F# FpT TTFFF I FF WF-TTsTT FR F# FTT TTFFF I #FT 
FT# TTFF, #FT ## # #" p #FT" # "#" Fi# P ^^TT pF ^ TTFFF t" I F 
## # FTF (FcFFF FFT F#) p# #T "#FT" FT# F# #F FF# # 3#T pT p# FT# 
#F# # I #W FT# F# #F p# #TT % FT TTPF # pF pT-TJFT 3TFT FF# # I 
TTF#pTFT 3TFT FF# F# #F #F # #WT F# t I P W #F ## ?V9 ##F PFF 
F I 

FTFF# # P #F # ^ #WT# #t f 3# p# # ## # TTFF V9 ## f 1 | 
"TFW FT TFTF FF pT F^F—TW FFT FTT p #TTF F 1 FT# "FTFT 't' I FTFT #F" pT—^pT 
#TTF FFTF ## F I #TT ## F# #F p# #T# # pT "#T" ## t I #T # 
"FTFF# FTFF#" ## p ## FT TT# ### # pTT pT TTTTT # 3TF# ## P 
#FFTFpF t I ### TFTFFpT TTTTT # ## # ## # F##T FT# t I #T # pT 
TTfTT # F #F F# FT F# "3TTFW" FTTR f#TT FTIFT # I ### TT FTFT-MI^ FT# # 
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Rtara 'fit w % TffaT-^w tot tot^ to Tflro-^w % toft TORfr *fr tot( 

C\ 

"3TTTOTO" TOTR f^TO TOTTO t I R^fr Wt TO( TOTTOTO TOT^ ^ TOt 7 3TTO fa# f I 
cMF^l # 7° fafa TOR# # TOt fafr f I cMF^l % 3#TO TOT #t f, ffafa falTO ## 
3TTORT#RTO#t‘ I 


3. #8FTET 

(TO) W 

fafa: TOTOT-TOTO # TRTTO # TOTTOT TOT FTO TO# # TOR 

(to) #-# % #tot ?tr- f# rtot faro tortf faro f ? 

(3TT) 4Wl TO# # filfa TOT TO# #f'# I #TOR Rv(rl TRF "TOTOTO" TO# TO# TOT TOT 
RTOiTOT t" ? 

(F) faR TO# TOT# #F # #F TORT F# TOT TOTT #TO t" ? 

0 ?) 3 RR #W TO# TO# ## TO!" #-# t ) 1 "#jR" TOR# #, # TOTTOF# # F# # 
1##TOR ## TOl" TOIT TOR# 1" ? 

(TO) f#R T#T # ## TOt TOT# RTR ## TOF# t ? 

(TO) TOIT #-# #T 'TOTOF# # Tffa#TOT TOT TRTO#TOT TOR TO# # faRT TRTRT 

f - ? TO#TOTO##f ? 


(3TT) TRTHTO #T 3RRTRTTO 

fafa: #-# #T TOTOF# # #TO R# 3RRTRTTOTTf #T TRTHTOTtf RTF TO# I 


F*TH<11 

N 

3RWHdl 

: TOT-TOT #T TOCF^l <#! gITFT 
TS# TO# TO# #RT I 1 
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(f) ikl TRR 

HI kll k kt-kt kk did 5 41 TRTH klT kk nk k ? ktl k ? ^lk 

=RT ’HHMrll kk 3R^Hr1l k ? 

7. 3TTllk kt-kt HRl' f IT cb«|^il ? cPlf ? 


k 3^ff tonf 

^terf^TRT 

ftf?!: klk klT 1R *WMK kR k]£k kk ifel fkllk ~£t ^mr ^ 3HfRU| I 

ffrr fTIH ^rniliMfvlM kfalT1 

dchH^> £ 7j£T : fkk Htkkk) 1RR, lk^ RR, k UR R17T-3RrkT ^rn^liMfvm 3TlkQd 
kt if $>ft I Rfkk, 1R, 4H kk kk 1RT k Rlk" k 1# k URT yRdlffirll k 

IT 7 ! f<rNI I kkn kR <r|c| RUT kk $1 m HITT % 4k <4<dl ddl I ddi41di k k ^TT ^<rl 
RT £HH <dd ITRH 4" kldl kk dljSdl "dd Kddl I dk k 1RR k J llf4d dgd d<lk k 
km, kk nk kr fkdif44t rV mie: i ^nk r^, 3rr, km kk km, r3r 

k R RdHIQ,ilT RT 31737 <MdMI 3lk7Rk V9 1R y|kl<!]l | R37T kf 4^dfld RYMdl 
3ik k^R ir^r k rrot, mr rrt kin 7 R^dif44T kt 31737 rt urt i ir, 

^-7 37R k ikk % W?T #T R377 IR R3R k 3TTk ftRR 1R I TRk Rk k 1R 

c\ 

rth k frkiTfkk k kmr yciluMi kmf kk ip - 3R# rr kk, fa^k) hr k 4kr 

R3R klR 7 f%mk 3137 RT RT^T I kfa FT3R ^7 3RUT k^RT k ^TTRR ^RT 
kf73T 3^T 41d R^cdli^yl RT 3TT37 Ri< 4I I cdR fTHTT '^1' ^TT <H6d ^ J ld41 4.41 I ffT d<5, 
FhT 1T3F ^-^9 3R7 % % W$T TN^TW I W kk-TTH^M *jf 5it R3TT 3#T 

dR IRR % "kw W I W T^-rRIfk #ET # M k Rkk fT3H TJW ^ik 
3fk ? 3kk k i ^rt kk-.^i^dd kkr rhh 3kr kkr frr % kkr kw w i 

k^k ■%■ kkr frr k kkr rhh kt kRT ^ 3kk k pi, kk tftt^trt k ikir fkir 
i 3 rt k, kkr 3fk kkk % km^rar, kknr.i^r., # 3k.k. ftkk k fkkir, mfkkir, 
3rk kkk "rir irk kkr ip itrr fkir kk 3mkkk i ki^nnk sRurikiirk k^ 

fkuTkt n W^R WIT i 

o 

kf?T: 3<*l?RU|d: 3HTT 3RR iklT f, 3#T kl k ^?Jlkl7 H1T1R-W 3TOp^k 
T^T k I 3TTlk kr^T17 R HRk kr rrt IkniR kir kr ik k UlTir I 
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RxiKuOii 

chl^ <il<n dfufd cflf^i^ | Zf|T <i|<ri ztrfT ^lldl ft ? 

7. OTZ: 3TTTT it Tit-TSt ^fT «b«l^1 ^ cFT 7^ f - I 3TPT 

% tor crt #rV ? 
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Lesson 5: Diwali and Holi 

WT W. Rqicfl 3 tIt efMt 

(3T) R-cik-R+r[ #TO TTFF 

RR?i: 3 ftR Rtsr % tort ft# ft to# cQftu,: 

s. 3 ff# fif# ^rr^mr -3 rto-7tr# fRf # R ? riff f#f #rfRrr i 

F 31W# 7TF# RF7R T5F# F#T # R ? F# ? 

(3TT) RWTF 

RR?T: RT-FTF F# # FF# 3TTF# R# # TOT F# ^Rd# TR# # WT R# #, 
RRTFF#tfRtr | 

7. 

3. 

7. SfRtT # cqUl* 

(3T) Rdl#l #T ## 

RR?T: FTO-FTF F#R 3TiT # FFT 3TPT 7RTFT F# TT# TO f#T# Fit # 3W 3^T FWT 
TO# R FF TO# Rt^TFT # F#R I TOF# TRTFT R #T TOTT FF ?T®# # F# # # 
RRR#fR# | 


^cTJ# #### 

TOTF fR 3#TO IHl-FRil! 3#T TO# # FTT, 1R RjMdl JTO FFT TOFT TOT TRFT R, 
1#T# #FT TOR # TOT# TORT FTORT TO# #Rr F# R I RRTOTT, # TOTOTF, H<=KI=fi, ^if 
FTOT TP# dUftd ### # #R TO# R I R TT# T#F# # Rdl#l ( R# FF FRTF) 31# 
## ( t# FF TORF) t I 3TFTOR-FTOtFT # #F F# FT# R^ ## 

RilR# # RFT# FF# TOT# R I RFT#’ FR TTTFTO TO®F #FTF#’ (fRTTFF TOW ## 
# TJcF F%) # TOFTO fTO R 3T# FF ##R Rf^R FRT WI TOTTO F I F^ ##R # F# 
TOR R, FFT FFR TTF# RRTF R TT8RT TOT FF FTO FrR # TOF FFFTF TIF FF TTTOTf#TO 
| FT## to## TOT R FF T#FR FPT FF FIFT FFTFT R I ## # #T# FFFTO # 3#ft FF 
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RfTFT TTRRT FTT# t I RcU#l % FRR FT 3TT^n#T FFT p# FTFT# FFFTF F7W % IT# 
TT8RT TOIf % FI # FT# f# t I FF #FR W # IFFT ##T#F I# # FTFFF, 
3#FT TR# # if# I# ## 3RFF F## # IF# f I FFT W # 3T#FTFF #77 IF 
T#FR H R# FIT IF# t 1 I #TRT Rf FfF FFRF# FTFT RRTT t, F#f# FF IF #t ##, 
FT8T#, #t FFT FF Rf # I T#TT FTFT FTTFT # f# ITT Rf FT8# ## ITT Rf TFF IFF FR 
FRTFIRW F# IF 3T# TTFf# FF 3F#F# ## # I ITT Rf, FT# FTj; FTF# IFF FR #T# 
F# FFFR 3T# 3# # I FR Rf FT# 31# FT# F# # TTTTn#FT TFF# 3# TTTsT IFF 

FTT# #T Rl# FT8# #t FFT FT# # I ITT Rf, TsTRT #T # FF# # R#, FTFTFT FRFRT 
TTF#F#FFT 3T# RrTFTF RtFT ## # I TRT# 3TTFTTFT ibd| c# # ## 3TRTT3F 3### 
F#R-FF## # FRFFF # I FT3TTFT3# # IFFR 3# TTFFT F# FRFFT FT 3TTITf#, 
FFT FR## # 3# FFT FFFF, TTF #t FT3TT #FTFT ## F I fRrT-FTTF # RFR# # Rf, 
FftFR # TT# TTFTF TTFF FfF IF# FF FR #F # TFR FT# # I ITT #F-TFR # I#T 
TTT FTF FTf#FT FF #F Rr FT TFI FR FRF #f FT# # I TFTF # FTF FTT FTF# FF# FT# 

# I FF#, #T FFTFT # 3##TFT# FR# # I IT#T FR, FT# #R#T# 3# #T# # Rf# 
FTF# # 3T# #TR# # FFwR# # 3F#F#Ffr## I 

## FFT FTTF FF FFT FfF ###1 TF#R t I fFT p# FT # FTFIT FR# # 31## 
F## # FF T#FR RFRRF FF FFT # I FF ##R # FTTF # fTF F#R§; FlTTRlFT o#t 5# 
FT 3mrf# FRTF FTFT RIFT # I FF FTFT# FFT FRT# TTFT RTRFTRiR # R# ff f, # 
TRFR 1#F # FR# FT# 3R# FF FFFTTF # F^F FRIFT # I FF F# FR# # F# FFTF 
RFTTRRTT # I 3# #, FF FFFTTF FFT 1#TRF 3T#TFTTT]F # ^TT#‘ FFF #f#FTT #F FT 
#FRTT F I #RtFF, f## 3Tf# # F^F#r FF FTFR #FF f3F #, ^F#TFTT FRF FR FT RRfr 

# I FT## # Rf, F# 3Tf#FFUF FF FTFT# # FTTTF # FRFTtr FT# # I ## # 
RF, ## FT# # f#FT# F# 3#FT t# # FTFFT R# FTFT 3T# f, 3# ^T# FT FR# F I 
F# 3# FFFT RRRF# 3# ^T# # FF# fir FTF# f I F#-F# ##f # 'FFFF# # 
R# t#F FRF # #, F# F^F FF# FT# # I #F-F# FT# TTFF FT# # FFT "#FTF" 
FTF FF FFT ##tRf #T FRT FRTT # I ## FF #ITT F# # ## FTF # FT# # 3#T 
3FF##TF FFRTT TIFT t I #FIT F# ## RlR 3# 3R^T RRT T3# # R# FT #F# # I 


(3TT) #IFRT FFF 

^Tdl VI FT 3Tm#TFFF 

T^FFT: FFT-FTF TFTFT # 3TTIR FT, ## R# F# FF# FF FfRPF FFT #f## I 

(3T) "#FTFT#" FFT TTRrT FR# # ? 

(3F) Rfr# # r# p; # #R# F#T# t ? 

(F) ITT ##R # # R# p RFFTF #F FFT F ? 

(f) Rfr# # Rf fRrf fr#f ## Rrt fftr ff tfr ## # ? 
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(3“) T3Ffr TRT^ NTllrfi ? 

(37) I X!^7 <£*kT XR RT ^ <rHII^ ? 

(xr) si <41 ■%■ ^r f^rr ^mi t" ? 

?. RXTHrTT 3lt? SRRTFmr 

TJ^r-XM # $ T\f MlMcbld %■ mm XR itrh 3^T Rdlcfl TRT^ # fWHdl 
■RTS" ^T I 



M a||< RcH<rTl 

MHMxW 


31*WHdl 



3. 3T^cff %qnf 

(3T) f^?T: xfr# f^" x^ XT?R XR, 3Tq^ XJT ^ ^ 1%sn# % RRT xixjf ^ I 

*. =RT 3TFT^r ^T # ittft #1 Rcllcfl X%R-RRR# f ? 

x os 

?. 3TTTT^T RrT #, 3J4 )RcM # R^ rttf 7%R-RT«Rft ~^€t wf?^ R^ 
dUfik XF# f ? 

(3TT) ■RTt# 

ftcfr: r4UuT % RXRR XR XIR^ftR R^T RRRT 3Rl^ XR % 3TPR # T#T cbRIriJch 

t 1 , f^ RTt# f I 
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vMt h-h^ii 41-4 Riii jni ~k i <i<41 d<$ 4141 fif^3rf '41 .3 ^ < 

cklf^ 1 
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83 











(?) 

^ -m 3Tfl WR f^THT Tf^T 3?RT cQQl^ | f^T # cRTT 

■§■, 3TPT 3lM*) ^ I 



R^KuDii 

t sm£t wrt?? tt^- yiRRte ^rfufr £H%ii i fIft 

t" ? 3TPT 3FT f^F CKII ctiR) ? Qi<-| ^ Rj<rlr) f 1 ? cKII ^|r) ^ ? 

?. "3FTFWF: 3TPT 3?^ fRitl) 3TFT—(llRd cfcrT 3?^ mRcik W^T TT^T ^icT) 

fftf ft JRn 'j'nid ^ i ^$i<R ff quid 3 ^r 3^-1 ch ftt "F ^-uO FTHFirf)" 

I 3HF% dl^-d F^t F>IH 3TT «h4i ^*11 FT^f) - «fl^ 3HF RRlg dRRi ^ 'RfI FiT 

FIFT^ f I 
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Lesson 6: Traveling by Train 

# *rrar 


Rc<¥i: 3 im 4 f^rs^ 41-4 R4 ^r4" y V'il ft ^raf 

^IW FT w4" % frT^ 3TnT FTfc W cTF^T WF ? 

T. crt 3^^- # tot w 3r^r wm t ? g# ft cRf ? 

T. ^r-TTT# cFT TOT 
(31) TITO ^T ^T-FT]^ ^1" FTFT 

f^T: TO-FTF Tf FF^, 3TTF%- ^T ^ ^T—c*y c) ^yjT FT Traf FTT I }?T-FT# it F1FT 
Tv( 4 ■%■ R44 cwi-cNI FTOT M.Sdl t" ? 

f^lT FFT 4)<dlVI F^, 3#T # qpr 3T1F TTFFT F# TT^T FT f%^7 
TORT FTF^ - t, FF 3TF^ %8TFT ^ F^ I TORfr TOfT # F# 3TTTT |TT FT^f Fit # *fr 
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Wst # ^T-7TT# w 


rtrr it }r-rt# rt w wff % #R MfWd to rtr^ rrtr t i 

Rufa RTftRf 3#r ^r 1%ri^ to ftR Mrff t; fR-RT# c£f rtr % rrr 3nw to urt tor 

R3T FtrTT f I RRfg R^ 3TRTRTR, RTRR # TOR TOT R<yPpM l# Rf RR R|R ff %1^R }cR 

°rrrrt ^ff j i 41 t - i fR-difl it rtrr rtr3" rt 1%Rff r^iR^ t^ym tort fctRd 

isld^HI RTR RTOTT TOUNf I RR frof HMkvU iff TOTOR t, Rf RTORf % #R RTRT ~£t 

wit wm( RTOff Rtff f I 3TTTT% WT RT RRR Rf 3TRR fR-RT# TOTOR R iff, Rf 3TTRRf 
RF ^TOR R#f % RF RFT ^ RJRT irft f 3Tk%RT M 3TTRR RRRTR MI.Wl f | frof 
RffRR % 3TTR8T0T R|3*F< TO RRT RFf TORT RTOT f I RF R^f RTF, TOR, RRT, hTjJH 3fk 
Rif TOR- % Rif # TOHRlfl TOM t I RF RTF RTOR RRvff f % ^cT-J||Q^T # Rif Rif 
TOT I 1 : TT.Rff (TOiR dMHRpH) WT Ml - , IT.# RTTff Mf, TT.Rff TOTOT (Ifnfr TOlfflRf), 
TOR Mf, RRflTO Rif 3#T ^RTR Rif I TT.Rff Rif RF^f Fff t) RRR R[RTf RTtff RRRff RT^f Fff 
t 1 I 3TRR 3TTRRTf flR-RTff ff RTR ipTOff Rf, Rf Riff % frRf RRT^ R^ «!<JctiT Rif Rrf 
(RRffTO Rif) ^f f^Rlf #RT Rf%R FfRT I RTTTORR:, RRffTO Rif TOT t^Rf ^f RTW ^T 
3RJRTTR, R-RTRR R 3-RTRR RTOTR TO^ f I RFf TOf f RTR, RTTTORR RR RRT f3TT ^T 
Rfrff ^f RTRTTOTT TOTO RRR t I R# RRRR TOT^ R# ^R-JIlM # RR tf^R 

frIRR it RTi RT^ ^f ^ff RTRRR ~grft f I TORT I^RR ^f RTTORT t - R Rff, TO 
3TTR RTRRR RR TR^ 'RfrfT RRT RRR RR RTR^ - f 1 I 3TIRRf RTRT ^RTff RR 3TIR§TR RTRRR 
RHT ^ff R#, Rlff^ RfR RR #t ^f 3TTR^RT 1^# TOTR R# ^ RT RTRTff I R^ff-R^ff 
3TTRRf TTR" 3TR.1T.Rff ( R^ jf ) f^TO f^R RTRR f I ^RTO 3TRT ^R-R# TOTJ RR 

T1R Rffe Tff Rf^TR RR RTR^" f 1 , TOR TT^T RTf^" ^ff ^<J<* f^RR Rff 3^R fichi % R^ 

RR RR f^rfr $1 J II I RfiT TO liRi RT Rff%iT RR^ - R, TOR ^f RI^" ^R- J ll.^l RR*ff 
# TTf ^RT TTO TOT RfeF TO RTRrff I - I f^Rff ^ff 3TR^R f^TO % 1^R-R# # 
#5^ ^ TOR^ TORT TOT tr TORT |TT 3TR$T0T RT^ # fRRT ^TOT R^ff I - | TO 
3RTRf 3RTRT Rffe TOTO 3^R t3R RRR TORl^R I RR? ^R^ ^YhT TO TOTOTOf ^ 

o c\ 

RTf^M RTTOT fif^TO TOTO R<sJI<f) f I f^R Uym)' TO TO TORTO F#, TOT 3TTOT 

^WRwf^TOWt I 

c\ 

TOT i£f ^R? ^Rftro ^R-R# f^RT Rif # TOT RR^ RT^ #, RRT^T 3TTRR TO 
R<4) RITff t" I TT.Rff Rif ^ RTRR R<^ fTf RRff Rf TffTOT 3^R f^RRR (1TR R1RR, i^R RTT^f 
RTRR 3TfR TIRT dRvill) f^RT RRT t - I 3TTR 3RR T^RR R R^RT MR^ jt, Rf TORT 3^R TOff 
RT3ff Rf TORT 3TR^ RW RTOTT Rllt^ I RTR^ # RRR^ R^ R-^YmT TO RtRR 3#R TOff % 
f^Rf fRTfr #R RTRR 3|x|d R^f" I 3TRR 3TTR^flR f^RT TT.Rff % Rrf ff Rf, rff R^ 1 f^R 3TJRRf 
^T tm RRRT RTffN’ I RTTTOTO:, ^RT-RT^f ^vffRRf 3#R RTff-RTff f^froft# ^ Rff 
Rfrff t I ^R-RT# # f^RT f^RR RTRR RR^ RTRf ^ff RRR3^ RT R^TRlt # f^TO# ^ 
f I TORftR RfR R|R R^ff 3#T 3TRRRT f 3^R TO^f RM3ff TO RfR RRTORR: 'ftR RR 
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F# t" I FTtft-FT?ft, FT FTT FFT J3TT WFT tft 3FF FtM" # FRT FFFT t I I^TT tft, FFT 
3F[FF#T cFfo" % TTTFTF FTT W TTFFT FTTTft t I 3# WI tft FTTFT Ft, 

Ft TTTFTF FT FFTT ^T #Nt 1%Tft ^ FT^ft FT 3TTSTTT F# T^FFT "FTflNt I 




M 



(3TT) TJFT-FT3" TIF^HI 

5>. TFft FT FFTF TFF FTt I 

R^l: 414| Ra| Ft FTFF ■Hffl ^ FT FFTF, FTT 7FS" FTt : 

FTrftF ^ft-°fftft ff fiRif, %fft FTFftF 7 ttfttt 11 

7. «n—Rcfci 3n<RfF FTTF FT ftfF FTTF ftTFT "FT 7TFTFT "t I 
3. ^FT-FT^t tr TPtt FFf tr ftft FTFTTFTF ftTFFT FtFT t I 

F. FFT 3TTT.TT.7ft. ftFTF % FTRT ^FT-FT^t # FF Ft TTFTFT f, FFT t3FT 
F#ftFFft I 

F[TTt Ft t TTTFFFF: FtFF F# RfT F1FT I 
7. ^ FFFf FTT FFT TRtF t ttf^F" I 

FTTF t tF-f^FTF tT7f TlftFT FTFT t ? 

7. FFT TftF 3 TTtRtF FTTt % f^lt FTtF Tft FTFf" FTT TFFTFT FFFT FFFT f ? 

3. 3FT.TT.Tft. FFT F ? 

F. FFT Fltt FTt 4i41 FTFF" TTtFT If 1% F7f F>1 h 7t R<R "t "F]3FT "t" ? 

cFfft 3TFT TT.Tft. Ft t FTFT FTTt FTFfT F Ft, Ft Ft FTFT tr ftft FFT tFTftFT 
FTFftFlTftt ? 
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3. 3l^ff fawr 

(3T) 

R chi^ <^rl4 Rsjisff % TTRT 41 x| R4 RT y ?4) R Rxjf | 

’. tot-r^ # crfofrr foR tot }r-r# rt ir 3to3t rr % w ^ tort # 
to-^R^fTRRT 3RR t ? 

?. *fn4k }r-totor 3r Rt # 3TTrot rit 3rr 3rk to rtot i ? 3rotr RTW 

■4t T*m i 

(3TT) tR-R# 3TTI$R XJTnf - TOR 

^RR: Wl?: 3W 3^T 3TO% R# Mfr # f - , 3TlT TOrtU % f^rt tR-R# 
# RTR Rirt t I 3RT TJR 3TR^T TRtf TO f I tR-R# RT RR 3Tk TORT 3TFT^T f^nt 
TO f^TT TOT t" I TFRf "tr «U=£l Rft^" I Rl'f TOR "3^T tfr 3THT %§TR RI" TO RR^ f 1 I 


3tr^ut/ Mm 

3TTO 3W TJR ^IcKd ^df||4l #, ^ RTOT TO IW f^R ^tl^TT TO 

( 3||L|<RM # 3TPT RTR 3TT RR^ f ) 

3TTTOft 3TTO TOS HMlRch (i4)Rto ftrftRR) 1t3TTRT tft RTOT ^R RTOT # TO R ^T# 

( 3RT TO RlW ^T, rfr ^ RRT 3TRR1? RTO TOif cIRT'ftR R TOTOfr Ri’ RR 

RTtRTO 3TRfr RTO RT TOTOT WR ) 

tR TOTO 3#T RR RHfdR UcH-O^-l. RR RflR_ 

TO_ 


TOf : TT^T.TTR 
TJR.TT 

rfln.TT 

tTR.^ 

TOU^H 

R^RR^:_ 

R^-RT RRT 


rich:_ 

3R^R Rorf^: 
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TR (W 3T8# frPT 


ft3TTW / cRW WJl41 3ftr VMI®{I 

■Jirar (^xi# / u^-h ■%■ #f^ 

srfsfanft' t. 'nqfi' «^<3ch) ^3R (vii^i^id ^ir 

TTTWt) 


^ <HI<d TFR licfci d^l R<4I 'dldl) 

t. ^TPT (^ 3T^Rf ^ I IrFT (TnrAnfT) 

?W^r) 


3trV / w vHMcbi^ 

id TRT 3TtT dlH_ 




: TJTRVQTT 
TT^.TT 

rfl H .TT 

tnTr.Tfr 

Tr.trr 

3}rfeF cft rtt 


W T R37, 3FR IT TIT 












* Is I- 


(?) ^ta’^TRT 

3T: HR 31R§M RRRI HT ^ *4^114 ^ HF TR4 t ^ f, sfrr 

3Hq^t ^Mchld WR ^T TfT f 3frr HR fc5R t W t I 
Rift ^T HteT I^HTXr 3frr HJHRT I^HR *4 hi4 ^ I 
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(#) 

^Txrt: ^ ^ ^ ^ Rchd^l ^ri 

UvmT ~£t T^t # # f I w-wft 

I 


H-y <-l ^ <Hr4 TT J j^<4 1 |TT 
414) R4 tf!" y v4) ^ 3 ttt 


^4. VM T. <r^VM «hls t4. VM ^TT 'll'H y4 VI ^tT y<-^M 


■^t.ifr WTW 


T^.ftTTrTJITI 

THT.^T/f 

TT.ft# 

^fr.^H.UH 

i.-it 

^.TJTT.TScT 

^■.TT.^ 

^".X3tT 

T^JTCT,31R 

i.tfbifr 

IT.TT^.^fr 

^t.^t 

TJ^T.^.3TR 

ft.3TR 

^T.TT.fr. "iTTf 

3TR.# 

TT.fr 

Tjftfr.TT^T 
TT.fr.fr 
fl. yy. u h 
TJTT.n^T.Tf.TR 
W-V$ 

fr.^fr 

TnT.fr.'fr 


^ t^fr 

WTT f d-VM 


■?TTR# 

Wfc[T 

«UHM4 

o* c\ 

'HfllcM 

*1HIM 

TRTR 


3T^-R1T 

’HldlMT 

c\ 

TTwrf 

ifr 

Tf^T 

3Rffr 

y-iiobd 

o 

c\ 

^Rf^W 




O^.L^O 

O^.^O 


^ 0,00 

00,0^ 

0^0 

o^.^o 

0^,00 




°W 

^ 0.00 

^0.^0 

^.?0 


°3.3<3 


O^.'tf'tf o^.l^ 


oV 9 .oo 
o^.'tf o 

*U° 

33.0* 

«.00 

33.3^> 

^.oo 


3^.^ 3^.*0 


3£.** 
3°.3° 
oo,^ 

o3.3* 

°3.3* 


o<3.3* 

^0,0^ 

3°.3* 
33.3° 


w 

3°** 

3°33 

3333 

3343 

333 ^ 

3w 

3H3o 

3^30^ 

3^33 


o*.o^ 3^3 


o^.^o ^O^* 

oV3.*y, o\3.HH ^o^V9 


33<^ 

3333 

333^ 

3336 


33.3* 3*3* 

00.00 3*3* 







if ^ 4J|dU i-H ^ fcl f - ? 

?. ^ 3Tk fRTTR ^R ^ 3RTT I" ? 

?. w^ i^r % ^nfr wr i ^r ^ r^r r? t^r j^n^r ttr 
^<*41 ■§" ? 

^. RRT % <^«rA f^T R>d^ •wTm t 1 ? 

C \ 

9. fcr w % ^idk m ^ ^r t 1 i 3 tttj3t f^nr # "crtr" 3rk 
"#.r# ^■.xj^r" =rt mm t ? 


*. RxiKuOii 

3PT 3TRfr TJ^T ^R-RTR mh cflQu, I TFRT 3Tfc ^ 

# Rfr ^MchlO ^11%^, 3frr a?R 3TRR^ -mi # 3R# RHrfr «H# m 3pjfr 
i 

?. 3w 3^ ?rt # ^f-3nw -£t mm % ^ # 3ro^ -£t mm ^ tj^f m 

f?m m f-1 ^r-7n^t -fit 3#r ^rair % f^ - w ^wr i 
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Lesson 7: Indian Clothes 
TO V9: TOffa- glyilcb 


3T# f#TFT # tff ff y shT # F# #f#r: 

5>. fft 3Trcr#r ^rr mshmi f ? ft#i#f#t#1#t i 

T. 3TTF d>y.^ M^'MI dv(4 ^ ? 

t^-toftt torr 

f%-%J # 3i<rHi-3i<rHi mij isi y$4 fi 4 did diy.sl # *#1 41d T^t F^ t" I Wd ^ y$4 

m 1|4 did.^ TMS FR I 

wfa ttt# didiftjn 

#fr F#FT T<# TMdK M41 

^<sn*'vi 

FRF # #F TRF-TRF % FF# FF# t - I wfe 3TMdi<H F>MFI FT Ffll# 
T#R FF 3RR FF# FF FFT #H# #T f, F1#F #F 3T# # FTFFFF MlVll^h 

w FfF ftrf f# f i ^p# 3# f## # 1# w # ft #t # 3tfff 

FF# ## I 1 I R# #T# # #TFT TTFTFR-F#FT FF#t f I FFT FRF # 

y^f# ff mIvii* wt tt# wtf #f#f rwIi^j #?ttft # "ttftfr" 

FFTOTIFT FFT *1) MmIHI "did#" F# m 1|4 did TJF7 FT# <dS<d "# % TTRT MSdl 
WTT I F7#-FT# FTT #FT-FTFT RF# # F# "RTF, "F# FRTF F# m# t, 
# £<sm 1 FT -d# si# t 1 I FR FF -disdK d# t 1 I F# FT TJFT FRFT 
TFF# ## jpTFFT FT# f, TimMd: TOT % 3# % TTRT FFFT FTIFT t I 

TRTTWT F# fTF FFT FT#F TT# # WRT ## FTFTOFT T3^T F#TF7 FFFT WFT 
t" I WRT FT ##T F^T FRFT TF# #TT t" 3# ## F^T FFT ^"3TT FFWF I F^^T 
TTRT # TT ^ TT t, # Fd - # FT ## F# FT FTTTFT FTFT t I FT#F 

FFR #d" Ft# fir 1#F f % FFF# # TFF FftF#T #3lf #T f I FF7 F§F # 
#F#F F#1FT f TIT# I FF# FF FF ^ FT T FFT WFT FFTFT FF FT #FT WTT 
t 3#T F^# FM ®HI3 ,m 1 FFFT TOFT t I WTF # 3TFTTR TT1# c## # FT# WT 
#FT# # f I FfSRT FFTFT # TTTf#jf # ^FF #f FT# FT#, FFT FFTFF 3^T 
^TFF#F FT#F TT# 1 # TTT%# # 3# FT #& ^TF F# FT# t I 
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to tof # tofa to .^Kiru toto 3frr to wto t; to 
to THWm tof # tft to# to I 1 I "3 tR *TTW % 4lto tofto Mlvilcb # T3^r 
t to^wrmr i <^ito tow w mIvii* stof toton tor wm t i toto 
tot c^RT dURM MSHMI t toft W to, # to TR tor f3TT TJcF WWT 3JW^T 
to t i ww to torf to sfrtorf 3 wrt-3wrt toto ^ wto I 1 i ^ 
tot it Mlvilcb % WT tot tot tot f I ^ to W to: fir cfcto % pF# 
#t 4to t; w to to w to to t i Trims' to to tow to to - 
tot to m tot fir csto % 3rto^wwf i ^fr^ir to writ tt^ to to 
w to t, ftom? ^r tow totot (uwtot) to tot 11 


tomuj tjw 

’. towr % 3 twr tr fw# w^nto i 
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3T^ff W 

3Tm^T it p; WTTFFT SfHgt ^ pRT SfTkk cF^kf % W?T cQQl^ #T 
#^r 3TnTT VW cflQl^ | 

MK^Rch Bh^lllC 

Ws[ % kV ^ch< it tfht it kkf 3^r p# % likii* %■ ^nr krfk^ i 



Jimmy ^ IK-t^hmir 


Fijiyapi 


Mrghaljiy .3 


Rajkstfrjri 


* IJtUr P*jd**h 


CujmE 


•VijJhy.1 IVjdcK'h 


M^h^Hshlrd 


A nd h h* Pridfsh 


Kdmaliti 


Indian States 


Arumchjl I'raJL-ih 


N^j^.iEjnd 

Manipur 
MijtftrjtfL 


HimachjJ PiJd-f^h 


A - S - S-ir 


ke-r-al a 


I «iifi &] INa-du 
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3TPT SfHtT cFT% 3TTTT t I f, ^fTT 

3HI^ %8T^ =6t ^ ^ efilftu, I 
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Lesson 8: Traveling to India 


P" 

Pc^l: 3lP PtST^" P W^l M TI -dP Plf^p: 

cRTT zmzti W ^RT 3T^r RRTTT t ? W 31TR 3RvfR l?7p p ? 3TRp 

PP P PP Pt W Pt f ? 

7. W 31Rp Ws\ Pt pT Pt f ? 3HRp fpRT TRF 1R TFT fP?IT ? 3fiRp R§PP 
P fPP PP Rp ? 

9. W 

(3T) *FRrT Pt ^mr 

PpT: TTR-W Rf|P 3lP PP Tp ¥?P P '3 tTT PIPP I 


'ffRtl Pt W%\ 

^Kd Pt dldl dip P ^RT PflTfr 'dvC Pdl vji^ p IP dldl P d>MI>dl<1 

°qpp>R W 7RT pf | ITRrT 3TR RlP fdpfyTp % fPP TRp RlP IpFT rflR-H ’3RRT RRp 

f I ?Hp PrP ^RpR IMc^MIfl P fplT % PlP 3Tr^R ^?R TTdP t I ^P Pt 

C\ 

PrP Wfp37 Pp P Rp PPf PP P <rl J |c|HI RTRp t I *TRF ^PdlP f^PlP 
Pt RRpR pRT 3R^I P 31RTT RRR p P RHT RRT t I RRpR pRT *jp TRF 
MftdPd to - RT RRuTT t, PP ^TW ^TTp <JTRTR % RTC F^T =P# P^T-pT Pt I 
ST^RT-^Pf 3RR WT P 'SRp P, P ^TF PrP W Pt Pp RRp PP p37 P 
^vRT PPF f I PP Pt 3T^T-«Rp- 3R^ RT 3TRp TJ^T RRF RRM-W fpIT ^PlT I ^P 

3Rp W R3RT f cpPP ^R? Pfr *nPk PPf P fPw TFRT W PIW-W 

p3RT ^Iprfr I ^TRrf # %fP SfXi ^T fPmR P ^TTp y-cj^H f I Rp pjTT 3^T W^J- 
3p T3%$C % f^P ^PHM f^P RT f I 

^fR?T P ^IRT M^Pl "^TT ^P P WP ppF px||< ^R^SIT ^ M^id Wp^P’ 

-m P Rp P yRPid Prt PPr t \ Pr ^p rfrt fprwr ^rtP ^P P fPP 

?m 3lfpp P T^F p ^RFtr 7RT 1p!IT W TTcRTT f I TTHTRIrT: TlP WT 

di^jRP P P#, Pddidl, p fpP, P?P 3p PlPP 3p-^P P WRW f 

I ^TRrT P PP, «RT ^ ^?PP7 fpqR-diUjRp ^RT W fP^IT W ’RdRTT t I Pf-plP P 
^p ‘RTRT W Pt PflfF 3Rp P ^P P RRRTTp R3RT 3TRW f I ^W:, fPP 
P PPRRTT P# Pi - RR^RT PP P Pt RT RRp p 3p fpp P pRT^ 
Rp P ^o -p p R7T R^P P I ^R fPP RT P^R T*37 P ^P W RRTT ^pTT 
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WRa a# #aT l ar#-ar# <nl j i #1 hh ^i5ii JcHril # a# # l Oh #, af <=t>ii+Tl 
R## ## t 1 3# #T-J|lM ai fhRT# ## 3JKI#S a# ## I fW# 3TRTaT, # W?f 
RTfah#fMa # 3TaaWT a# W Wf# I Rf# f##f # ^Tf# ^ 3#aar 3R#a# 
W# t W #T# f##f # fW# ah# a## a ft I R#R # W# RRTF # TR 

Ml41 RI ^1l4 % ctil<u| i||^| cb<-|| <qgd -Hfvcticd # \dldl # I ^Kd hr ai# f##T # R# a4) 
RR# f I fK=hl(l 3# iU+Uch|(| a# W3 3# ai#f # «FNr RRT# f, ^MlR> PRT RRR # 
a# IhR# RW # aRT RUcRRT # an# P# #RT f I h-URa# a# R## ## f 

c\ 

Rmaaiar 3TRr#f 3# aMHa>fcH ###1 

RR#R Rf# 3RRT-3RRT RIP# #Rfh f, 3# RfRh aR aTRT ar# aTR[T RTaa X^ 
aw # c£#aw # ript# 3trr hwa#nr i #r h)t;; f##a#a wt, 3tr^f a#ar 
3## h# aR # WR RafT W# f I wt #R# # a# a# af?d# 3T## ah# f, 
aaff# ar waiftar #n# # wr ript 1 1 

aiar a# #1" hai# ar# araa ar ara •rshi aTf#h1%" af#T ana # aa# a - an# 
# war arh w aia# # i f#a #, aar ana # fharwr # prra# aar -*41 am# hh 
mam ar# # i ffihr 3ianar, a# mrr aarh 3# #r aR^ - % R44 3r# afRirr# a# # 
ap# f- i aiat pmnm a# % rpr# ar #r aiaa aar t, a# 

pnaa aa# aafar # a# i Rarp?a # f#a # aR? aa^ - aafaia aha afa 
3aaw t i ana # w ar, aar aa a# 3rh: arh-aa wpaar a# a# t 1 i a# 
ahaa aa aafr xafta Tiaaa t ar §r a#aaa ha # Raaa i i aafr # aar ahaa ihaa 
3a# anr aati% afha-^a aa# aw # fiaafr t i war # ahaa aaaT a# 

#aT, 3#r a# #aaaw 1## aiihaf hr h# aMta aia # aa# f - i aw hihiaf # 
##a# 3T# ana# # # #aa ar ai# rr# <sjO# 1 aif# i xp aw wiar ar iaar 
##axar#Ra#f i 

ahana aaa 

## 1# ah' aaa ai^h - 3hr ^ahr af#ar aar ##h i 
5>.ai<d # arar a><4 hr fhrh aha# aaaana aw# # ? 

?. Ws\ # #haT3rf hr fx# h# aa# hr aha# ahhr ^#ma 1h# ar aa# t 1 ? 
aa# aaiar ah# a# aT# aTar3# hr aw ##h i 
aaa # aar a# hr ## aha# aiw aaa f ? aa-aw a## ah aha# 
aiw ^#hm a# # aaTF har t ? 

#aa 3# ar# hr aww # aa aiaw# ## arith ? 

3pa#aaa 

3aahr #r # aiar aF# aa a# a# °afhr ah 3rra aar wan - h# ? fa a# 
# #h# ar waw #f#h (aaifaaa: aftaw, a#a, a#, aa#, fra# ) i 
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MKHiftcb 

tttr ^ w 41 .mi i 3TT^r-TCTff irbrl' 


VISA APPLICATION FORM 

EMBASSY OF INDIA 

Consular Wing 

2536 Massachusetts Avenue, NW, Washington, DC 20008 
Tel: (202) 939-9839/9806 Fax: (202) 797-4693 
http://wwwjndianembassy.org 

Note: This application can be used at the Embassy of India, Washington, DC or at any other Consulate 
Generals of India provided the applicant resides in states of Consulate’s jurisdiction. 

PLEASE READ THE INSTRUCTIONS CAREFULLY BEFORE FILLING THE APPLICATION 




1. FULL NAME: 


(PLEASE PRINT IN BLOCK LETTERS ONLY) 


2. LAST NAME AT BIRTH (IF DIFFERENT): 


3. MARITAL STATUS: 

Married 


Unmarried . 


4 . IF MARRIED GIVE MAIDEN NAME: 


5. DATE OF BIRTH 


jm— 


7. PLACE OF BIRTH (CITY, STATE S COUNTRY): 


6- SEX: 

Male 


Female. 


8. CURRENT NATIONALITY: 


9. ARE YOU A PERMANENTyLONG TERM RESIDENT IN USA* 

Yes_ No_ 

If yes, please furnish photocopy of your GREEN -CAR D/Long-term Visa status: 


IQ NATIONALITY AT BIRTH: 


(For NoivUS passport holders only) 


FOR OFFICE USE ONLY 




























It ANY OTHER NATIONALITY HELD AT PRESENTS AST- 


12: PRESENT ADDRESS: 


13. PHONE: (HOME) 


(WORK) 


14. PERMANENT ADDRESS: 


15. PROFESSION: 


16. EMPLOYER'S NAME AND ADDRESS 


17. PASSPORT NUMBER: 


18. VALID UNTIL. 


19. ISSUED AT: 


20. ISSUE DATE: 


21. FATHER S/HUSBAND S NAME: 


22 NATIONALITY OF FATHER/HUSBAND: 
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23. NAME AND NATIONALITY OF MOTHER: 

24. TYPE OF VISA REQUIRED (ptesse cfrefej; 

Tourist t Business E Student 1 Entry_1 Transit.,_1 Journalist__l Conference-1 Employment—1 Others 

25, PERIOD OF VISA: 

15 Days*__ 1 Six Months_1 One Year-1 Five Year-1 Ten Years-1 

26. HAVE YOU EVER VISITED INDIA BEFORE? 

If yes, give address where you stayed with dates or years: 

27, HAS INDIAN VISA OR EXTENSION OF THE SAME EVER BEEN REFUSED TO YOU PREVIOUSLY? 

Yes No_ If yes, give details: 

23. ARE YOU HOLDING A VALID "NO OBJECTION TO RETURN TO INDIA'ENDORSEMENT? 

VAfi No if yes give details: 

28. OBJECT OF JOURNEY: 

30. are you travelling on behalf of a company? 

Yes No 

31. IP YES, GIVE NAME AND ADDRESS. OF COMPANY" 

32, EXPECTED DATE OF DEPARTURE FROM USA: 

33. EXPECTED DATE OF ARRIVAL IN INDIA: 

34. PORT OF ARRIVAL IN INDIA" 

36. ARE ANY CHILDREN IN YOUR PASSPORT ACCOMPANYING YOU? 

Yes_ No._ If yes, give details: 

Full Name Dale of Birth Sex 

(a) -----------——-- 

(b) _----- 

36. NAME AND ADDRESS OF TWO REFERENCES: 

(a) In India:______—■- 

£b) In applicant s country:____*----- 


j_____hereby undertake that I shall utilize my visit to India for the 

purpose for which the visa has beer applied for end shall not, on arrival in lndia f try to obtain employment or set up business or extend my 
stay for any other purpose. 


Signature of applicant: 


Place: 
Data; _ 


Rtiku^ 

?. <4mi w qu|n cQQi) i 3nMct>l Rh m.^1, 

c\ ' 

3TtT smk THR f^IT ? 

?. NK hT 'JlHI BPTT i^ch m 4<H 'Hli^ rff SlIM^i TRT ^ <rli 1 ft f^PT 

^fT# ch|J|y1M 3TFTT ^ ^jptr ^Tf ? 

SftTR 3Tfr Phfr T3% PT^TT ? 


200 























































Lesson 9: Education in India 
WT % : ^Rrf ^ %$TT 




(ft) f^nT-f^TTvf ^rfcr yyd 

t^T: 3^ % wsr ^rf ^raf <£)fa<i): 

cRT dufd cflQij | TT^T Rsj|§ff FT^’-^'d *-ll«H 
fetid*} *HM r*Hld f 1 ? 3^ FFT f^it yliJIH F^ % kd^i FFT Fi<dl 

M.5dl t" ? 

(3TT) eft 3TTET 

5>. 

f^T: FT®Ff ^ft FFT ft F# t I FFT-FTF ft ^ FTsft ft ft Fftfft ftbT<F 

ftft FF 3FJTIH <rHlldi< 3F Flftf FTt FFiT ftlf^el I FTF, FFfft ftTgTFT FTt FF 
FFF fftft Fft WZ fftaTtf I 3Flft ftraTFT ftt WtWi % STFlft FF ?T®F Fft Fjft I 
%ft FT^F FF 3lft FFFF F ft, ft ftTaiF7 ft ftftft I 


FFFF 

toft 

FFW 

FFTtokTF 


FFTF 

fftftto 

flHNK 


FTT 

m 

WIT 

ftft 

Ifftf 

sift 

fchd 

f^T^rar 
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?. w-qre it ?T^f w tt%ut 

R&l: 3M Hrl-MId MsSctvl 4)4j ?R|" <|T^4 I *1 >Jl< 4^41 ^ 5l<rl "3R H^l — 

Mlci %" r'l®^ R-IK I 1R r'l®^ 3TRT U=b <=b—-Hl®f> ^Hl^, W 3^Mcfc| -H<^l — 

I 

rts-i [•}<*> 

C\ 

eRf 

R%T 

m 

f?T8T0T-i^r^h i5Z 
o!JMf||R|ch fim 

9. %%[ 

(3T) #WTTrf^ 

ftcfr: TT^-WS Rg^R ^ # 3^ %$&> ^ RiM, # Sfliraft TR^T # q# 

3TT# ^ ^ ^ # 3 W 3Tto «1Hch|{| qRTT f - I 

^ITW # %%[ 

'JTRcT # WR: #T ^?JRf *R ^ f : (qTSlte 3^T TTT^lte 

%W)> R^IHil (3T5T-JJ fpT&T % frRty 3#T R^T-f^Mil (RRT-JJ fFTSTT % 

frf^ - ) I *<£<rl % "RR RT TJRT f%SFT?ff ?? (?° + ?) ^TRT TfRT t", RRlfi^i’ 3Tfc 

RRRfofT #rfr f I ?? ^ 3RR # ^f%RR TJ^R%?H (3Hf. 

#.TJ^T.f), 3TTPF flcb^d TJ^R%?H RT RRR-A49d 4t# RT# 3Tf^Tt 

RTRT3rf -m Ri4^R=b # RiRfr f- i Tnfr RR<ftR RRite^R 3fk ^ 

RTc^ 3RR fR 3TcTrr-3TcTrr RRRf WJ RIRT (?o + 9 ) RqrfgRif 

R4)R>Kr) t - I «IK^4 RtR ■# TTfl^TT # 3T^ RTRT RT t^T^IT RFR Rr 4" % Rif IR^ - 
^ R# f I RRtflR q^RsiMq RTR % ftRRf % 3RTRR, 4^ R# 3RR-R1SR 

^ ^ f4Uui ^rmr t: 

(^) ^.%. qt&TT T W^fTW ^R (3TT-7^r) % H fqW 3TR 3^T ^rR (TT- 

^cT) %■ ? f^4f # FtRT I 

(?) TFTRT FTRR7 3qT& q%T I 

(?) Q4Hl SRR-Rlf^ HMoh ^qi^ I 


202 



(*) 3^0Rchi % y^iPd P*im 4T # i 

c\ 

p) «HMp¥l, MlfofdH, $*H,$<!<*>, W&X&t, 3Tp 3T^T W ## 

P RR2rfpjr ^ cJT# TfT^T ^T2JT3Tf # R&jcpf / #fpR RR#p37 / RR#p37 / 
^RR # TJ%nf I 

(F) %^jt, w^r 3rk d^iPPi % Parr h'siic-mT P tiIPt #prr ttw / 

3RT # Ilf w TTT^lte W # 3PTp I 


TJcf7 Pm# W *riHsr W # R%T % 3T# ^ PPm- Prt t I uRPd 
RUM^T P cJTTuft "3# ^##-3p7 R#P Pt f, 3Tp 3R?T PlITRRT 3*^-3^ R# R? 
dll^dl ^ f I ^*Pr 3TrfW, cfcf Pr^TT ^ cJTp PlIMp P TJpRR- TJ%T # Pfr 
R^P f I 3^0R:, ^Rild 3Tp dlcKd ^>Pf % c^M-Hlftc*, prpf p cppEF TJ#RT 

#pmf pfr Ti^fr I 1 I 3# $# P 3T5T-JJ <^yd P^RT # PP W TI^P I 1 I RRTRRT: 

3RJ# PftR 3fk 32J1RR $# P <fP W# # pT^F P# R^fr f, 3Tp ^I4d0 rRJT 
$4)PP0 P oUMfiiRich wf&taf $iRh cr# P xrrEr w rrt Trap I 1 1 mztf ■3RiPr 

6lpM ^Rp % Pi<4 Pm# # P 3 tRJ^T TfMf R3T PP R# p 3Tfc 3Rf7f)- TTO^ % 

a# P ppr ^rt # ^rrt w t i PpR# ■smP Pm# # # ^ttP mPt R«rp P# 
-m&i 1 1 Pm# #P PpR# qkm p m xnr.fpRr (rr^t 3tttft PhPIP) 3 # ^nP 3?# 
#-PcKUH #HRT P SRrfr # TraRTT t I TJ^F ^IT ITf^RT ^RRT 

TIF71T RT RT^TrfT t, TRR 7qH#q- ^RcFR 3JT RUTRRT 1RT, 3^RRTT % 3RRR RlIT§ff % 
%8T0T-?!W W ^RclR ^ TTRRR1T t I 

(3TT) ^yiVI W^R\ 

(3f) Ti^7 fMt ¥fTTFT # ^R?fr ^ RlIT?ff 3?TRR^ R^fr 

t ? 

(3TT) ^tr 3RgT-7f^q^ ^Ff P^ W f ? 3R|P 

PKRfr^frf ? 

(f) tf^ud ■%■ «fK Pin# # RP# ftPrt ^r r^rtt t ? 

?. 

P#T: #3pr P # Tjf # 3RRR 3TRpT RR P #P $ 7jf PP# W 

f ? 3W TI# §V ^IT #f, W 3R# p$RF ~m WR I 

5>. #.p# 

?. #.#R 

'6. RR.PkF 

k. PpR# 
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3. Bh'MIMT 

(3T) 3TFT 

Rc^l: Fl<d % IJF> F# H$lRsil<d<4 FRT FT^ F^ 3TFtt ^ FFi 41^1-^41 41^ ^t F^ # I 
FF# to=F # FT FF FFFF F^ I FTT# FTF, to to 4t# to to 
y^dl ■%■ FFT f^T^fFT FT 3RT ftoto Fit <{1^4 I 

(3T) to to# # FTF-to yRVM TRT1F # ? 

(3TT) to&RT FITT totof % fto 6k % FF FTF-to f, to #.FFF (FTF#) # 
to 6F % FiT FTF-toF I" I 3FF# FF # ^TIT F# # ? 

(F) Tto toFFRT to ^RFF FTF-to yftYM FFT # ? 


raN'M 

aiK^cSl dT$TT # chd-tofT 


uRvm 


Fk % 

#.FFFFRT 

6 k % 

tofF (tort) 

6F % 

f.Tftto (tort) 

6 k % 

toTTT to.) 

^6 % 

Ttottor torn to-) 

% 

toitoR to-) 

6^ % 

THlto 

F6 % 

FFrto-tonF 

% 

tor-tonF 

% 


(3TT) tofWFSTR 

TJFFT: to to F^ toPF FFR TRFfto #to Ffto to tot % FFT to^t I 
f^dl < 5'«b 

tor tor Fra?ft ftorw ~sm torFr 

FRF# tof^ 

• TFTFT to^TT (RRT T TFT % TFF) 

• f#W tor : to-, toto, toto, 
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• xfe-jJ iniii ■. 3frrTfrrTrr.fr. 

• <^41«ii( 1, RTfrfrrfrr, ^T-t^terr, 

nfHjW, chU^d<, ^rff. 

• TT^TT^ ^Rfr ^ckIRcHH ffr^TR WJ Tnfr M Rtfr ElSIlrMT % cfcUTidT 

d TEffrfr 

• 3TT#.Tfr.^®FT.TT., #.TT., #.TTIT7.Tr., ^Rlfrt frfrT clfrfr 

• 3nf.3nf.TTTT., 3nf.3nf.TT^ft, 3nf.3nf.Tfr., ricHT.ifH.3nT.3nf, tjtt. 3nf.TTTF.fr., ^Tjfrfr. srt 
3iMlQd fffr nfrTfrftf 

• mrfr ffrfrfr H^ira^iM^T wi fr 1 3 in1Qci M Rff 

• fffr Tjf fr TT^llchM Tfrffr 

• Trif^r Esim4T r 3tr mrfr ffruMf 1 % ( fr^fr t£T n^fchH rcrsit 

tonff % 3T^r Ranf t£T t 4)^>R %■ 3rrafrfrr fr Tt^fr t) 


ffrfrRf ter 

• jJ^UyN: Rtfr TT^UTHff 3HT 3T|i|lQd d4i4)c£|, 3Tfc tefr-frfffTT tef 

■%" ffrlfr 

• frrr-nfWFR: TnT.Tfr.Tr., TJTT.fr.TT TJTT.TTTT, ^Huff. 

• Tfr.3Tlf.TTTT.TT ( f.frr.), TFfr.Tfrr.TT (7T.frTT.Tr), ^ITifr. 3RT 3H<frfac1 tef 

frfr^TT 

• Tfirfr^ Tnrte ffrrr ?^frr 

• / RRcr ffrfrr srt cTjiddiR^ / dchfrlcf) tef fr- TRrfr frfrn- R^fr 

. ffrfr# fr 1 TRTfr ffrlT 3teT 


3«1R^TM 

frrfr fT nf Tfrrrr %■ ttt$t ttt-^itt / tefrf t£T 3&nT ^gnfr t£T sttrt tr 3rrafrfrr 3rfr- 

• TfHTTfr 1 ^^ : 3Tfr^TTR ^.HO T^TTlfr 

• ffrfrR # : 3Tfr^TTR ^ TTP3-TTTfr 

~sm frfr 3T^fir : tef 3rafrr + tefr Ifr^f % ^ TJ^7 RRT TIT ^ TlfTfr (fT frT Wcfr fT) 

TRTT? fry^T ^TcF 

tef ci^<T^|rf fvl^ui TJ8JTT frfrjRT 
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4).Ud.it itSlF FPT < 4 !^Ml ndt 3TlT dOd f^inW 1 FF 4$d< iiSTP ir 3TFFT 
f^PTi % ^ PF# F# f 3Tk FF p PPTTT PT %^P ( WR, WFFTftp 3Tk dpilcf) 
pti) FF^t F^P - # PTit t I FF itPF FT FPTT % F^F ftmM 1 ( Pip ? FIT % 

%n#, iT^vn pW, ptf-jj-spj^h ptrf, FFRf 3Tk ihixr.it, PTFFTftp, FPit^t, 
FFM', ^lidfl, Vll^n^l=fl, liFF PcR5JT ; pF-Rlf^r-HI, FipiP, PUPdT phi, 
BTTF.PF.Tnr, 3 ni. 3 ni.it, 3 ni. 3 ni.FFit, nF.3ni.Tnn.it ftf sniiQd 3n#.Ti.F®PTr Tfr-F, 
■^ft.TjTn.Tj; Phi, prfr FFri^npih fif 3nit^r %i ni Pit, 3rk fKPifl / 

3TSt-HTchl(l / FT#^ fiUTPFh FIF 3TldlQd Pit ) Pt FTF P f^T # FFT# % P# 

Rpm 4 % hhi pni ni i 1 ^tit if wr, pt-piF p MdMiftd Phi piip f 1 
pif # ^p-?pp, ^ppf 3ir iPF-PTFit, Phi % ihi pf# ftpt, hiRh ?jfp, 

pfTSTT-ppP, IdcJlit ii ildd dldl-MlPlil, TFi 3TlT Pli-iti P pip, 3TiT FJT7T % pif 
PT^pf I 


FprpTT 

• ^ # *0 #t FFT % FFftF ta# I pi-FTFF PTOTFT phi % f^TP ^ # 'tfU #t 
FFT % 3nipp FTP i I pjldcpi 3TfrtPFPt pt pti FIF f^FP f#P FP it, Pf 

3nipp ?? ftp # dii it ppi 1 Rsiilinh % frri pf f pf tjp piipfip 
m(I«tt ftp ptf pf# i 1 

• #g#t f#$it # pp |ir it ik pit i# Fi Phi # Frit |f; it i# tip# 1 

• P-PF p 3TfhFTFP % PP #PT 3FHF# PT 3TTPT FP FF FP it % % pFTF Fpi 
FT P 3TTPi#P FTFTTF # it FPT PPT P^T I P-PF P 3lfiFTFPt ^t 3nFpfr P 
Pli til ■HI 3Hd , F dil I 

• didvil Pii pri ptn - it ppf ci ppi i 1 f^ pIft Pt 3TFi hiPip fif tip "it 

p®ipy|d FFFF PPIT FFP t I 


FPT^tTPF 

• PFTi'f^r^P: PTPFFi 

• fiip i 1 firaTF: ^ ptp wi 

FPT ii 3Pfit 

FP 3ir «W d'rf pfirp iFFPt F FFPTPPpi I P.^K FRF Fpli) 9 ftp ii FFli 

ppft iti ir pf, p iipi tipi ir ^ Fiti pf (pt it ff^ - Ft) ^ itit P#i 1 

?>. PFFP FPT 

(f) #ptp # FinfF it fpt itFP3i % pf ii%i I 
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(3TT) cRT W3 3#T I^T # ^ ^JTT f ? M 

3Tf^|chdH <>diH <*<41 t" ? 

(?) <FTT ^iRT3ff # T^iWT Wsi # 3CRW t ? =RT ]f^T 

^T#^TTt ? 

(#) ^RT3Tf ^ ^fajtTT >d-Mdl' # Tf^T W c£)Qi) | 

(3) 3iN=bl dild W -^chlrH <JMN «Ud< cdddl t" ? d-dl ? 

RxiKuil<!j 

(3T) ^TRrT ^TJT-o’IcJW WdTCT 3TTC% ^ I cRT 

fWHdl 3^T ^fWHdl f - ? 

(3TT) 3im%- ^T %fl# ’3SJR ^TfT W 3TT^T TT^uTT t ? 

■3^% frti ^ ~3m 3CRW t ? 

(?) 3FTT 3TFP^ 3^^ ^T ^ %^UT-^??JT # ^ ^TT? ^ W ^TT?, 

TTV 3TTTT ^TT ^TT? 3ft ? 3<|^U| % W^T TR^TTlf I 
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Lesson 10: Politics in India 

W <>o : 1 M-IIR 


(TO) Rrk-IcIh^ #TO y$M 

TJRRT: 3TF# % RTR FR FR# 1 FT TO# <£)Qi): 

TOTF# #T # f#R FTOT #t TO# RTRRT t ? 3TTF# #T # RJTO # TOT 

TO#! 1 ? 

R RTOT <m 4)RH Mlf^ilT chin# t 1 ? 

3. TOF# #T #T RTTOR % 1#TOIRT TOT f - ? 

( 3 TT) TO # 1 #t TOR 

^TOT: 

TOT-FTR TO ##R7 *##, #T TOT-FTR # TO TO# 1 # # #R# #TOR ##, ^ 
3T^TOT TOTTTOT TO TO# 1 #■ RTF #tf## I 

TM41R=h Fl# TOTT 3TRT#T 1#TTR-RRT TOT1R #Yllcb 

f#^W £# FRTR-R# FRTRT f§# 1#TOR 

R 3TR TOT-FTR # TOR f^# R# TOR #TO #RT#T# I 3TOTO 3TTOTH #RT TOT ? 
TOT-FTR # TOR # # TOTF# TOR RTF R f## # ? 3TTF# RTF f## 3 , ## 
## TOR # # TOT-FTR # #TOR R# # ? 

R 3T1TO# RTRRT R # ## TOR % TO# 3TF# f#^TO # F%# I 

?. FRR#t tM-flfo* ±\{ th \ 

(to) 3mm rH# 

##TO ## 1#TT TOTT #TOTTO Fit# TO# FT f#T #R # m3 T?f#T TOTOT t TO RTF 

#lf#h 


TOTO# <m4)R 

RTTR TO TTTOf #T R #f#R RTO#TR TOR## 1 # RRT T^T RR t" I TO* #T # 
TORRT TO*R # TOTTO# FT#, TO# RTORR RTRTFR TO TOTR# TOTO #r f#R, TO#TOT # 
FftoTR I’TO I RTTR # R#RTf#RT TOTTO RRlf#TOTT FT TOT##, RR#R FTOT #T RTTOT RRT# 
R# t I RRR %IRR f 3#T TO #■ RRR t, TOR RRT TO# c#TO RRT I TOR RRT RT TO # 1 
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% ti^wT ^ ww Ttt rif TRrt, ftm# ^ w trw rr % wilt srt 

R^m Ri<) 'JlR ff 3TlT 3TW "ddld SKI Rl^l \JlR If I ^TT mRic; ■%" -^-ilc) Rtg-T <c\M ^ $R 
I 1 I RtR M R - R3TT 3TTTFT ttTR k* k TRWT ^ Rif RTTfr t I M M (f^Tf# TRWf 
3ft RtST Rfrlr ^ ^TT RTR t) ^ 3TTFTH, RfR T% tr k3° WW #t ^k wt ^ xjt 
RTt f t 3Tfc ^ TRW V9 TWaftf t I ^ TRW twt ^f%R TRTR % 

Ritltft % WT # W# RR ItRR %t Rlt f - I R^T TTR 3RR TlWlt RR RTrfr t, 
ft^" TriiRT RfT RRT t I R chltchlri 3TW$T TTTR % Wfr Mtf 3Tk RRT-ftfttf % 

Itrt rWT ^rt Rt ir RfriRfttf r RnriRT fRt t i r RfRt ttr # writ, 
wwrit, RRT-trif 3rir Rfr *ritR Tri^ritR t 1 1 w r writ tw r tR 3Tk ww 
^r sft RfR ^writ trirr t i writ rtr tr trit Twf (tw twt 3rfc rNt ttr) tr 

TRWf 3Tk Trrit wff tr ftsjR-qftR ^f sR TR7 RW TTR WJ ^TT RTR t I writ k 
MMRtotwt 3riTWTT *fr RRT RT TIR1T t I WWrit TRR % ttt TRt 
% TRWf ~m R RRT f I RSTR-ritfr rVr TTR R «TfRT RRT RRT t I RRT-Rjfr RR 
WT RfR TTRT ff «T|Hd RRTT TR W cTR tf 3PTt R? RT"TT TIRTT t I RRR ftft tr TRR, 
RTR tr ritt TRTf % RtR, Writ, RWrit, RIR-Tftt, WT 3fk ItSR-TTWrf % 
TRW RTt ti" ftft RT RR STW-BTW RW-^tl" "t tR RRT ■§" I <rll <=b TTR 3tl 'R 
TW ftSR-TTR tr RW ’R H TTTR "t R7 RT Tt Rlt f 1 , ^rft R TFR ^ R?t qlRd 
dfB ftt RTR I TRRT 3RT RRi" TTR R ftRTT RT tR, 3tr ^TTt R^" TRRT 

Rit % itrt #rr t it, tV writ ^ wr Fit ^ wt ri)- R^R TTR RW RT RW 

tlltrf RT TRRT t" I RtR TTR RT TWt' ^ 1tRR-TnTr3fr "t ^ri%R ftt "%■ ttrt RR "t 

Rrif rit RrifR, 3rir rrrt Rf 1 %rt rt wftR HMiRch, m trrt 11 im tirt tr 

ftrt RR" ^ RET ^o TfTR ~£t W ttTT RTvt f I RT TTR 3^1 ft^JR TTR tr 
■3# RT tr HIJlRch ritt Rritt, f^Tftr RW-^R ^ t R^TT RRt tf I RW R^t RRT 
^ritr ftv?t TRriritR' Rtf R TRW rittl’TRRTf I tR ~£t R^ TJW Tft^T 3^1 wririR 
TRtririRRftRf : 

(3T) (WftR RRT Rtf): ?nf tltf Witt - Rtf, # W ^f 

WRIT ti" R?t ( RTRR TR ^ko ^ R^t ) WlrittT Tf' I 

¥ 

3JT 
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(3tt) r#r #f*r rmjih (## fiwMd: r>hjth rt# f ) : rt \c6\ # rr#r # 
r# rr # rr# xrt# i#f 



(3TT)#.tfr.xnr ( rr # ■hmcii^ x#f - rr# ) : rr# Rt^m r# rt# x#f 



(f) -H^Ncil^ x#f : TR ^ W # RR#R # R^, W R#R cRTf # yiRRfI}R7 
x#f 

(f) 1#R #R: flR'-RH# R|4 mT XR 3TTRf# RT x#f WR: RRW # f I 

^ ' 

(R) XT Rijr.kr.TnTRT ( Rk-RR# 3TRT #R3T T#R WT ): RR ^ W R R>4#R 
# R# RF x#f dftdHI4 # R#R fl'fR# # TRW kfr t I 

(TT) 3RTT# RR: RfM WR # XR# RR#R # R# ^R - RT#R7 x#f % RRTRRT 
RRRT TTRR # kfR RRRT t I 

(3TT) #RT7T 

f#RT: 3R ^<sllVI #R7 RRT X#^ I RR (3?) % RRT fRRRR I RRT 3R# fk# # R# 
IM-flR* XT## # RTR t#TRT ? 

(f ) #3# # wk 

xft# kt R#f RR Rf&R RRT #R# : 

RR # R7|R # RTR fdrkdl f#fr ? 

T#R # # RIRR R#l# f ? 

RRR TTR # f## RRRT R# f ? 

#RT-RR # RRT# # f#TT RR RR RRT t ? 
chkmf^chl # RRTR R#T #t f- ? 

TRX#, RRRX# 3# RRH-R# f#TT 3R#X#f ? 

"RRR <n.S«} Rl# °<Mirb # Rf## R# X# RTT# M.StH t" ? 

RRT RRR-R# 3TXTftkR RRR RR 3R# XR XR TR RRRT t ? 

RR # R#R R|«&mT xr 3RRTftR IM^lRcb M#rT % RTR #R# I 
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3. 3i^ff torf 

(sr) rrr RfNt ^ ^41 

Rc(?l: RR % RfRR FT 3TMft?T FR ^ RTRf % RF hQ4T % RTR 3^T ^T% 

RRRffe wta R^ f | FH RT^ Rt RFRR i^ R^ RRFf ^ RRT ^f^h 


TJJTR 

IRHW 

IM-flRcb Mlcfl 

RFTft 4MMl!? 

wf-tNY 

fr.R.tfr 

TJRT^.RFRRfr 

RF-R^f 

^fr.R'.tfr 

A3RRRTR 

c\ 

RlfFTW 3^T 

"^t.RR.R 


RR-f%RTR 


RRRtFR 

RRftRRR 

sfr.R.tfr 

RR ^6Hdl41 

RTTRRT, RTRR 

Rl 1 TIR. ^1 


#1 RTURfr Ripf 


3HT. RRURRRRR 

o 

R\r1<rfl 

^t.R.Tfl 

RlRTlRfr RR 

O 

sqR'ffTR 3rkRlftR 

■^l.TnT.% 

R^tR RdRI^R 

RR 3frmf^F 

fr.R.tfr 


f^TR--f^q?f 

(3f) Hcl-MId % RHf?T % 3TTRT IR ^VFfaft, iff.UR.^' 3TR STTF.TR.^t RRT d '*<'1 T ? 
(3TT) FR #T <M4)Roh Tfifajt % RRRiiT % RIR #rfw I 
(F) RRtR’-RPRRfr RRf R R^ITQ; rM % RIR I 

(#) RSIR-Rjfr R#R f ? RF # Rl€f RR RRRT t ? 

(R) RTR^ - RR # RF-R^t RR RRT <*r(oi| FlRT ? 
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(3TT) TOT # ^[TOT TO IM-flftcb ft?#TOT 

ft#T: TOT # ^TR #, SRR-SRR TO# # TOT#ftTO R## # ft# TOlf TO TOT 

ft# ft# f# w# # ft^ni TO i I 


TOR 

#.#.# 

TO#fT 

1 

H 

| 

TOTMTO#I 

HI# 

-Hi 

#TOT 

ftR- 

#TO 


3TTRT- 

F#T 

* 







TOTTTO 

* 





3 


rlftcRI.^ 

O 


0 





U 

3tH- 

F#R 

^V9 

0 


?o 




ft^TT- 

TOTOT 


’ 







TO 

ftm TOR # TO#TO # TOT# TORT TOT ft# # ? 

?. f#T TO# # #.#.# 3#T chHj-H # 3Tft#TO TO## # TOT# TORT TOT ft# f ? 

3. ftR TO# # TOftTO #V TOT TO# ft# ? 

*. ftR TO# # ft.#.# #" TO#TO # TOTRT TOT ft# # ? 

^ wto# to# #• to ftRiro? ftR# to ft# # ? 

ft^Rofkftro 

(3T) #TO# 

T>. 3TO# #R # WTFTO: ftR TOf % ftl# WTO 3TT#ftR ft# TOT# # ? 

?. TO W #ft# (TOTR-TO# / TO## % TOR) 3#T TO# TOlftftTO TO^iW 3#T 
ftTOR#^TI#ftf## I 

(3TT) TJTO ##T #R ftrfft# I TOT# TO# 3TO# #T #t TOlftftTO TORT (TOT (3T) #) TOF 
#### I f#T ^TO# TORT 3#T #R TOR #t TOlftftTO TORRT #t # F# RRTO# # TOR 
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I 3RT # frsfr XRR' I^T c£lQi) | 3TPT lM4)Rcb f^RT TIR^ f 

3#T ^Tf ? 
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Lesson 11: Landmarks of India 
W n : ^-HKcb 


(sr) Ffcr 

ftcfr: % RTF' FT ^if cftfai) : 

3TTF%" # FfN^ W TFTR f TRft FFTtf 3Tfc T^JH wf 

T. 3CTFFTT FFFTR TRH=F ohlnfll i ? cF# ? 

(3TT) FTRftFTFTTFT 

5>. VRM?f) 

ftcfr: FHrfrF QRRlRU W^f TT^fr ^ ^ t R TRft RFR # WR 
■HI d F FT F" <-MS Fi< I <J^|ch FTF, ^IMcti f^TSlFr FiT FF *^4] FFR | FRT FiT 
3R>f W F it, FF %^TF7 ^ Fit I 

FfTF FFT-FFRT FTF-RF^T FF1TF« TJTfFT %RT 

rtr- 1 %rt ftft R.^wRh f^tt w w Fftft- 

?. *|<n-m6 ~t~ dl% 

R&l: 3TF Hd-MIci d>xTl "ft" qf^ii 3TlF 'R yi®^! Ft (oTo^ I \Jl<r$ M(Sch< Hd-MIcJ 
"t FR TFF I FTF-FTF "t tfct FT FR ■%■ 3irt TR "^FT-Fltr «Hli^ I 


__TR# W 
__FRFFFT 

__rtr1%rt 

_RlFTf^RT 

_FFT FFFT 

_jiWRfi tor 

__FtFTFFFT 

__^TTRT 

?. WsT& TRR5F 

(3T) tr-ftf 

ft^FT: %F, TR 3TJTft# FHrfrF 3RR 3^-3^ FRF F1FT ^ FFRT 3FFT I T^FlItR 
TFRFt eft- FTT^ #T % Fit # FTTt TTS^T # F^F f%FT f I RT-FTF RFR Ft FRT TTRT 
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3rrq; 3rhr 13 r# f# # to #, ft fftft Mm+id FiftR ft# # fr# f# # 1#§tft 

# ## I #t FRF RTFFT # F RTTT FFFF 3T$# # 3TPT ft^TFT # FF RR^# t - I 


RRcT % ftJ H^Tcli^uf RSJR 

FRR#, ftr FTF #FF t - 3Tk # FTR #t ft FTF F# % ft# FRF ft FT I 4ft 31# 
1441 31# ft#RF ft RTF FT# RF# <^<4l 31# FtR FRF % F|F F# #R# #t #R #t I 
#RF % 3TFT RTF# ft, FRF #T Qj4f?lRH FRT#tt FTFF #R4>R #T RF# F^#! 1 I 
FT t#? FRF % RIR^Rcb FFF7TR FF 3TTFfi}FT FTO FFTFT ft, 31# FR FTTR #t FTRJRRT 
Rif# FRFT ft I 

F#f# ft F# #R# ft TFT, ft# FFFT f%RT, fFTFF #t FTFR 31# RIFT f#RT ## FT# 
RFRFT ## I F# R<rtrfl % FTFTF FFR^FR ft FFT FTFF 41 'IK FFT F|F 3RFT FRIT I FF 
FRF FF RF# TO, TOT FF FFT #FR ft 31# FF 9 S ## FRFT ft I FT^ F#FTF FRT 
FFT #T FFT fTFFftF t#FT # FRFF W* F# # R# ## F# FRT#T TOT^F## # FF 
f#FT I TJTIFT f#RT 31# FfTFT f#RT, FF #tft ft# ft#TR #T Ft 3TRF-3TRF RIFF ft FFTF; 
FF I RTR ft<4 ## FIF FTF FF ft ft FF RTR FR3F FrFR # FFTFT FFT ft 3T# FF Ft 

ftdlftil ft# ft I 

F[Rft FT# FR# #t #T # ##IF, F# RF 31# FFFTF# #?3# FF RT#TRF 
f#RT I #RT FFFTRF 1%^ FTF FFR I - I #RT ft 3TTF RTF# ft, FTF FFR <^f#FT #T RTF 
3TFFf ft FFT ft, 31# F# RTF RFTF RTFRFT # 31F#t F#t FFFTR #t FTF ft FFTFT FT I 
R#F RRTFRR # FFT FF RFRFT F#FT F# F^T 3TF#3T 3TJFF FRFF FRFT t I FTF FFR 

# FHFidl t 3# RTFfFF FT RFF FFT# RF #TT t I FF FFT FRft ^RTd FFTFT 

T#R F# # FTFT 4 1 ##t I FTT RFRFT F# FFT FFF FT F#R 3TTPFT f#F Fi# I 1 I #t 
FFRTFT RF# FFTF t#F ^ RTF 3^T FRT# FR3TT FRR # FFTFT I FFT FFR" #FR RFR FTT 
FFT RTFFR F^ ^ FRFT I - I $Rl44 FF FR # F# 3TT# R# FTj; f 1 I FF FT# FFT FFR 
# 3TIRFTRT F# FR# F#1#^F FT# f I #FR ft# F#R 3TTRT #FR 

FTFFF FFT FJFRTFT FFR - #IT I FF ^FT FFR - RFFRR # FFT t, 3# FR# RRt 3# 
FTTFFRF## 3# ^Flt FFTF; FF; f" I FFRFFT FFF ftfF 4" FF FFR - FFTFT FT I 

(3TT) #WR RFFTFT 

FF# FTT 3RFTR 

f#FT: ## f#T FFT F^TT #f#F I ## #FT FFT FR RFR FR-FTF # F#F I 41# 

# F# RFF # FR RFR # #FTF RFRFT FTT FTF ftft# I #31# F3FTR FFR 
3# RFRF F# # FTFR Ft# I 
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3. fcHK-fcl+M ^fr^r 

^rt: w-w Trn^r % mm xr ^ t& v&i f % ^tt i 

(3T) ^T t ^ ^TTT WW ? 

(3TT) 'Jid 5 ! 41dK Riddl 'd^dl ? 

(?) W W737 f^T ^ sft I 1 : rTRT rTM W, ? 

(?) dM H5<n «HNI 3^T ckj) ? 

(3) XIF^T cFT W f ? 

(37) ^tPT TffalT f%TI^ «TCFIT ? 
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3. tonf 

(3T) TOif 

mi %8TFT it RTF" ^F ViT -Tf ^ TOlf cRQd I 

twwt^ Rr# ^ ff rtot R# f- ? mtit mm ff fttIf i 

?. RHKFil FF <J^V<1 cNI t" ? did «wi ddR f 1 ? 3TFF did <Jd<£) FFR =n! 
FR^ f 1 ? 

?. FFT TOT^^F^ ^o 3RTMt RTOT % TO % RFT^" f ? 

(3TT) RH <s|d 

QcR>l: 3m^ 1FT8TFT % RTF" <JM< Rd TRl' i%F (?.(3TT).?) FF c|uf^ ai|(1-ai|(1 ^ cRRd I 

mtit RT§fr it f^ rtot ff cRRid ftRt ff rtot fffr r3t i to ff rtot 

Fft R^l" ^ FV F^TOrf -£t TOFF-FTOfr FR% T^FT F1FRT FRF cRR)d I 
(F) TOT % FT# RFHf % RTOT 

FRF cJF FFRT Rf^" 3Tk RtR- RR fR RTOTf R" TO TO%" TOFf R 1 Rlf^d I FrRt FTF, 
mi RtSTFT ^ FtRR- Rt FrR fR RTOT R# # TOFF fRf fR I mi Rr^TFT fR TOW 

Rt FT^ R" FTO TOT Ff^R: 

c\ 

(3T) F# IRcFR FF rR^R-TOFFT (TOR fRfT) 

(3F) tFW FF FlftdK (3FF fR?T) 

(F) FfC FF cbldlR> ^rR "FtRt (F#RT) 

(#) 3TPRFTFTF FT FRT 3TTOT-TOTO F?FF (FFRTF) 

(F) RtK FF RtTT TOT (FTFfFFT) 

(FT) ^ ^ TTFFT (TTFRFH) 

(IT) chided I FF Rcklft^l RTOT (FflRT FTOT) 


f^TRofk^FF 

toR tot R- Rw it, ft mi Rtt it tofrr- rtot it fiR R frtit i mi ff 

TOFF7 FTFT t, IRTRiR FTOT R 3lk FTF FTOT R, FF fRfTO I ^R|Rt FTF, TOT# 
fRR RdFRJ RvlNdlFfT FF FofF | 

T. TOT-FTF # FTtf TJFT TOTFT f^FF ^T I TOTFT FF FTifF cRQd 

3fkf^RFR^-TI^TFT^'FTFf FF RvRtfUl cfilfdd I 

?. TOT-FTF it FTtf F^T TOTFT FTOT 3TTF^T R?T % TOTFT % RTF" 

cRQd I RHIddl 3Th" 3TRTOFT TOlf HH I 

F. mri FFTOpf RTOT it ^Fft" FIFT FF FofF cRQi) I FIFT # FFT 
f3F ? RTOT FT 3FF% FTF FFT i ? 
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Lesson 12: Movies: Part I 
W W : - qFM 


(3T) vF TSR' 

f^vr: 3 ^ ^rf xr <£)fa<i}: 

*. =RT 3TR fjfcrtf ^3^ ^T?T 3TcRK f ? <fR ? 3PT RRT 

^IMI XRR? dv4 f 1 ? 

?. i^ch R-M'HI ?M ^ ^IM=hl cHJI 41.4 R^ai^ 44) t" ? i^ch Rd Rid4 $14 

f ? cRT WT f^q- % XT£x4 «JfcT Rlt ra^lMH 3^T 3H^ Wc# 4r qcfefa 

l^wq; #■ ? 

(3tt) ^rrofk ww 

*. vkm41 

^RT: §Jc# 3Tk %^TT 1TRT RX*F# ?T®4f X*5T RT^ft ^ # f I ^ WSt 

% W WZ W-W # Tfe$: 

C\ c\ 

(3?) 

(3TT) tfa 
(f) dM-dlcd 
(#) XR3JH 

(r) ^ra- 

(■*) 3RXRM 
(XT) ZT^tjST 
(IT) ITHfR 
(3fr) R<H|iH 
(3#) f^vT 
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7. # ¥l<°dl #t ^11% 

tjtotot: m fto-totf # ## ## to# to®# tot toto rtf #|#i) : 


(3T) #F1# 

(3TT) 1#r 
(f) ^l<n-n)<n 
(#) torir 

(F) TOTTOTO 
(FT) 3RRRT 
(IT) dlcQvjl 
(IT) TOTTOTO 
(#) 

(3#) #totf 

?. f##TOr##r^THT 

(3T) TJH-TOTF xrf^- 

##TO: TOTO-TOTF TOFTOR FTO TOT# # TO# # 3TTO# #RTTO # TO%# TO# 3T1TOTO# TOR^T # TO# 
3T1# Ft" TOT 1#TO# TO# # 3TR 3Tf#TO .HHTOlfl TORT TO1F# # I 

###|-fi#RR #73# RHT 

TORF ##)c^ ( TOTO# # TO RT FRf#F) # TOTO# TOR# ### #R# # TOT#TOT 
#TO1TOR % ## TOfTO RTsTOM f I fT RRT, #T Rl# 1## ### PchHrfi f ^ 

3Traiftrf ^^14^ TOT# TO### TOF# #.#. 3T# ### TOT # UfllRd %# R# f I 3Tf#TOTFTO 
### f#R# TOF# ## TOT# T# cRTF # ^TfRT F#T f I TFTTO % TTFT 41##!* % ## ## 
TOT# # # cfTR# #TOTTTT f ■3TT t I 3TTRTORT, TJTOT 3Tf^TTT TOT 3T### % ##, 3TFFT 3T#RTO 
TO} % 3RTTTOT TOT # # ## ^TTOTOT FR# t I TORTTTO #, TOT# TOFTO# % ^TF TOT #R# 
3T##TOT TOT 3T### #t TOT# f#FTO #, TOT# TOFTO# T# ## #T 3TFTR TO ft TO# # 

I ## f#T# TO# TOFTTO# TO# # T#TOTf#TO TOT# # W ## #, f## TO? TOFF# TO# 
RT# TTTOT TO## TO# TOR TF TO# # I ■RIFTORT:, TOWT #TTO R#TO # 3FFR RR #T 
"■##" f#TOTO # #1# TO# TO# f#TsTOITT Vl®d TORT # TOR ## TO# # I 

TJTOT f## f#TOTO #1# RRT TOFT TOTOTT #T ## TTTOT TO# #f# ## TORTOR TOT #T# #T 
TTTTO TJTO TOfTT ft #TOTTOTTO #T TOT TTTOT# # I f#T# ##R #TO # f#TOT #R# # ## TOT## 
TOTTO (#) # TORT, TOF TOTO TORT TOFTOT # I TOTRTOTO: #TO ^ TO# F# # I 7JTOF TOT # 

TO# "TORT #TOT #, TOTOTOT # ##FT % ^ TO#, TOFT TOTT TOt ^ TO#, W TOTT TOt" TO TO# TORT 
F#T # I #R# #TOT# # TOFT TO# ( #STO RTORTT ) # 3TTTOR TR 7# TO# # I #TRT #TO 
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F>^ ycbK % I 3Tf£)<br1H FT# F#, V3o R<#4)dl FF m^l 3# $# ^ I F*# F# 

F#T ( ## "### FTFT TOTFT t ) FfF TO# # FF# # f, 3T# 3TTTOFTTO FTFF-FF, 
F## f^Qdd W# 3T# 3TI<#cHH #TO #TO# # t 1 I F^ FTOF # F# FFTTT # tFFT 
TOFTOTT 3T# #FT# # 3TTOF-3TTOF FW # TTF# # I FF# ^TF F## FF FW TOFWF ^o 
WIT #FT t I #F# TFT # ## FT# ## TOWT 3° TO# # #TO# f, 3# FTFFT# F° 
TOf# # #TO# f - I 3 TOTO FT FT# ## TOTT # F# % #|# #T# FFF ## t) 3# 
TO# TO## - # ## F# # FT# ##F FT## #f # FT# I f## F# #FW # ## 
TOFTTOF: FT# Rdl FF# # #F# ## F"F# #■ I R.F# FF# # F #1# FT TO# F# #FW 
FJTF ## # FTF # FTF TTFT # FF# #FTF FTTTOFT # 3# FFT FTFTT # TOFT F# FFFT # 
I FT#-FT# FTF Qi<rH TOFFF F# (FTF # FTF FF# ? FT#) # FT# FT# #, FF #F FF# 

# TO## f# #F# FFTFT FT# # (FFTOF #FT #) ## # F##T FT# f I FF TO# FTFTT 

# TO# ^F( ## # FITT FT# #" 3# "FTT FF #TT" FT "FTT FF #TT" ## FT# #, f#TTFF 
FFTOF # TO# FF #FTF To FT 3° FTF# # #F TIF# # I FTT FTF ## # #F# 
## |TT TO# % TOF # FF# # <n—rTl <r1 # FT# # I ## # TOTR # 3TTF1T FT 3TTOF- 
3TTOF t# # #F# FF# #, 3# FF FT ## TO T# ## FTOT FFT FTTFT t I #TFF F#T 

# FR FT ## FTt #FT# R^# FF# F I 

f^TFF ## # FT^T # F#T FT# FT TOF, FTT#, FFFT, TT#F#FT ##F 3# 
#FTF# # #TT, TTF7 TFFT-FR #IT# #FT # I WT F#FTFT^T # FT#FT F# # ##, #FTF 
#TT FTF# # ## # F# #, F# FTF# FITT T#FT FvTFT FFFT # I FF# FFT F^FIFT 
F^#-F# (F#) ##, ## FTt FF# TT# Ft# 3 T)t TftF FFT F^## # ## TFFT # 
| ### 3TTFFl#FT FTF #, 3#T Tf# TRsFT-FTF # #W# ## # I FF# #TFF-## 
FTFTF##T F# t FFT ^TF FT# # FF ##TT ## F#f #FT# I FFf FTFT^FTF F#f 
F#T, FFf F#FTFT^T # FFFT # #F# FT F# F# TOTTF F# F I #?# FTF F# FT ##T 
3# #FTFTF # F# FT# f#TT FFT F#FT # F# # I TF#T FT TTF# FF# "# #TF# 
TF#TF" FF #FTFT TOFT # I FTT# FTF ^ #FTFF, 3# 3TFT # fTF F# f## # 
F#F#F #TOTT tf# f- I TTTFRTF:, TOT #TFF TOTO ###### FF# F#qf FTO# TO# 
#■ I #TFF FTFT ## FT F#FTW # #FTFT# TTOF #TO# ## f | FFTFTTOT:, FTFFT FT 
FI#FF f#F # FF# FIT F#?T FT# f, FF FF# Flf#Ff 3T# Tft#Ff FTO# f I F1FF7 
# FTF ## # F#" f 3# ## % TFF TTTFTTOF: FT## FTO# TO# # 3# # 
FFFFTtr TO# f I F# ## FTT# TO# (3T## f##f # FTOFT #) F# # FTTTFT FFT 
#ff: TOTO 3RTTTTO TTOT TOFT t I F^T 3TTOTTTO # ## #TF# #F#, TOF / FTT# FT 
3TTO #T ## # ## F1FT TO# 't 1 ' I TTOFT-FTT 3TTTO-RlMrl, FTFFT# 3^ F>«> TO# # ## 

# ## I 3TFTTTTO # FTF TOF f#TO FTTO" ##'t', FF TO# # #TF F%F TO## 3ftT 
#TFT# ## # 3TTF# ^F# #fr f I 3TTO # TOF #TTOT TOW ## f, FF TO# 
FTFI# # #FTF# f 1 , # FTOT F#TO FIT # 3TTOF #FT I FFTSTTF, 3TFTOT # FFFT F# FF 
TTFF # TOTFT t" I 
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(3TT) ^isllVI 

?ffe 

*R3R FT BR^#3 % #f# ##TT Rft#: 

BR?#3 

(3T) ft^ B#T BT#ifr f#R# ^ BcRT 
(3TT) f## - ^ HlcbfCl^dl 

(?) UNt 1#R# 3TT Rohlfl 

BR?#3 3: 

(BT) BTk Rf# L|^x|M 

(3TT) f#RT #33T 

(?) 1#RT ^ RTO# islXI^HI 

3R#? ?: 

o 

(BT) f#RT#33T 

(BfT) 3?RR78T 3TT WW 

(?) BRR 

? TOgffgT TO 

^RT: c^idlVI ^ 3TR^ RTT?T % BTRTR TR ?B W# % BtR #f?!# I 

(BT) fjkkf 3TT BRR BRT BRcfT RT f#R TOT 3?T t ? 

(BfT) f#TT# ##f3tr RrT TWf ? 

(?) f#RT RcfciT #t cSM<rl®^ft‘ BTk 3PT RT f#R TOTff 3iT TIRR R? TT3RT ? ? 
(#) Wf f#RT % W R<sl|i|| RTTfT # ? 

(B) #1T TTWMd: 3TRRRT # cRT 3R^ # ? 

(BT) f#RT #3# TRR BTtR BR# TfR RRT TR? #5T BR^ # ? 

3. BT^cT# %qnf 

(BT) ^BfR-i^f 

BR# f?T$RT % TTTRT ?B TT^fT 3T Bjxff cRRR | 

5>. RR-RB R^cfR, fffcRT #3# Bfl# % 3RTfcT # 3TR#t kV 31# 3R## R# ?( 3T 
BTRT BRftRld #, BB3TT TO#T I 

? =RT BTR# #T # kk RRTfk kkf #t TR? f#R# #3# TRR BR# RR RTF 
3R# ? ? 
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3. FFT 3W fFTTO FftRlF R, TJFT - RTFF FTT FIF ^ TIFR t - ? FTT 

fllTFF R Fil *1 3rf^t , 1 < 4 FKrl F ? Qi<?+I F" FFT FTFT F> FF M F FTTHF I 


(F) RTF# 

R4yi: FF *t41 FFFTT 414 R4 f 4" F?Fl" % FFT 41R4: 


f$TFF FTRRfT RRfT # 


> 

r41 4fft, 

RRRRT 

3tRffR 

c\ 

*41 d| 

TJ^.4t.FTF^9TPRR 

ft^jr 

^rFFlFTT#, 

O ' 

FT^Ffr FTFT 

O 

T3FT 3^T T3F3 

3TFTF-FF, TfM^r 

7FTTF 

FT# ^ftTFT, 3TRFT 
Fnhr, FfRRRfF 

^FT-R?FT 

#tFFTFT, 3TRFT 
F3TT, FTFFI3F 
t^F^FTFTT 

Fi Rift 

f#ifr F#FT, f|%TT 
FFF 

TTTRfT 

R#TT 3tRtR T# 
^TsK^l 

FF 

c\ 

3TFTF #FF, fRfTT 
FFRFFTT, TW, 

FRT FT&FTT 

3RFR 

3TRFTFFFFF, 3TftFT 
FTFT, #ftRfF, 

RRRfft 

3FFHF 

3TFTF fTFTT, FfTF 

FFT, RFrFTT#W 


RRrf 

#F XHTR- 

Rf ff<f®f 

FF 3 FTT 

FtglF^ 

FF ^ # 

Rr#f 

4 F ? ?fl" 

#F#F 

Rf 3 # 

ft4fR 

RffRft w fR 

#F 

<1f ? # 

Ff TTcRTfRTFT 

#F 3 # 

HlM 

FF ? # 
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w 

R. 3TPT 3^T 3TFT^r ^3^ ^ f I 3TTW ^fRT F^FT W WF 

$ldl t" I 3TPT ftfi-fF <=nM FT chid tTh<r^ HfO ? 

?. 3ttf£)- FtFF hn^i ^ttt H^Hc^eh T^fr t i ff ftN# ^r T&rft t ? 

3. 3TTO% FtW F^lF Fft feT HIMfK t I 3TTTT FFT^ FTtF# F# ^3^ FF - 

FF ? 

*. 3TTcra7i' "3TTFTR" t I FIFF^ f%FT f^T^TTT FTFT ^ FTRT ‘^nf^T ? 


*. faxiKuilii 

t 3FF 3T^fr-3T^fr fifcFF ^3^ F^ #, 1^FT FTFT #T FF FTjfF =k)fa<i) 

I 3TPT FT^F # f$7FF ^3^ F^ ^ WF F^ ^ ? FTF^ FSR FFT WFT 3Tk 

#F ? 

?. FIF^T FFFFFF 3rf$l33T FT 3Tf$lM FF F^F I 3FF F^" FFf FTFF FF^ 

f ? 3<I^<U|T %^W fi^^mC I 
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Lesson 13: Movies: Part II 

W ^ m ? 

(3T) te^T 

t^VT: 3TtT^- % W2T ^T tef tr te <£)Q4: 

5>. 3Tlte eft- it -qT xffr Ttefcr % TUT I 

?. OT 3TTq^r % tef tr cRT 3RR TOT f ? I 

(3TT) ^kf%^ 

Rc(yi: Hcl-MId ^ ^ t^T IT^" Vl«^l ijcb <rr41 4)4) ^ TT^ ^ | chKrlH (3T) % 
tef csot (3tt) % wzt % Tim tenf 

^TcW (3T) cFTTR (3TT) 

fte 

3TR 3TT^t 
TOT 

TPOTfteT 

3f^T 

ter 

OT-TOT 

^TTT 

9 . f^fteter^^RT 

(3T) T^FT-OT 

fte: OT-OT TOTT TT te Tite 3te ^ Tjte, # 3TTte TFTfT # T# 

3TTf ^IT fter ^ # 3THT 3jte OTte OT OTte I 


3Tfte T> :- 

*it rr # fte fte 1 tete - ter w sift f i ?rte tete ^ ^ fjte 1 

tete f i tftfjt tr ftef % sfj^, fte, #r 3rk terr ^tt ot 3rr tot t 
| ^FRT % WT, ^ TTrfT OTT t % fte fte 3TRT 3Tlte % TT# Wete te f I 

tiot Tfte fter 3#r ttt# cteter ^ Tnrte te t 1 i te sfr, snifter 
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R1FFT R? R# # I RT#R ## f#R# FTT sqR fkRRf#TTR FTFT# RT f3TT FRRT dT, 

fjfcR# THIHIQf #FRf 3Tk FTF-RTR - % RTF #FT#TF f# I 3#R# R# % 

rttf # f#RF fr# ft# rt#rf ff# frt # #r # f# #TRqtRT#FT R#RFTif 

ter # # I "3TTRPT 3TRT" RTF # R^Rfr FT## RFTFT #TRF ( f#k FT# FT# f ) 

# Pcbcfl I 

3T## ? :_ 

F# #%t-fr: # q#r # ft# M rftr rt w 3 trt ft# R#r i 3 t#ftff fi## 

c\ -o 

3#R FTF FTFT # RTF RRFT R? # Ftr 3RFTF RT ^T 4 ^ I ^T f##f % RTFFT 
RTFRFF: 3##f # RT# #=# ?RR FT# #, #? 3T# 3TTR #R# # # FT J*3F 

3rf ftftff ft# £ i # ^tf # ftft r#f pq, 3rk rf rtf "ftft #rtr", "ft# # 

RTR" 3#T "FIFFT cbldR^ # 3RR FR#T #F# ft# #TF# FRT #R # F# I RTF 
% q#T # ^NflRcb qF RRF J3F, ### ## # FF RT RT RFTFT I FR FTRT 3T# ### 
FRTR ## FT# R#rf#F 3Tf^T^7TT F#, FFT F# FR# #T#f % FiqFR ## % RTF TRFR; 
#TFT RM FT I fR# RTF #F#F f## 2# "1#R #T # FFT FR# t" #T "F# RFRT" I 
RTFFT RRT #T #, 3T#FTF qFRF % 3TTFFF # RTF, ^V9o % R#T # 3TT# 3TTTT I 

3##tf # "if# ft ft" m t q tff #tft qqr, #Tr rtf # fr# H# f## # 
R^^R qqr #FT I ^V9o FTT FRFTT Fq# # ## Fp FT# TFT, F#f# R#FTFF 
FTTFRUft k - RRIFT 3^T R^RR ^ I "^TFR" 3fk "#k" # FTf^FTF qRRF % 3Tf^Rq k F^t 
ftqq ^R FR^ ^ FTliFTR ~£t I RFT "RRfl’ qq FF" FF ^T%TF F|F ^FT ifc \T t I FF 
3TTFifr %# qq-RTqqr qftqR 3RFT f I F^ RRRFT F^" f; FFT 

FRFF R^q f^TRF # F^ - , FT FR^ ^ WF 3RqTq FR^ FT^ f^RTF FTt ^RTR ^RT 

FtFT t I FF "FT^RT ^ flR^R" ( # RTFFF F^RT FTfFFTT F^FT t" ) FT^ FFT FR f^RTF ’%' 
RTF FF%FT# FRRT t, 3#T FRRT f^RF RTFT t I F^ ^ R^ff FF FF FFR^ - 

^T TftF 3#T FRT ^RfTTT F# f | ''T^jjft FF FF" FF RTR 3T^FTF FRFF ^T RTF 3rfMF 
FTF ^ RF FFT I 

3Rfkfc ^ :_ 

% FR%- % ftRk it §TR^ f^FTfkq Ft T^t sJt, FFT FTFFT ^ Ff^FF FTt 

qp- qRT FFTF ^FT RTFT FT I F^ RRfTFT, FIT 3TkkFT 3#T 3Tf^R4l' F#fr ^T RTF 
fTRF FRkT # RFT FFT RF ^ t I FTRR # RRlk % FFlf F# I^TR^ RAFTteF 
Rlk % 3Rfr FFT 3Tk rIfT^RT F^ FRlf FF F^^RIRT FR # f I §R ^ 
3TFT-FftF RR ^ FT# It#! - #R# k 3TRFT RTF #TF f%FT t I ft#RFT #F RTFT k 

# #RT #R#RF # FR# #RF "RRTTF FT#" # F#?F R#T FRFTR TjftFT I FTRT 

# # THiyidm FtqTftqR # "RTFR" 3TRFRf % ftFFT # F# I 3TTR FTFftq #RF 
F#F RTRT # doo #RF FR# FTRTT, 3^T R^T 3TFR-#RR FR# FTRTT F#F t I 
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(3TT) sflWW 

ftto 

^RT: toft to 7R 3Rfto to ftto toft I 3TTto ^tot tot to 

% RRT toQO | 

7. ^<dl'VI TO 

ftcfr: ^IYI to 3TTRto RRT?T % 31R1R RT ?R TOt to 3 tR toft I 

(3T) RRR RR wft W chlHfll §JT ? TOft RRRF fftrR tonft ftt ? 

(3TT) W RRR7 tot Rfto ft)?!! tot toft)H to Wfllt RT H|cfclH4lft) RR RTO 
f 3TT 2ft ? 

(?) RFR^ to 3RTO tot ftot ft 1 totoRTR RR7R ftoft to TOT ft ? 

(ft) "ftto 2RR RR" to totRT to to ft TOtot RTR?T cRT ft ? 

(3-) 3RR-Rlto T<R RT to fftto ft 3TRRT R1R ft?TR tor ft ? 


ft 3T^ff %qnf 
(3T) to 

Rc(?l: 3TTft fftSTRT % RTRT ?R RYRt TIT "Rto tolftft I 

crt TOto to ft tot toft ft" ftt "RTto pr qtor fftwr ft ? 
r. 3TR- to toft ft toto ft, -tot TOtot rt TOmtot to toft srt rr 
ftftft ? 

ft 3TTR to RRM to ft RRRT toft RR fttft 3RR R?T ft ? tor RTR ? 

(3tt) tor ^ton 

fftto: ?R ft toR Rfttoft ^ft TT ^ T fttft Iftft to tot ft - R7R toft: 


^ tor ft 

tofttor tow wr, to wto, tofcr 
tofftto: r 

y KJd-chdf: RR ft|$< 

R^l=h: RRW fttlR 

fRTR: ft? fttoft itor, tofft tofto to fftift tofttoft tor 3Rto 

cftoh RfR (TOW to to 3ttot (RMM) RRcto % RRft to to - ft ftt TOR 

Oft) rr RRft ft i ftftt wjk ft" rrr rtct tonft RRft <ig<n to (tot) ft fft<nni ft fttr 

TRRt RTlft RR <ftdl ft I ?R Vllft) ftt TORT ft RTRtftt <l§<n ft Vllft) =b<0 % fttot Rlto 
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^TsRT f Tmt TTfTT ^ f, # f%fT t sftn^T 3CT3 - ^Pffa 

C'lgeb) ^iT «UM t" I y41 ^T f 1 I 
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"Of "W 

3Tf$tfcTT fjxRT, R1%RT tm, 

y<r^d-=hdf: <i<^vi <1VM 
R^lch: U%?T <1 r'M 
RRlk P^l=b: RT%%H 
\ 

^T^fr: RRR %7T (Rl^RT ^7R) TJR ^lR=h t f^RT^ fXR-qi#^ ^t ^Oft TJR- 

RR I y< mI j il ski Mdi 3idftsT-dM R<si^ <^di t", h j k rt 3m 41 mii% 

mt it RT%" ~3&i RR-^dHI # RR# Rfa Ft - RRfr t I 3R# R# fllR<!|l (^3T) 
TTR d^xi 'gfl' vjHH <^41 f", Rr ddl -f^fSRT $ldl t" I 4Rd dm RT RT <d.Sdil (I^Rr <1vh) 

~mit Trmftit itw (tftft f^RT) it rtr ifrtt t i fcr itfi^t mi rt 

R3" 4^dl t", 3^T Rr'II Hdd 3 Kr 1 H<md R<4 <d J ldl t" I 3dRil ^R R? rdfrb 3Tk 
^rMd R <-md RT RIRK R<d %mdl RT 3ldl>-|l <rHIH "ff RT dol Rift" I 


(3T) 3TR RR ^ §T^qf RT dJffoh-iUI 1 %tt rtr mti ? 

(3TT) ^t it frfcrqf # RTRR R^RT %R rRR TRRR RlM; RRRT Rlfr 

c£)Q4 I 

(?) Zmit f^fR # ?R Rf f^Rqf RT 3RT %TT cRR rR ? TTfsTRT 3RT RtRRT 
3RI^ f^TR % TTRT R# c£|Qi) | 

*. RxlKuilil f^RT 

3TRT TJR rNR it fH 3TT3RT % # f - I RTR ft ^ ff 

%# f^q- tr iizt 3^r mi it Ttm mi i 

?. mri 3Rf)--3Rfi- it mut-mut tor ^t itmt ^t ttmt 

'Hii i m fetttit w r to t ? 3TRT^fr ^mfil rrr m ? 


229 



Lesson 14: Indira Gandhi 

(3T) Rt=ik-I^h^ qfar y$M 

ftcfr: 3TO^ f?r^T ^7 W2T ^7 q^qf q? ^ <£)fa<i): 

f%%T # qi <N*flRch ^TT TJT TJcJ7 qT ^ 3Thqf % ^FT I 

4)j|<H m 2JT ? 

?. 37Tq%- # FTT^qW q^KH ^ cJT# qf|W3Tf % qit # ulf^ I 3M^ 

t ? qqf ? 

(3TT) ff^T TTfsfr 

'^-WST 

T*37 ^TT % '^TRT ^ fir W^ m 

(3T)- 

(3TT)- 

(?) - 

(#) - 

(3)- 

?. VKM^l 

ff^T qnft W^T f# oilfrbiTi* #7 =6t F3J7 ^ F# t I 

^7 ^ qf^ 3fk # # ift #TT 3}#^ ^ W cfTlQ^ | 3^7 «fK 

3^ %$fcJ7 qTt q^ R^IU" I 3TTCra7r ^ TTC^T ^ *7 3TITX q7 
^■-■qF^fr 3^7 qit # 37q^ %^q7 ^ xjf^ | 


^IcllfHHM 

mm 

¥£JR 




qRqrqi€f 

q^t 


~ n rr 

<igyR TRftq - qnfr 

<M cftiK 

c\ 



cfolHHH Mlcl 
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3. ^ # ^11% 

m imy r Ff# 3 # f# # ?ff ## i #fr ^Ff# 3rk 

FF FTFT TFF # I <ritgi ^l Tf P# FT ^TFT FT ^FT-FT^r FF# I 

___FFnFWF 

_FTFIFT^TcT fftf 

_FT#F FTFFT F# 

_chMJTH F# 

_FTFT T#F F?T#r 

_FTTFT FFT^T FTTT^t 

_## 

_FcF 

c 

___FFTF-F# 

___T1#F ¥t 


?. ^TTTinfr 

(3T) ^idlVI Fp# 

f#?T: F^T FT# FT 3TTFTftF FF ##T Fp# F#f % FFT ## I 


■^f^T TTfsfr 

FTTF % F# FFTF-F# FTFTFFFFT %TT # FFRFF TTFTF, F#T FT# FF FRT 
FFfFT R% # F^FFTF F f3TT I f#T-FT# FF#SfTFTF, FFTFT, # TTFFFF # % 

3TFTTFT, F#} FF#F % 3TTFTT## FFT^TTFfF # ^ #^TT # I TFT # <?Rll4l 

TTlfF FF#TT F# p 1 F# f#, 3# FTTF # TFFFFT 3#]^ # FJJ F# I 

TFT mT P - F#p- F# pT TJFT FT# F#FT, fpR# ¥% ( ^>W-^°), # fpFTF 
f#TT I fT# FT# ~£t TTFF FTF, F# # 3Tp# P F#FF" % 311# FT PUjMK f#TT, 3# 
F#P ^ F# #F P" FFTft I FRF FTF WF p" 3FFTTF J3TT, 3# %T# P FFTF-F# 
FF T#TFT 1#TT, FF F^F F# FF# TK=blP TFF## F# (FF# FT* p" FTcF F#) 

I TTF P" FF# FTTF# F# pT F#F# TTF P" FRT FFT, 3# p- 3T# 3TTF F^T f 1|F 
TFFpppFT oFfrF F# ; 3pT TTF p 1 TJFT TTTFT pT #P F# TTFTFfP F# I TTF P 1 

#fr-FTT#T TpFT ^ P" F#P FTF# T§TT TFF# %FT# # Ff#F I 

FF # FF% f#T # #T % FTF, F^T# ^FT FFT^T WT# # TTTFFT # 

TTFRT 3#T FTFTOT F# F# I FTT FF FT F#^ FTTTW TTFF FFIFT, R<U^|U| f#F §jtt FFTT 
FFTTT 3#T Ff#T ft#FF FT FTTFlftF FFT ti##TF %%[ F#FT F#T # I FTF# # 
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3MHch YIIT#)#) t|?r TO#, TOT TOT# TRR RT ##R#| RRR-R#f TO# I 3TR# W, TOT#f 
TOR TOMJTT RT#f # TTTT#TO TTRR# TOTT, ^-TO#TO 3TRf# % f## RRR-##f TO RT ^TT 
TOT I TR W* # TrffTO RTOTO # TOT# #TOTO # TOT TO RT#f # TOR #f I 

Rf#R RR# # TOR # f#TO# # TO# RRTO3# #f TO# R4^U| # TTOT, 3#T RTOT# 

f#TR--f### PIwk tottor i tor# to %RR# # to# #f# # to#- #t# tor# - , tttoto 

RR# TOT RTOTTO #3T I TTTOTO RR# (W^-^°) TTTO RTO#t#TO RTO#TO #, f#R RT Rl^TT#f 
ttrttott # 1## 3Tf#rorfe)TO Mr rI# Riff i tot# 3ttc#toto f## rh#to hUvii#I rtotot 
f#T TOT# TORT TOR# #, TOT TOITR #f dU^TOI f#3T# % f## R^TT#f # TO# W'S # 
TTT#TOf#TO ^TOTO ^ ## ^ I '3#f# TOTOff TTTT#TO Tf# RTOT #f, 3#T TOT#TT TO# RTT R# I 
fro #f, TO# % TORTTO # TO TOR# R## # T##, 3#T T^RT R# TO|"TO TTTTOTT TOT 

TT# I TOT # TOTO TOT# #f# TOR# TTTOTO TTTO RTO#-TORTTO TORT# # RR TO#, TO TORf# 
TOR# R# RR# R#tR RR# #f TOTTO TORl^TO# TO# # #1# #TOT TORT RR TOT f#TT I 
3TTOTOT W* #, fi#R R#lRilT # 1%RTO TO# TORR - TOT# # TOR, TOT#f R# TOT#f 
TTT$TT TOT# TO# 1#rR TRR# # RT#f f# I TOT# TOR, TR TOT TT#R TOTOTR-TO# T# I 

#TOTR#, TR #f TTTO TORTTO ## # #TR, TOT RRRT # RR R# RR I 


(TOT) #WR TTRRRT 

5>. #T#YI RTOT 

TRRRT: #T3RT #f 3TR#f TTRRT # 3TTTO1T RT RR TO# # TOR #1## I 
(TO) ##TT RRff TOT RR TOR TO# TO# f TOT RT ? 

(TOT) TO#f# f#R Rf #UTTO# # 1#RTT #f ? 

(R) TOT#f RTRT #f H TOR R# ? 

(#) TR WT # TOTTOT f#TTR f#TT# TRR f3TT ? 

(TO) TR WT # TO#f# RTO Rf#TOT f#RT# ? 

(TO) TOTTO TOT^T TOT## #f TTTTOTT # TTTO # 1#TT RR TO §ff ? 
(R) # R#R# TRR RRR-R# R# ? 

(#) # TR W^9 # RRTR # TO# RR R# ? 

(3#) TOT#f #R f#TT RTR |# ? 

(3#) TOT# TOR RRR-h'4) RR RT R#T #RT ? 


T. RTOR8T 

T^RRT: #f# f#TO RTO #TTO# Rl## 3#T ##R RR# TOT RTO TOTRTO I 

TOTORTTOTRT #RTO 3#T TORTOT #RTO #t ## ##R RT# TOT TOR TR ^V9 # f3TT I 
TR # TORf# RT#f # RTO RTTT# R##T, #f#TO RR# # TRR f#TOR f#TO I RTT# ## 

#f TTTO TOR Rf# #f f##R # 3R#R RT f#RRR f#TO RTO 3#T TO#f# ^ R#f# #TO # 
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pnt i wtft i ^r w$t ejtt ^Ffr # *i'Rcbi(i 

TfRT tm 2JT 3Tk ^ <McbKU| # Wf^T p I ^infr ip f^TR-^T^r ^ 3Tk 

~s^t w$t ttr rr^t -hIR^i % w?r f# i ~s^t «te# p : ffcr^r 3rk iipr 

1 TTnfr fop folP wzft PT ip ^p pip c|M|cKU| ptffo cbl^cbdf % W^T 

|-3TT I 


fofofo^Tf w\w # pk- ^wst ^mf 


233 



3. Wtzt 

(W) SR cfufa- cQQi) 

^ wt ^4R wyit 3r 

t wtit # 'srft ww^t wfcw t i 3 t?irt ^rfr R^jm r% ^tt ^rt 
t{IQ^ 1 

?. ^rr t# 3#r www wMt writ ww ^t wf §fr 1 ww f$m it smww 
www ? crt tar# dUfO^i ww ~£tm ititt ? 



*. RfxJRUfl'fl f^T 

5>. ^TT wMt WWW f^Tfr R^ld R% % 4TRT cftf^' | -^T# fWHdl 3?tT 
3TRT ckji f" ? 
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Lesson 15: Social Problems in India 
W ^ : ^TRcT# <HWlRcb 

(3T) Rrk-R^?[ RRR 

R^l: f^TR7 % Wf 414) R<) R^ - M^mI RT RRf cRRR : 

^ M $mt # ^ chln^D ^ ■HH’HJiif 3Tm^r R?r # rt ^4R^i # rr£ 

■H^ t 1 ? <*41 ? 

?. RRT RR^ % RRRTT? 4" RTRR 331TT f ? %*T rRR ? 


(3tt) ^imiQcb yR^uf 

vkmRI 

^RRT: fimiRlch RRRTRr ^ THRIFT rfoft 3^T W$t ~£t RR3 \ ^ $ R# t I 
MjoRH RR RlRi Rft *-M£ RIRR RTf <4 of H^l R41 Wft^' I <S«H<4> «d<^ Rw4 
I^T^RR R^ RR R^lR I t%# Rl®? RR 3Tsf RTRTR ■2TT ^1% % Rlt # 

^ih4 r fT, ttT f^TsiRr 3 ^ mR> i 


hi(MiR 3^TrfR rtr^ rIrr RRRRrft 

RTRRT R^U| 3Tfs|RRft rM 

R. ^ yi<R) jit ■jiTr 

^RT: m rrt-rtr '^f<o^^ 3^r 4t4f R4 - r^ rt®r f 5 ^ i irtft ^ rr4" |r; rrt-rtr 

# RT^R TW 44 RR | RRT-RTR # RIr} wz ft# 4H - vw 44 RR i 

_Hl(MlR _3TRWRR _RTRt 

_ vm _R<icbrl(l ___R1RRT 

?. <uwi£h w&m; 

RR?T: R<R-RTR RRRR RR RTRf % RI^ # 3R^ f^TRT ^ R^, # 3RRR^ RRfT # R# 
3TT# Rf RT RlR^ RlR # 3RR 3TR1R7 ^HR,|{) RTRT RTR^ f I RT®R RRRT # R 3TTTT RRRR 
3T?f ^ 3RR %87RT ^ W RTrR t I 
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flWlfacb 

FTTF RT]# 3jR4Qd RWlftch RFTR3Tf ^T^Tf I W RFTRlf RWiftch, Rf#R 
3Tk 3TTfe- FF#Ff FRT FFTR ## # I FTTF # FTFft ftRR RT TTR FFR FtoF FTT f 3TT 
t" I Hein: TTT-WCr 3TlT #, 3d<£) <d.3cf>) FTV l #T ^ % $<l^ # FR# Rdl^-Rd 

FT # RT# # I FF# TRR-t|rT, F#F RTFTF 3#T 3FR ^gRT f^fad f, 1#F FT 
<d.3F>l FiT FFT #FT # I H J K FF #FTR $d41 FF FR R^fad ^"3TT t - 1% 3TIR FT^" <d.3#l % 
^RdK TJI#, Rh >1, FT, d j']<?,. ^hi cb<^ <d J l If - I RTfr-RTfr, FhI F# F FT FiT 

f#rt #rf #r# m£t #tt i i 3 tfr f#rt ffftf ## # ft # RF#t # ftdi#l 

RT# R TRF# RT #^RT RT#, FF R# FT# #V RTT m ^FRT # I R# RT #RF 

% RR # RR RFTFT, 3TFFT FiTR FR RRR TFR t I RRTIR # T#RTF <^RF, ^IrH^^II #t 
FF FR Ff#T RT# f I RT? f^raf #f TPFFF FR FIRT RTR f R "FTFF F#R" ( FFRF 
fTRF #f 3TRT RR #TT ) f#R RIFT f I FT^k RTFTR FRT TW # FRT F# FTF# 
##F tor % FTRFF, FF TRRR FR# FF FR FFf#F t I FF RTF #T FT ^Fl# RF# # 
#RF t, RFf ’f^rf^RT 3## #t W R# FRF# # F# F# t I 

FTF# RFTR # RR^FT TXR mRu||H F FxfFRT" I FF FFT ftFTR t 
^JUT FFFRTrftF F F^ - FT F^fFTF RT f^FT RTR F I RF 3FFRfr FTT^ mR^kT 3^ FF 
RFF T^Tfr f, FFff^T F^ ^#FT Rt F^RT FT fJTsFF: F^T RTtf^RT %T FTFT RTR F I RFF^ 
% FftFTT FT!" FR^ RT^ - FFT^, 3#T FTF^t % ^RT FFT^ RF^ RFR %RT F^ t 
I ^R^ FTR, FR FFFRFftR F^ RV f 1^T # FftFR % T^ FFF^RRT, 3^T FT^rRr 
RT qrf^ FF FFTlfijRTfi’ FRT RTR f I F^T FRTFRTR % FR F^ (FRIFT To, Too^) 
3TR # "T^t FxfFTR" FF^fr ^T fTF FFFF 3TfR# FT^F F^ I F^ ^T 
3T^RR, RFR ^ RF^ RTTR 3TFF^ (FTRf F^T #) ^F# 3Tk FR # |f | 

FF 3TTRRf # FFRF RF^ R*f xfr RT^R t I 3 FSt4rFR FTF FF t ^TF-fl^F 
FR^ FITfr F%mf TO - ^ ^iTRTRfr F^ % FTRRF 3Rfr FRlrlF I 1 I RTFFT ^ "T# 
F^FRT" FR FTT^ - FRR TTf^Rf^R TTRf'FF ftFF FRT 1%R, RV Too^ # 3TFR 1%R FR I 


(3TT) FiRFR FRT 

T. Rl^lVI FRT 

t^R: ^yfVI 3frT 3T1F# RFFT % 3TTRT FT F^ FRfr % FFT I 

(3T) FTFfr FR Ff^fr f 3#T FF RF ^ Rlrfr f ? 

(3F) RFF % RTF FF f^R FTF F^F^F t ? 

(F) ^ ^ ^ W F^RR f^TR RTR t ? 

(f) FTFt RFTR RT 3Tf^F RTFTf^R F^RTF RR F^R F ? 

(F) "T^t FxfFTR" RT FFRF RR F^R F ? 

(R) FRF <F.3F»1 FTt RR ^di FFR 3RRff FF^ t" ? 

(IT) FR FRFfr Tfrr ^ FRF # FTFfr 3#T "T# F^FW" F3FT f ? 
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3RF TIFM)' ^ f&wt FV ^TT TFTR 3FT tefr i FT F# ? ^7# ? 


3. RxiKufk 

5>. 3Pt ^9T # Fjfr-TPFl^RT ^ TmOl 3fr % FFT I FF FTF^ "F^fr 3TT 7^" 

t 3frr tiftoTR fft it tift^ t" ? 

7. 3TPT 3Fft ^?r % f%# TRFFft 3TF7TT ^ TJ^T FFf^RT -HIHlfacb UH*FI % Fit 
# FF f^HF 7^ t" I F^ TTF7FT FFTlf 3Tk I F7T%" FTF, 7FT7FT FRT 

FTT 7T%" 0,711 cbl^ "3FTF FFTCF Ft TFlRcb 7d< FT FTF 1%FT "FT TIFFT "t" I 
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Part IV: Culture Capsules 
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Chapter 8: Culture Capsules 


This section contains fifteen small passages, or culture capsules, which provide 
information about interesting features of Hindi culture. Tutors and learners can use these 
texts however they like. Below are some suggested uses for the culture capsules: 

1. The learner can be asked to read the passage and the tutor can ask the learner the 
comprehension questions. Following the reading and comprehension check, the 
tutor and learner can have a discussion about the topic covered in the culture 
capsule. 

2. The texts can serve as a pre-writing exercise. The learner can read the text, 
respond to it, and then go home and write an essay or response paper on the topic. 

3. The texts can be used as the basis of listening practice. The tutor can read the 
passage aloud and ask the learner comprehension questions. 

4. Parts of a text can be used for a dictation exercise. 

5. The tutor can delete every fifth word (or every verb, or every preposition, etc.) 
and make the passage into a cloze exercise for the learner to fill out. 

6. The text can be used as the basis for a compare/contrast discussion where the 
learner (and tutor) can discuss similarities and differences between Hindi and 
American culture or Hindi and Hindi-American culture. 

These texts can be used as the basis of a lesson or can be used in conjunction with a 
lesson from Part Ill/Chapter 7 - Intermediate/advanced lessons. 
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Chapter 9: Culture Capsules 
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Culture Capsule 1: College Admissions 
ff^Rcbl ^ : ^ 



Figure 1: University of Delhi Figure 2: University of Delhi Crest 


'4RcT % ^ 3TT^R # UWM 

#T ffcPT RfFT t 1 I 3TT^F 3JRT ^ WT % ^ 3^ 3TSI- 

(l^Hd %$TT M # yFsft ^ ^ RR # WRf TW 7T^ 

^HdR 3T37 RTHT RR^ t I RRTRUFT:, sfrjr vm # SR^ ^ 3JRT ^ 3FR- 'S o % 

w?r ^ht, 3^r Tjhrnr ^ ^ % rtht ?R^ t 1 ^ ^ 3tt^r- 

3R^ RfRT 3J1- cHJI.mIM TORT ^R4T t : 

(5!) 3R31Rfr f^lf uRfMd ( 1^- dlR4M "4T A#, tfl I 1 ) 

(?) 3TTfM ~£t 3RF-4Rft ( RR ~£t R%T ) 

(3) ^-RMRIUl^ 

(*) ftwf 3Tfl 3TTfM fa£IM4 ^ 

(<-0 RRRTft # ~m % TF^ 

(3) (u^r.# m r# % f%snf?faf % 1^ ) 

(V9) 3jt^jmm<ui fiRMd 

ftw % 3RRR, W firaTW R ?? % Rft^r TTRjfr. / XRT.^T ( f^IRT 3prf) 

#1 ^RcbT ftw 3 ft- Tjf f 1 ttt^t mRvm ^tt 

W-W# f^RTT3Tf # $W toW 1 3Tfl 3 % # f^RTRT % 

f^" f^FT Ilf f I t^UlVj^h ^ftnRT % 3TR1R RT 7RT I^RIT WRT f I 3d^<UM:, 
l^fTR %■ I^Rlf # TJ^T % chmjdt ^R^ % Tnfr "QRif TR 

f^TT tm f I I^IT ~m T TF RR1R0T 3R^T-CTjr f, # % 1^ 

%3IT^FTT t : 
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glCEJI 


(?) teff .( ®Flf5f7 3^Rf# ) 

(?) .3}cRm ?, ?oo-tf TRW..TTM...f^T 

(?) / Rg|M<l.. 

0 *) i^if TTTftrg-.. 


(?) cRT 3TTO^ 31^ "WT 7" TfTT XR ## f ? (ff / q#). 

(V9) cRTT 3^ "T^ Z" W m ## t ? (^f / ■#f).... 

(<?) cRTT 3TTTT 3^ri^T / cfif % t - ?. 



(?o) Titan w wr .. 



















w 

RH4H R<rtH / 
o4RR to / 

toR 



% 

N 

tor / 

Trtoto toR 



% 

00 

3r[yii^ / 

4RGRT toR 



% 

M 

$Rf!W 



% 


* 3R4 toff # 3TR yfclYM = % xfitoUR. = % 

TJR RR ■%■ w^r 

(3jto / oJJRTT % MHf % to) (f^TR % tofto % to) 

(n) (3T) R^rTM . 

K) RTT ( toR ). 


w fi^Jii4) Bh<uiiC 

(^) ^mtoRr 3 xrir tor tor r toto tit ^ ^toto to - 

to to toT.. 

■Hlfcbto tonf to to - . 

TTRRtot / TTRU^fl.. 


to / RR RRTT8R toto % RRTT8R 

* OTf ^IR # to : Wft RFTRR XR X*37 <MMRr1 toto RT totoTRR 

to tot 
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(s) it w % ^nr i 

(^) cRf irft t ? 

(?) Esin^T # f^r cpf fonMr % f^nr w # 3 tppt 4 ^ t ? 

0*) 3rm^t ip Tmm 3tt^ wr& ^ ^m, f^r cpf i^tir pt toW 1 

4^ ^1M<4il(l W*ft ^1l<fl ?T ? 

(<-0 Tjpft/Sft 3frr T7Tr.T7TT.T7Tr ( W fl^J|l41 ^TT3Tf # ) cRT f ? 

(^) SmTsfr 3R4TT4 "TriT^^T 1^IT3Tf" # W\ r^T, f%4T ¥4T14 ^RT TTRT W fl=hdl t - ? 
09) TT^7 <ML|Qd 3TteT^ cRT f 3lT#^W SlfiftMlfufa W 4T4T Tf# f ? 
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Culture Capsule 2: The Importance of the Color Red in India 


^H^Rchi : ma # to w 



Figure 1: Mehendi Figure 2: Bindi / Mehendi on a Bride 


F1TF ft FFTT ft FF FfF FFTF ft I Fft X7i%5T Ift^ FT FT§t ftt tot ( fftft 
toF, WF, IftlFT, 1ft|T to FT# to Flft ft FFFT FFFT ft) FTT FFTFFT ftt 
F#ftt TTFFT ftft ftl Ffftw to fttFf FTT totorTT ftt Pvil-fl ftt to FT 
TTFTft ft I FTT WZ FF 3rFKH TTTFTF % FT^F "iftf " ft pTT ft I TTMTUTF: FF 
TTTFT tot ftlftT ft FFTft tot ft (FF FTTFT toft FTFFT to to ft FFFT 

ft i to tttft ftr Tj^-toft to fttoF ff toto ft i tot, fftft fff to toto 
(ftoftt to tot) ff ftftf ftft fttft ft, xj^ tot to toft to Trto ^tot t i fft, 
ft^rr ttftt wttt to to torto totorFtof fttT^F to tot t i ftfftwTTftr 
ff ttf^t ft to t, Ftot to fft Frto ff ft ft 1ft toft toft ttrift ft 

^FIFT fTFF ft tot FT TIF TW FTT IftflF FTTFT FT I $4)1$^, FF TTPFF ft fft 
3TTFFTFT ftt W ft ^ftt FT^FTT ftfftr ft I fftft FF -HIHlfto FFTF ft ft I 
toFRFR 3TFTTT FFW FT 3TFFT TTF^tTF oFrFT to - ft fftu; toft ftt to# ft 
TTFF tot-to to to ft I FTJFTIFTTTT, tot fftTTF FF FftFT #tft ft ( IftjFft 

tot tot Frmto), 3 tm ftt 3itoto totoft to 3 ff to ftt Itoft ftttf fft 

TTFTFft FTF ftt FTF toft tot ft I FttUR FF ft tor WT to TF FT ftt# 
Fto tot,tor 3FF FFT FF FT# to to «MMdT ft to# ftft ft I FF FT# ftqFIT 
FFlftf to to: FTFFt ft FF ft ft toft ft I toFFIT Itof 3tot tot FT 
TFTFTT FTftFT ft ft ft toft f# tot FfFTft ft I ffttTF ft TTFF toft ft FTft ft 
FTft ftFft ft FfFT ft FT FFTF TTftlF FTTft ft I FTJT FFTTT ftt Tto-FFfto FFTFfft 
ftt TTW FTT ^FFFT ft FFT# f# ftF#t Flft to ftft FT FTFft ft to ft T7FR FfFT 
ft FrFTT Fft ft I FF FTFT ft ft ftt ft FTft 3TFft FT ft 3TTFF ft FTT# F# TTFfft 
FF FlftFT ft I ^FFF ft FT# to ftft FT ftftft FTFRT ffttlF-to FF FFT fttoft 
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HTBT t I TRTP-JFft YllR^T # % ^T§T WTT cF? f I 

^M4H, 3trak vflddH 3rfc 3 t^^r 3r ^tw ^ f^rr tm 

t I ^T^ff m rrft T^HTtf sfr 3Tk iMRr W jgt t I 

y VHM^f) : 

(?) 3Tk Rk^- ^rfr 3- ^rfr t ? 

(?) R^f %■ *tR sttRf gifR-gRT «mitt i 

(?) RR 3TkT^^I‘# CRT 3TRT t" ? 

(*) ^#RR 3TMk <jnM<l|l J l 1 
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Culture Capsule 3: Gilli Danda 

^Rcbl 3 : 



Figure 1: Indian Schoolboy 


tet fuft xtrt te t Rt ^rFRr-HQte, w Rk k - frr % Rte terf #, 

t 1 I te # f^TR Rite ~£t Rmumi 3Tk FTR-3te RTT 7RRRR RfR 
3RRRRRT f I RF te RR# ( Rite RF RRT tel, dcQdl |RTFT ) 3#T F^ ( TJR7 
RT Rt fF Rnft RIFT# ) k - telT RHRT f I RF te %RRT Rt f^HI.41 RT RT# 
R^dlQilT 7^ te te % #R tefT RF fIRidl I" I FRRR:, ftte # TJRT te FR" 
RFRT 3Tk ^ S% rI.SI ^R «HI RR FR# J J<r<4] <<41 RTXft" t - I TJRT I^RT^t 
RtRr Rlt TJRRft TRZT xftm <^ch< 3x3" 3Titjctid^ <q<rlMcf<=b poctirll t" 

I te 3RR fisMl^ (fte liter RTRT RTTRT t) FRRfr RRte ^ cblfvlVI RR^ f - 
I dR .4i)<rs< •HrRl dRi.3 Ml4 t 1 Ft J ]< V R1 Rr> 4 c)l<rl RsKrll.^1 Rtt "3TTFiF" RHK Rdl 
RRRT t, 3#T F7te RRTF te RF ^7RT R^dl/1 telk 3RRT t I FRRfr F RRTF - 
te RT tft LhV^X te te" RT te RRFF t ( # te % FRR RT ^ ^ R3T 
rrt t) i 3 fr FRRfr te" rt Rite t Rt R^di/1 Rtt "3F5F" rrr Ite RflRT t I 
dR iJRRfl su^l FRi RTTTft t - , Ft f^RT^t RTR7T FRRft Rlt RFFRT RR Fk" .'Jl41d RT 
<rl J ll4 k" M6<4 5*R k" HKdl t" I R^l" Rid41 ^T Ft id41 ^T Hl<4 

Rr dilRivi rrrt t, rte uter trtf r te i tet ^ "RRtel‘ rt^t" (rt 

#fTT-te) % RIFT te T^ RsMl/l R^V "3TTFJF" RRR RrT RT TRRT t I te- 
"%■ ymRdi T : RR "R" FcFfr ^ft - R^ - RR RR "TR^T" (RT 3TRT) ^ PlRl RTIrfr 
t I RF te- (# RR7 RT Ft fF RRRT te t) te tet f I te # TW ^ 
3Tte 3TRT RT^ RTFt fte# RT ^fT RTt Rte RRR RRT RnRT f I 
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(?) w f^rr w t ? 

(?) cF^f ^sfr t ? 

(?) ^r # f^di/1 3^r Tffer w ^ t 1 
(*) TT^it w#iffart ? 



Culture Capsule 4: Indira Gandhi Memorial Museum 

Fl^R Rfft rf wtrt wfirtr r# ff^ft % 1 ? RrjTFRFR tF nr Irrr t i rf 

RRTR: FRRF IfRTTT-RRR f3TT RTRR RT, RIFT FR^T ft 3TRT$1RT % FT# 3F4FRT ?, 
% ffR FRcfr M f# ft I fw RTRT ^1M f 1% t RHrftR RwiRf)' FIR 

3TRRRTT # RRf-Rl% RT FRRIT RT# RF ft Mr t^RT RT, FTT# RF 3TRTFfRT RF]ft 
RTRRT f | TRf-Rf#T (ff# RTRT t Rf RF RffR RRTR RTRT RTTRT f) 3TTRRTRTtfRt 

3rtr fr# FtfR# ft rrtf t tft t, w R#f # srrtt rt <?R4f) t rf Wr ffRT rt i 

t^TR RTFT RT1RT t ff ¥FT-1fR RF fifj 3TRT$TRTf # It# FRRF 3TRFfr R1®F RT "RRTt" I 
FRFtf d<m •i|'l<rf) RFTlf 3TtT F^Rft ^fl R<n RTft I TTIR f?T FR#t RTR' ftf % Vi1r> t” 
FR RRT I FR#t FRT RF MRuim RirftR tft-ffFR tf RTF^R RT F# RTRR Ufllftrl f%RT 
RRT I Rif FFRTffRRft fRT (TllfR 3Tk 3TRT-TlftR) F# RFlftf 3ff?T RT# # f# FR# 
RT RRf I FR# ft (3TtT FRTlffRFft ) RftR RTft % FT# FR#t 3TftfT %RT TTRTRT ft R# 
I FR# RTF t tf# Rtr TRTTRT RT RRRR # ftRiT FR# RT?ftR RRTR-f# F# RRT 

ft TTTR ftRR RT#t FIR RTRR ffRT RRT t I wfe RRT# FIR RMfT T#t R# FRft 
TIR-Rt TRft ft RW # Rft f I RRf ^RR % I^RT RRR RT ft 

3TRT§Rf FR ffRRT ^Tf$R TRT RRT f I 3jidRrh, RR7 RRR RR% ft RRftR Rfft 

(I^R^t ft FRT t ff) Rf RIRffR f%RT RRT t I RF WFRR RTTRRR: RRRRTT ^ 
fRRRRRT^RF ^ RIR k fr ftR WTIFRT t 3^1 RRRT fr f^tr R% RRT t I 

RRRTRft : 

(^) 7 Tfft RRRRT f%RT RIFT 3fr Rtrft RIFRT RT I^IR t ? 

(?) ^t |RT RRf ^t Rf ? 

(?) ^R<lf) ftt F?RT % RTRR FR^T 3RFttRT®F RRT t ? 

(>$) F^Fft% WTRT tR#R-RfRftRFff)Rt)3f TtjJFf ? 

N TRRRT ffRT tfR R^F W F ? 
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Culture Capsule 5: Getting Around in Kolkota 

^H^Rchl k : chl^chdl it mRc|«H 



Figure 1: Hand-Rickshaw puller 


iflfl HTTR # TTRHT# cbWdl (cbdcbdl) 3R# 'Hlcf^pch xrf#H #f#R 
% f#; f I I# TIWM (#T 3IH#IT) HIT % IR# (Wll# ITT, IRTT#) 

% 3TR1IT HT 3T## TTH # RH# # IRW t%TT 7# TllcpRcb ITI# % 
3TI#I R<dl^ I 1 I IT# # #1# H# IT# "ftlRT" HT ITT IIT Ifl l1#I 

imiii### f#r itt if ftis# it# # #f# ht# 1 1 3#it in # 1 # 

I#T7# T7# # T^T# #T# # HTJI %IT 3# TR * W # I# TTT#I#IT iftlH 
HR H HIT THT f#IT I ^<2dd: IT# #RHTT # IR*} IT# II ftlRT# # 
T#H# I# #1 IRT # if# #F# # 1## # I H ftlW T#HITT ## HR# 
I# ## # «Tgd IR #1# # # T# ^TU| —qlqu| # f#r -Hfv#><r1 # 

ITT# ## t" I Rd-vil HR# IT# # # 3Tf^did< #11## TTH f#R # 3# #, 
Hlf # I# ## # TT#TIT ## ^ I H #1 ftw 3# icHH # iMw.S I# IT 
chWdl R# I 1 3# HT ftlRT IRIIiT TpiRT IT# t I IT# # TTTH# TTH# t 
##IR# HT# # IT RH # ## R#IT# ftlW# IT If#RT HIT #TT t I 
#R# IT IT# IT# IR H#HTT H HR 3#W 3# ##I iftlH ITU IRT 

^ c\ 

HIT t" I TRTWTT ^oo # # HRT # H# HR # # # 3# H ## ## 
IR ## RT# # I IR I# HI TT[TT IT HR# f HIT 3TTH#IT TIT# (TTW#R) 
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# ifi ## ## t i 11 it# % t^rr ttit # ^ n# #n #t 

i# t #r 11 it ? i^ ittr it# yRRn w it# t 1 i i# ?j#-#r ritit rm 

###HWI# # IT# # ITU ## # 11 

UVHMC'R : 

(?) cbWdi 3 ti# >Hicf>jiRcb iftc^n ritrt # 1#r mm i #ttftt hit t ? 

(?) it# # #f# it# it# ftiw# it n## # ## # it# I 1 ? 

(3) =hl<r^>dl 3T# # #1# I# ftiyil-IMcfc <).#) # f#r cni c*># # ? 

0*) =RT IT# # ## XI# IT# ftcRTT 3T# # #ITI t ? 

(y) #HTIT # ITI wi ITI RTTT jf ? 

(^) IT# # #1 #T# IT# ITIT IT# f ? 

(I) ## (TT#-#T IT IP#) # HTT ## # ITT "RHIT IT W 3TTR J3TT ? 
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Culture Capsule 6: Luxury Trains of India 

I 5 : kTTcT cfit R<rllkl(CM ^T-^TTf^rf 



Figure 1: Delhi Train Station 


FRF k kF-FTFT FFT - WW k F[Flk FRTF Rlk # 3TMWdl k FT# FFTFT I^TFF t 
I 3Tfst5FnT 3TFT-F#lF FT# FRF k FT# kF-J|lf#4T k F1FT FR FIFTk f I 

TT^T-3frT-c^T, #FTF ttFFT 3iiRy~i 3k F# F^F - ^ tom #- 

jiiQ# k FlkF k i kkr-3iR-kW k tfrfftf # F-fkF#F kr # w ttf# 
k i ff f#-## wrk kw k kFR# k, 3k ft# UkUiRk rrf (fkk, 

TRFFTFTF, FFFT, F^#) k# #JT, kFTFk, Wf FRkjT, R^JT, 

FTTF^T 3k 3FFT kk FTF# k F3F# t I 3TFFFI k W$ FFT F#I F# 

fftft 1%fft fIft k, fft tfft # fft k F# ftt k 3nk fr k kr FR 

TTFTk k I FTT ^krT k TT# khFF, TFirFr-F#" 3k FTF rTSTT Fk # TTFlk HFT # 

#ff k krk fij; k 11knk ftt Frak fft fkar kr-FT# % w k fftt rift k 
i ftt kr-FTk k 3rkk # ffr kk r# ft# #kmt f#f f \ ftt kr-FTk k 

fkk FT# k FFTk FF kk, 3R7# FTF#?# 3# FTTF FR FFTk fir TfrkFT k 
TTR# Fk f I F ^ F#TFT FTFRjFT#F ft# k FT# FTRFMF, tj^ttFR, 
fkjR-FT8T, RFF-FT 3k HjkTFF tsFT FFTk Fk k I FT FT# k k# k#R (k# 
R#FFFR FTFk k) Flkr kk k FT# FRT Fkw TRFF sk 3FFR-F1FFT- F# T# I 
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it rrtt ur #2: rtr-rt; vilxim Rk wr, tfkft?R 3rk tM r^r 

k Trlf^ld f%R RH t I ^ *i)^Hm 4T ( H^KNI 3Tk R£Kl4l) # 3T^R %RT RT 
^TTRfhT 3Tfc ¥ft^R RTR t I 3RTTR ^f ^ T-mRR 1$ c^TTR, fRT#- 

R 3Tk ^T 3TRR-TRR RT^ R R^fr 4sl(l^ % fkk RRfw RTTR RIT t 
I 

W# : 

(?) ^TRrT c£t w Rdifira<!j kT-RlfM % RR ? 

(T>) k^R-RfR-o^RT Rfak RR # ^T RTTfr t ? 

(?) RF ^R-R# f%R RF# k Jj.^rf) f ? 

(*) RRR 3Tk R^ RT f%RIT %FR F^T f ? 

(<-0 kT-R# ^ WI FT^R^ RR t ? 

(^) Rlk RT M - FtR? 1%R RR k RRT R1R t ? 

09) FTRfk #RRRkT^i ? 
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Culture Capsule 7: Matrimonials 
•H'ijR+I a : 3dlRcb 


HTMatr 

_ WltM-JM >WM _ | 

0ROOMS WANTED FOR JUflSSS 

ssss 

55 : ?r~i 
■i-^i ss mb sip 

■2 §H sssH s 




\/^ RAJPUlTN, 
/ Suitable 
| AMIancGi for 
| STul. Slim, Fair, 
l] Strorp Feature, 

| Homely Talented 
| Doing ft Gom Flrw* 
GM. Zlt 100 . 
Daughter of 
! Renewed Qubk 
I Family or Delhi 
Looking for 
J WcM ppacecf Soy 
(Himachal^ 
Apply wilh 
I JanamkonEllI to 
j Bo* DTfVW330Mfll 
: Hindustan Time* f 
\Npw DeBii-ffOOO^ 


Figure 1: Sample Matrimonials 


ALLIANCE 

Invited for 
V.IYsamO, smart, 
Graduate (D.y)p 
Vefl, T#fltiilS*r, 

Ely tl ness Boy, 
SS/lGTjOnly son of 
Delhi based tUliIt 
Punjabi Bualhesa 
f mly With e figure 
monthly Income. 
Decent Educated 
Business fmly 
prefarred- 
Sand BMP to En iwIIe 
ihk&tnr ntredirfm^iLc^m 
Bax DTM 92925 -CA, 
Hindustan IlmcS-j 
HOW Ddlhl-tlOOOli 


3T^r 4H'HiRilT # ## # FTF FT## #F # #FT# # #FF # FFT 
FfF - LI^-rdMuf FFFT T[T# f | FTTF? # ^FFT FT <|FFF T# FTT FTTF 3TFRT 3FTTR 
FT FJF ^isltimcb # # TTFTFT f I Ffll# # 3TTTFR, TO - # 3R«RT 1#1F 

(3T#T #F) 3T# # FTT# UF#r1 t I #FTF#F F#T FT FF# % FT-FTF 3FF 
#FTF TT#F# # ## # t I ##F# # ## 3#FF FF # (Fl#TT # 
TTFT# FT ##f FRT) FT TF#F 3TWTf # FFTf#F #FTF # FFT FTT f#T 

F1FT f I #3# Frf# FftFlT # FSF# £# 3# FT# % f#F R FT 3T#FF-FF 
# FJF SFR # #FT FTIFT f I FT## #F FT# % FTF FTRFR# # 3TFFTT- 
FF# 3# 3RF# MF)RR4t # FFF # FF# 3H4,ddl # FR # R# f I 
FT#T 3# FTF# F^T f## # 3FJF# # R# f I XTR 4c|lR^ f^FTFF 
Ft 3FIFTF f^F FF ft I 

(?) FRTRff ^RF FftFTT 3TF^t F^fF FfFF^ (H\", FF#, #TF^, # IF#; FFlFT, 
R«*bMd, #TTF#, FTTFTTF#, FTRTT-F# 3# 3TTFRFT ##TTTF FT#) # FFRFFTT 
#FT # I 1 I F^FF#F FFR# RFTF # FTF# I FT-FTF 3# FFF 3TTF I# # FTTF FT# 
f I "FEF TF## 3# #F-FM R# FTFT TTTFT# #FTT FT R# #T1FT ## FF # f I 

c\ 

##TFRFF T I # ITHF FT## I 

(T) FTf#Tf#T oFIFTT FF#FMT ?? F#F, ^'9", T#FT FF #PF FRT FTFFF TJFT 
TTRTRF#r FftFR # ^FT, #T,RFTF# #F (dl<*d(l, 3TTF # FT FR#RfTTFT #FT) 
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TfT f I W&1T Rd^id ^1# I 3TW 3#T W?T 

singhls@hotmail . com 'H^1 | 

y VHId^f) : 

(?) RdlMH T \R # f^-HcQ TTcTT^T Ft Tift t" - FT FTFF?t ? 

RmnhI #=h1n41 l^r^T-Tn^frw =£t f# i ? 

(?) fft RNiml # ohldf^ch fffI^ w f# t ? 

(*) w RmnhI # ft# tw Fft ^ t ? 

(k) ^TR?fhT L|RcJk)' # (3TnT^T 3&m) FFTFIFT %FT TOT % TO^F Wt F# f - ? 
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Culture Capsule 8: Money during travel to India 
Wtf&R C : SfRcT # W ^ W WJT-^W 




Figure 1: 50-rupee note (front and back) 


tot # w pr t i Tjcjr wit ?oo ^ toi? 

^71T f I tor % 3TCTITC, ^TRrfNr pT TTRTT ^ 3M ^IT TOTT ^ 1?T WIT 
^rrf^if % f^ - TO f I WIT ilufrMI MRcI^fd W TIWIT f, 3frr pfr 
w^-«nw ■# t^RTT Ft - Riwfr I TOcT # pT TTOT #37 3T WIT 

WIT odfrb W3 3T# 37T TJ^T yniui-W ^TTT # I #W 3T# °3frf7 #7 P^'l 

ir ^ wwwr RidMi tot t i TOfor wit 3n# wi 3 rw tit# p 

l^<n^ # I T^ - •Tfe' "## "# ^iR 37T3T «Ud< t" cKjTldi 3ffaT VINd 
R#t371T 1 37T I #37 "# tf^- ■%■ sT^- TO 3^ T^TT 3p 3TRTR I - I 3W TOT #7 
TJ37 #■ R^T #fl3# : 
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Figure 2: Indian 10-rupee note (front) 



Figure 3: Indian 10-rupee note (front) 


UVHWcfl : 

(?) 3iT ^IT t" ? 

(?) nld Rchi<n^ cn<^ <^*ch ■grr tot cni t" ? 

(?) irz WIWT -£[ I^Ffr t ? 

(*) ^ rTW W cRT T^RT 3TW f ? 

(^) ^ tR FRTT8R f^3T# f - ? 
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Culture Capsule 9: Other Festivals of India 

: WsT& 3R% 

Relict 3frr RR to - % ifi RURi Rtur iR uR f; w n %m 
R^R R ^R t 1 I Ru ITT 'JlMrl t 1 , IRcI IT Rt R t| t,\ 

Rsr 3frr Rrcr RR t# iR R RR t?R #■ i fi-TT-Rn 3rtr Tpr# nu % tt? 

W HfMHH rifUuT I Il-TT-Ru TT " Ru RlIT " Rt I 3# 

n Ritt w tt 3n RRi tR R RR tt^tt utit t i nR, itRtR 3rk 

3TU-IIT ITT Rl R Rvltfdl t I II# TT IIUI " 3TRT0fk " Rff f 3# H 

ItutRt 4>Rh^t tt -q^w RRr t i imRRRuR RtRut R 
iR R #r R trR uR f, Rr ?£ o it# R chsifcHi R ti R iR tut § i itt 
3n# tt hit fRr fnRiR* #r R RR Rtt IRt tit R i u# uR hutt it 

Pj<=b<nri R 3TlT <nl J l h'RW R STT Rl" HlR R T \r1tft) TTTT Rq<r| IT 

tR R RUT <RUk RUT iR R RR R^q h$tc| <<gm R I 'HlRlq RR RlH, 
II ThR - 3 # %THTT TlR I 1 I imR Rm ittiR R #1. jRRlTT Rl TlR f- | 
Rur.TfRlTT RRlT 1^7 iRn ITU# £fR-yil>T ^ # Rt R RRfRT yi^flTN R 
TTT§T 5> W R ITU TiR I Rt % RRf Rf TITT 'WFT TTIlR RUT, RlfR TITT 
itR tt n Rt tit i tt# ttst sjRchd t^t ^ifir 3 tm 
ttRt % R^r.prfRiiFr ^ R ^tRrt t i it R tjw nr it# it 
VI<1< =hl% # RR R HIT TUT HUT t" 3# 3#T Rt HIT H# # Rl^ nRfl RR 

I# t 1 I TUI 3# ITIMT R f#I RtTT# H TTRI iR liR f | ITT Rl Ifl 
iR R 3miT Tmftr ti ( Rh 3fk irit ) thtt hR I 1 , iRRr n Ri iR 
iR UT 3TTTRT IRT UIT R I HIT R TUT umTRr HUT UT UTTIIHIT H# TUT 

t I 

THTTI# : 

(^) fl-IU-fRl 3# ^ 51 # HT TIT IIU I ? 

(t) tit u# ii Rturr % Ri urn ttR R ? 

(?) Rut-ttRitt hRt iRt R 3 # h im ti tR ? 

(>$) U# TW.^fRw RRiK Ri it tit tR R ? 

(y) Rm Rn# iR nR f ? 

(?) RnR R R MKujiRch tR % mr tit f ? 
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Culture Capsule 10: Pollution and the Taj Mahal 
y'ff'R Vo : 3lk <ff3T 



Figure 1: Taj Mahal 


TTFjT RfRT ( fftRT % W 3T3Rtf # TRF) RRrfrq- Rlftf ofr XR# 3^T ?1R t I 

^ m I T^RTT RTRT WflT 

t" f^7 41-H FiRR 4" RR c|4T ^ $41 «HNI I RF RHK«h =h41 3TlR F «HNI 
F?T FR 44 RT^ FTRf ■%■ 3 Rt£t $<-|cbl «H|c|i % RTF RTTF TRf | RTF 

w ^rt rIrRf t fer frf rMsIf ft w-'tow # xraf ^ r# t i fifcr 
*fr, fTT W % RFF RF 3RRTRF RF^t W # t ^<H^M-ff«Nt R^FT 
RTF FRF "%■ "TOW R^ fH%T # RTF RRT f I 4,r1lM RF RFFT f % Rf$7F 
RRRRRR RlftF 3 t!r RTF RR RTFF f W FW % 3||<Hm<H FRlftF SRF # 
FfFR RTFRRRF r 4 RjtfsF F# I RF RTFRTRF RRTWR M ftdRR UriHjftch 
4?TTF RFT ^FT f I RR^ RRTWR RR^FR RF FTFT "FTsfF FFR" RFT 

FTFT t I ^iRcbT } RTF it # RF RTRRRT ^TF FTRT FR7 RF FR^ TTRT ^?fr 
RF ^ FFT^ c£t RTFTRFT RTF ^tt I ^ x#RF ^ R^ ”wft RTR^ 

t 3ftr^ FRrfrR Flfalf R^- RR FR4 fTF RRrfr f I FR RRT f^Fft R^ 

FT4f RR "RUST FRT Ft RTF y^qR) RFf!" Rch<rl4 |RT Risll^ R4 I RRT "FT4 f RTRR" 
RF fliFTR RFt 4 % RRchK RT# 39>hR RR RTft f I mF # RTtflF RTlt 4" FTF 
FRF 3TTRTRTRT RRlft cbUdnT ^ f^R^T RfRR ^RRTTRT ^R^ ^T 

3TT^T f^IT I ^TRfTRRT ^ RT^fr chV-IH! TR ^ RliNf ^ 4)^41 #R ^RrRfTRf 
^R^ ^T 3TT^T f^TT I ^TRT # RR^R ^ R^RT ^ Hoo Tft^R ^R rFJT RT^T 
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to^ to wm t 3rk vac ^trT ^ 3tot-<tot ^ tot 3ct^t 

f^rr 11 

y : 

(?) TOTTTOT^TO^ 3TkTOTTOTOT ? 

(?) TOTTTTOT^'TJTO 3R^3T FITW TOf fTRT ‘^^TTrfT ? 

tortto wi ? 

(*) "r^tofi?'' tot! - ? 

(?) ■HJimm 3r yd^T ^ # ”^i41 fts#" f^r to^ tor - 3TTRfr t ? 

(^) to^tot tor ^ tot ^tto ^sttt f- ? 
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Culture Capsule 11: Sati in India 

R# TJc&- «J|7T TR# W ft ftftlft fftpn# ftt #^5T 3JT ?PR^# ft 
ftftft # ftrar xr ft# fftr ?jt i 3 fftr tot ft w tr u?? ft 
ftter prtftt, ftf#i ^ ^prt w; ftft % ^rw -sr# ft ftr rt 

ftftiRT PRTHT ^IIWW WRT ^R- % T1^7 eft ft ftftft ftf feym\ ft I W 
R# ftt w # ^ #PTT ^pf "PT# ft I w ftn^T MUlfu|=b 3JRIT3ft; 

W #? ft H^lchM IRRUT, ft ^T# 3P ?ft ft I T^EJT fftrcP ft- -Rift ftft ft f#TT 
ft 3PRfr Q^jf) ?TRTRT cfcft ft Iftft yloHlRd Iftm W3T ?JT, cftlft ^ft 31RT #T TR 
3RTW 3Tk ftftR W ft^T TTRT WrTT §JT I 1MKW %R #T ft l^-RPTM «TCT 

3R ?# 3frT fftft^ 3frft ft R^T ft I fftxWlT## #T 3^T <^I*K UR<# ft 
3# ft ftpTT I 3Tl#ft7 RTTPT ft ?# ft ft f**ftl ft X3<R ft# ft X^ 
IRR^TH ft (W6o ft ftr^ ft ft ft) ftft c^RT (3ft ft RRT) IRR R#T ft I 

UVHMC'R : 

(?) R#cRTft ? 

(?) R?T fftl?T Tpjprft ft ft# 3RT 3fft RR3rfT ft ? 

(3) TTR7 IftTcIT ft" Tift 3# RRftf Rl# ft ? 

(ft ftft ft RRftR ftnftf 3" r# ftftr #rt ? 

(ft # RR ft ?# ft XRsR ftft ft TFrft ft ft# ft ? 
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Culture Capsule 12: Songs in Hindi Films 

J ll«) ft# fft#T R7T RR7 qgd 3T^TT Q<HHI HI*} '^llrl ft I "ftxrH ft J l)d" cb$cdp dip 
R# # pRT 3Tft#T % T?PT R# FIR# ft I RR7 #ftlft|cb ^Ww 

ft ft# f## R# ft# rrt % #ft 3 # ttrtrt % ft# r# ft ftRR ft i FTRft rfrt 

ft# RRT W? ft TTRft R#( RR-ftlR "3TTRF 3TTTT" ft RRT I ????- W° ft #R 
yR RrrH ?o jim! ftt 3 h 1 -<Hr| ft ??? p# fti?P <# I 3R ft*}} 3Tf^|*}dl 3# 3Tftl*}Rcu 
3R#-Rift # R>YMdl ft 3TraiFRF3ftR# ft 3#T #RR7 RIRRft ( R# 3Tf#RT RTR RRT 

ttrirt ft rr rrt #ft ftm ft im ft) # =hc^ni ft Rft ftt r# §fr i #rrt jiw# rtt 

4t R#FI 3#r RRTFlft RY1R7 ft #R 'YTF |-3R, R1R ft# fft# Rft ft# RF RTRflF ft 3T# 
F# I #t #RR M chMIrRcb HwWl ft ?RR7I RRFnRKW ftt RFFR % 3RFI1T R# 
F# I "RFTTFIT fftFR" ft RTF ft RftF§; jf RR f#ft FTFRF FRFF ft 33R- ft# ft 
3TftPdl-3Tftl*)ft HI*} 3ft drd <£:# % R^7 \dl<^ RhH % 3RFITT «H<fl ft | <rldl 
ftftYTRTT, 3TTW ftF# TFFft, #RT RF, fft# pRTT 3ft #FF pRTT ftft #RR7 RTRR7 

3# FTFR Rlft^ P I RR RTRR7 ftTFR 3#R FT RFT RTF W Rft fft 3T3T RTFITRTlft Rft Rp 
cRT 3TRFIF fftft I Wm$ T# RR7 R7F11R7T ft # 3R# RftjFT % ftft r1?# 

P I T# R7RT RRT ft ft RR ## pRF, ^ 3TR^, Wfr ^TFT 7^ TT^ R^Tf^T 
37f^TT3Tf % FT TRT^ ^ I Rrrfcr f^T ^RTT 3T^rTTF ^R ^7 Wf FPR7 ^7 

w # Trte: p; i tttr^ (^o) # ^^iui41-^m*^R1, ft^Ntrt-r^rm 3frr m 

RfF TTfffa f^R7 -^TTFFft- ^RT I 37RR7R, TT.STR.TPTR' RTT^T %RT S^R\ ^7 
TR^ Rffr TFftR ftf?R7 RR( f I TTrftR P^M R7T R7FT m? # FTF 

T3R7 I^TRT ^ 37# #}# ft# I 3TRFP7# RFlftURR ft 

FPfft-ft?IT§ft ftft % 7RT# ft 37R7T 3^-3^ TR7R ftcTlft 3ftr RRT 3RT# RR R7# 
ft ftftF RTF f3TT I 3#ft 3RT TR7 R7# Tlfft fft^T-ftT 3fk 3RT RRR7TT #ft ft I 

yJHIdftl : 

(^) TRft RFRT ft# RRT RR RR ? 

(?) FRT pft RFlft ft #RR7 RFR7 |-3TT R7# ft ? 

(?) FRftft ftTFlft ft RftlR #ftR7 FRR7 #R ft ? 

M "FFTRT ftTRT" R7T RTRR FRT ftrF ft ? 

(tft 3TRT FRcT R7T RW #rfft ftft?R7 f%ft RRT RRT ft ? 
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Culture Capsule 13: Streets in India 



Figure 1: Connaught Place 



Figure 2: Chandni Chowk 


^ ^ ^ mrft 3 ^ 

^TT t I w ^T3^-^T3^ chrMHI ^ $, W ?^RR 
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oiimiRch prft ftr frfr Rm# ft ft i TRFFft pRftRRft 3 tItfrti- ftftFFft 

TTFftft I FRF ft TRRJTft Rrft ft ft ftrft ft Tftft ft F# f- : Fftftrft 3Tk 
pft Rrft I FTlft R^ft % FT# FFTf ft QjftRH 3TFftft (ftft FTTFT RkR ft 
’W-’,W ft TO TRT % M Tftft RrF FT) ft FFTtr TW ft I ^TTft ftft 
ft #F FT# FTTfft FRT, ftr FFTF Rruft ft ft I ftftfr ftft FTft R^ft FF TpF 
FTFTR ft I FTFTR ft d tR^" 5?1 tfl ft 3ftr FIT ®l^ d y ^Rd ftl" ft I X3 d 
FRFR ft Tl^FT ft ftft FFR plft t - 3#T FF^ftt XR 9ft HJlFlft 3TFFT TFFTF 
Uftfa FRF ft I FFft R?ft ft FFTFFR FRT 3TTF?ft Fft i-lRduT % ftF Tft I" I 
Rft) FF RRlS Fft FfJFT Fft ft ti^nd ftr Fft Rft) ft" Fift pFft ft TFFT ft I 
FFf FRF ft Fft p ftftr TFF FF FFRT R^Flft ft?T ft I Fft ft?# % W Rrft 
FRFF ftTT, ft oi||ij|Rch FxFFFT fftFR Fft T^ft ft I W ^TFTft ft Rift 1 pft 
Rrft ft FFffft FFTFT ^JFlftlF ft I FFT ft TT^ft Fft ft°nM* ft FTF Rft 
Fft ft ftft FRT ft FTF "Flft" FRF (FFFTF ftftft RF1FT FFT ft | ftft Rft Fft FFft 
ft Fft Reft FF F^FT ftF RT31FT FFT ft I 

FFft ft 3TRTR FT ftft Rft Fft Fft FF FTFTF ftftft : 

R) FFft ft- fftrft Rift ft FTTftF FTF ft ? pft FTF ftRft. 

(^) "ftft TFRFft ft FTF PT FFft ft Rwft ftft ft ? 

(?) fftrft pft ft FRft ft 'ftlFRT" FR^ RST J3TT ft ? PFF FFft FFT ft ? 

(>$) ft FTF "FFT" FT®?' ft TsIFF fttft ft PFF ft FFT ft ? 

(<-0 Fft ft FftF Tft ftft RRft Rrft Fft ft ? 


264 



Culture Capsule 14: Tandoor 
^Rcbl W : TT^T 

sireffr *ifcFT 3 t^fr nlchfCl^ f^raR" ?t %qr rrt f. w 

c\ 

RF ?t RW f3F t, Rt ft^t TTR ¥T^t- t I rR[? RR 

TFR RR f 3^T ^ WT RT^ % 1^ cH6cbl<!WI ^hw\ 1%R f | RR, 
wit, w# r tt€t ^ooo f^-ift ttr r ^t w rrt w # wr vim+T ^ 
~£t I ^ H-HhI' # R WT^ ^t RTR f^lt RT RRT =6t #*3f FI 
f^d>|ch< fjfcl d*^< tf <^| \dldl It I dlM H«HI<rl 3Ttl OISI W Rt I|l\dd it <1<^ «9dl t" 
I RRR RRT FRT ^ W f 3TT 3Tk 3TR? ^ tftHT I£R t I ttfc# (FR) Rt 

R( ^t tffatt ^tRif ft frrt rrt t i 3FRft FRT«it FtRF f# tr 

c\ C\ 

HRRt FT Rt |TT <si<sfl ^ FR Rylqdl t" I l^tFcR «1 jSrfl dMll % RRW cF2[I 

% R# RFHTRFt ( ?tlt WZ FteR # "f^# RT 3TPR", 3TRtRT 

# "FIRl" 3Tk cWfRRi’H ) # ftRR t I 

UVHMC'R : 

(?) R^I f%II it RTT itR f ? 

(?) R?[I f%TRT RPR FtR t - ? 

(?) FlSt % 1?tt R^tt FF^t # FR - FIFFTR 1%RRRTt ? 

(F) F^FRT^T^RRRFf ^‘FTTFff ? 

(?) RRT F^T # TR^ ^ FF?t %F # ftmfaT RTFT t ? 

(?) TF^T # itftR 1 f^FT Ftttr it ^TT# R# t ? 
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Culture Capsule 15: Tiranga 
*njRchl ^ : f^TT 



Figure 1: Indian national flag 

stir s^f #r fw^H vft ^ «rar t: w %?rfr, ttgt 

3Tfl ftxj# it^- # Tj^r ^TT PT 3T# # f^3T# ^TT t I W 
HRT ^ "kw" (#T PT) sfr I 1 I S^r % PT mR^IUI 3Tfl # sTCRT 
I 1 i %*rfr kr rftt, *iPkh 3rk Hpfr *ncr tt^r htrt t; ij\ tt^tt 3t(i 
W^li 3ik fTT PT k%PT 3Tk ^BT vrffo f I TT$R ^ % tt^T # kk 
PT 3J7T U^7 x|<*cM Sflf R5F ( chftdd # =FFR =R RR ) TT^R f I 

3R TTgzr pfkr ■2IT HIR ?oo ^t" sffaft 3BT TT^ ^T pfk7 f I W RR37? 3BT 

hjht tt^r x^r kki# % rpr tot i 3rk^k ?* 3K f 1 3 ^- 3rr kt # 

I?M 3TtT k&RRT HrT TTf^R cfc<r| ?f I ^TRrft^T 8RR ^fiT TxRT ^IKd 
kkejTftcjr TWT ^ 1R # ?? ^RT# ^T 3FRT# I ^TRTT <^HM 3Tk 

ijzyfo xj^b f&m wj R4Rri %r w i 

UVHM^il : 

^T RcRf ^ R# 3JT RR TT^R ^T : 

(?) R^k 8^ kk tk k <RRT RTT t I 
(?) w krrk, r$r 3rfc ^ kff k pfpr tpt 1 1 
(3) rr k 3R rt kr pr t 1 

('*S)3^^3R^^ ktcR RT TTTT ifk RT R3" TT^R HvRT f - I 
(<-0 Rfkk 8RR 3frr *fr WM RT TRRT f I 
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Culture Capsule 16: Wedding Clothes 


TORT % 3TTOTO-3TTOT itto # to to Tto to TOT TOto to to 

o o 

Tito I 1 I TOTO TOTORIRfr <|WT "toTOT" TJTO Tftot <^WT "fMcIK-TOtftTO" 

q#t, to TITO- TR^t <pTOT VTOTO =6t TOT# I 3TTTOTOTO <pto TTOTRR 

fllQ^r WTO# t, # TOITOMd: TORT, TOTO1# T to to TO# # ## f I TJTO TftTR 
ton TOTT TOTOTT # to to fWTO WTO# f, TO#f# TO# "TO^lfr ## (TOT 3# ##) 
TTRTTOTTTt to W 3TO# TOT W # TO## TOT# t I jpWT # TOT# # TRT TOTO# 

to # toto#to tour # 3rtor to ## # i n# # tr, topr, TOtof, 

3j#to, TT-3RT#, TOTTO to #1 3# TO### # 3Tto# to ^ ftoTF to 
to to # I TOTOTTO, tor (pTTO # TO# W ip TOTTOT), "TOWp#' to TOTOTORT 
WTOTO TOto to, TOTOT TO# TOW W # to to f I pm TOW# TO## WT#f 
(#^ #!>#, TORTTO TO# #T <hA pT) # TOTO1# TOT# # I TORTRTJTT: TORT % TOT# 
#R# # p# 3TTTOI ^to ^ toto, to TOTOT" 7TT, TO ### 7TT 

Tto f" i to to toto# tour # wroto totto# # to mjiB# # tott# 

o c\ 

toto f-1 wf totr toto # # pto #t Tto to fto# to# #: 



WTORR# : 

(?) W # ^TO# to t" ? TOTO## fSrWTTOt ? TTO 3 TTTOT# TOTOTT 

i f# W to TOT to toTTOWto ? 

(?) TTO 3TRT W TRtof #, TOTO-TOTT # TOTTTT TOT TT# # # TOto WTOR TOTO# # ? 

(?) # TOT# TR TTO WTO # ? W TO# # TOT TOT # ? 

( y ) to^^tor^fWT 3 rto to to ^rrortot ? ^roror to TOiroitor tottot t ? 
(^) w ^ ^to tort % tor TOirof ~£t Itofr t, w sw wtot Rto f ? 


267 









































































































Part V: Integrating Structure into the 
Communicative Classroom 
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Chapter 10: Working with Vocabulary 

Techniques for learners 

Part of language learning involves building vocabulary, which unavoidably takes time 
and effort. It is also a very individual process because only the learner knows which 
words are new. Within the field of second language instruction, some researchers insist 
that the best way to learn new vocabulary is by encountering words in written and spoken 
texts and inferring their meaning from the context. Learner vocabulary will probably 
grow by steadily encountering new words through extensive reading. However, relying 
exclusively on reading is time consuming for learning the vast array of words needed to 
communicate in the new language; more focused methods maybe required. The 
following suggestions are offered, adapted from Rubin and Thompson (1994), and it is 
recommended that the learner try all of them and use the ones that work best. 2 

Vocabulary cards 


Because of their portability, vocabulary cards can be used whenever the learner has a free 
moment. They can also be sorted in a variety of ways: random mixing (so that each word 
can be studied as frequently as the others), by degree of difficulty to the learner (so that 
as words are learned, cards can be put away), and by topic. As each new word is learned, 
the card can be filed alphabetically in a card file. Once in a while all the cards can be 
brought out for review. Those words that the learner has forgotten can then be readmitted 
into the group of cards currently being studied. 

Here is an example of the front and back sides of a vocabulary card. Using this model, 
learners can make their own vocabulary cards for new words they encounter in readings, 
discussions and activities. 


(front) 


(back) 

Controversial (ad).) 


Controversial 

Controversy (n) 



Of, relating to, or arousing 


Politicians do not like to talk about 

disagreement or opposite views. 


controversial topics. 


2 Recent research suggests that part of what accounts for success in vocabulary learning is learner 
independence and time. Although not surprising, there is now empirical evidence suggesting that learners 
simply need to figure out what strategy works best and spend time working on their vocabulary that way. 
For more information, see Kojic-Sabo, I. & Lightbown, P. (1999). Students’ approaches to vocabulary and 
their relationship to success. Modern Language Journal, 83, 177-192. 
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A vocabulary notebook 


Some learners prefer to use a vocabulary notebook arranged either alphabetically or by 
topic such as food, professions, family or education. In addition to nouns, each topic area 
should consist of a functional set with other parts of speech in order to cover related 
activities and descriptions. Listing vocabulary by topics is especially useful for learners 
of languages with many noun classes. Many words have variant forms. In the above 
example, it makes sense to learn the related noun controversy along with the adjective 
controversial. 

The best words to put on vocabulary cards or in a vocabulary notebook are those that the 
learner recognizes, and might even understand, and would like to incorporate into his/her 
active vocabulary. Keep in mind that there will always be words that the learner 
recognizes and/or understands but cannot use yet. The idea is that the learner is in a 
constant state of moving new words from the “recognizing/understanding” phases to the 
“active use” phase. As words are added to the active vocabulary, new words will come to 
the learner’s attention through reading, discussions, and classroom activities. These new 
words, of course, are the next candidates for moving into the active vocabulary. 

Record words and definitions 


If the learner is an auditory learner, new vocabulary words and definitions can be 
recorded on a cassette in class and listened to as homework. This way the learner also 
listens to and imitates correct word pronunciations. This method is especially appealing 
to people with long commutes or for those who walk or jog for exercise. 

Learn words in functional sets 


A functional set consists of semantically, as opposed to grammatically, related words. 

For example, the word book can be easily learned along with such words as page, library, 
school, read, and magazine. It helps to group words in other ways as well such as 
greetings, leave taking, and thanking, semantic class (such as colors and numbers), or 
opposites ( short-tall and wet-dry). 

Learning vocabulary 

For most people, the learning of vocabulary takes place in several stages. In addition to 
words that the learner does not know, there are words that the learner recognizes but does 
not know the meaning of, knows the meaning of but cannot recall it when speaking, and 
can use correctly in the second language. 

The goal for most learners will be to have a rich vocabulary that can be understood and 
used correctly. When working with vocabulary, it is important to know which stage the 
learner is at for each word. Clearly, this is something accessible to the learner and not the 
tutor or teacher; namely, how much vocabulary work and which vocabulary to work on is 
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something that the learner needs to determine and work on independently. Nevertheless, 
there are a number of areas where the tutor can assist the learner with vocabulary. 

New words 


Teaching new vocabulary words is a good way to prepare for a lesson or a reading 
passage. As a first step, tutors need to make sure that the learners can hear the word 
distinctly, distinguish it from other similar sounding words, and pronounce it clearly. 

The next step is for the learner to understand the meanings of the new words. This is best 
done in the second language by providing a short definition of the word or through non¬ 
verbal methods. If neither of these methods works, translate the word into English, using 
a word or two and resume the lesson in the second language. 

Alternatively, give the learner sentences that use the new word and have the learner guess 
the meaning or underline the vocabulary words in the sentences. If the learner guesses 
incorrectly, offer a hint and ask again. Learners seem to remember things better when 
they discover the meaning of the words by themselves as opposed to being told the 
meaning. 

At the intermediate or advanced levels, the task-based format of Part III provides 
excellent context for the development of new vocabulary. In working to complete the 
various tasks, new vocabulary will constantly appear. This should be seen as an 
opportunity, so rather than instantly translating these new words into English, use the 
techniques described above. 

Practicing vocabulary 

After vocabulary has been introduced, it is very important that the learner be exposed to 
the vocabulary frequently. To establish recognition of the meaning of the word, the 
learner needs to hear the word in a variety of sentences containing the word. The learner 
can initiate this by giving the tutor a vocabulary card and asking for five sentences 
containing the word or by writing out five sentences and asking the tutor to put them into 
the second language. Later the tutor can ask the learner to do the same thing, offering 
corrections as needed. It is very important that the learner receive repetitions of these 
exercises because the learner will not acquire vocabulary without these repetitions. 
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Chapter 11: Working with Grammar 

Grammar teaching and the communicative approach 

Although the communicative approach stresses the importance of communication, it does 
not mean that grammar should be ignored. The communicative approach generally 
subscribes to two essential views regarding grammar. Correct grammar (and 
pronunciation) is a part of communication; learners need a certain level of accuracy in 
their language if they are to communicate. One way to approach grammar is to organize 
the course or syllabus according to grammatical structures; each chapter or lesson 
introduces a new structure, for example, pronouns, relative clauses and so on. 

Nevertheless, organizing a language class according to structure is problematic because 
learners do not acquire one structure at a time nor do they immediately use what they 
have been taught. As a result, many language teachers now prefer communicatively- 
organized, as opposed to grammatically-organized, textbooks. However, this does not 
mean that you should ignore the grammatically-organized textbook. Just because a 
course is organized according to structures does not preclude communicative activities. 

In fact, this guide has been constructed to complement the structure-driven textbooks so 
that a communicatively oriented learning environment can be established. 

Using a structurally-organized textbook 

If your class is working with a structurally-organized book, we suggest that the learners 
go over the lessons at home and that the tutor spend a limited amount of time at the 
beginning of the class to go over their questions in English if necessary. One of the most 
important things a tutor can do for the learner in class is to provide sentences in the target 
language that include those particular grammatical points that the learner is reviewing. 
This is to see if the learner understands the grammatical points and allows the learner to 
ask the questions about grammar if any. It is, however, not recommended that the class 
spend much time drilling grammar. 

Teaching without a textbook 

If you do not have a structurally-organized text, it is recommended that you follow The 
Guide. In addition, while you are involved in a lesson, think about a particular structure 
that occurs often. Save time at the end of the lesson to discuss that structure in English. 
For example, in the lesson on classroom directives, the imperative (command) structure 
will naturally arise. The learner will hear the structure and hopefully understand the 
structure in context. Nevertheless, it is useful to put sentences exemplifying the structure 
on the board and draw attention to the grammatical point at work. This can be done at 
the start of class before proceeding with the lesson. 
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Dealing with grammatical errors 


As discussed earlier, language is learned through exposure to and interaction in the 
language. Accordingly, we have designed Parts II, III, and IV of The Guide for this 
purpose. However, during classroom conversations, grammatical errors will inevitably 
occur. There are those errors that interfere with communication and those that do not. 
For the first kind of error, it has been shown that continued interaction in the language 
may help the learner reformulate his speech so the tutor can understand as in the English 
example below. 

T: When will you leave the United States? 

S: I have left three months. 

T: You will leave in three months or you arrived three months ago? 

S: I will leave in three months. 

From the above example, the tutor maintains communication in the target language. The 
tutor is confused about the learner’s meaning and so reformulates the sentence providing 
the correct form. It may also happen that the tutor simply expresses miscomprehension 
and the learner reformulates the sentence without prompting, simply by paying more 
attention. For example: 

S: I am not doing homework. 

T: What? 

S: I did not do my homework. 

When lessons are communicative, both of these kinds of exchanges will occur naturally. 
More common, however, are grammatical errors that do not interfere with 
communication. These kinds of errors are often overlooked in real life and sometimes in 
class by tutors as well. When the tutor hears an error that does not interfere with 
communication, it is recommended that the flow of communication be maintained by 
repeating the sentence using correct grammar. For example: 

S: I no have my homework. 

T: You don’t have your homework. 

Often the learner will not respond to a tutor’s reformulation by repeating the correct 
structure, but will instead respond by saying something like “yes.” The effectiveness of 
tutor’s reformulations (also called recasts) is currently being studied by second language 
acquisition researchers and is beginning to show that tutor’s recasts are helpful to second 
acquisition regardless of a learner’s response . 2 


2 Mackey, A. & Philp, J. (1998). Conversational interaction and second language development: recasts, 
responses, and red herrings? Modern Language Journal, 82, 338-356, 
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The above strategy calls for a tutor to simply provide the correct utterance. Should the 
tutor also provide some kind of grammatical explanation? First, if the error is related to a 
structure that the learner has already learned, the tutor’s recast should be enough to 
remind the learner. Moreover, one can imagine how disruptive a discussion could 
become if the tutor stopped to explain every grammatical error. One way to avoid 
disrupting the flow of conversation is to jot down the error and save time at the end of 
class to explain. However, if a new structure comes up that has never been discussed, it 
is recommended that time be taken to explain it. 

Giving grammatical feedback on essays or presentations 

One way to address grammar is to have the learner do short oral or written presentations 
followed by feedback. This technique is, however, controversial because research has 
not clarified whether or not feedback on oral or written presentations will help the 
learner. It is agreed upon that many learners want this feedback and expect the tutor to 
give it to them. Thus, you can take notes while the learner gives a short presentation, and 
then go over his grammatical errors with him. 

There are various ways for tutors to give feedback on writing assignments. Some tutors 
will correct errors and some will just circle the errors. Another approach is to choose one 
particular structure, relative pronouns for example, and focus your corrections only on 
that structure. In any case, the tutor should always give the learner a chance to rewrite 
the assignment and make the corrections. Remember that even if the learner is not going 
to be writing in the second language, writing can be a way for him to look at the structure 
of the language and reflect on grammar. 


274 



Chapter 12: Learning the Sound System 

Sound Systems 

Beginning learners may think that the sounds of another language are not only different, 
but difficult to learn. They may also have been told that these sounds are impossible to 
master after one has become an adult. Yet there is an important difference between 
learning to speak a second language as a native and being able to hear and produce 
important contrasts in another language, which is the goal of this chapter. 

Every language is composed of contrastive sounds that enable us to hear the distinction 
between different words such as the initial consonants of “thigh” and “tie” or the vowel 
sounds in “seek” and “sick” in English. We also know that these contrasts are not the 
same for all languages and that for some speakers this English distinction is very difficult 
to learn. It is worth noting that some people never learn this contrast and can still do 
quite well with English, even though this may cause communication problems and 
occasionally a humorous situation or an embarrassment. 

Learning to hear and to pronounce the second language 

This chapter is intended to help the learner develop an ability to both hear and produce 
the sounds not found in English. We recommend that the class resort to this set of 
exercises when the learner is having difficulty with the sound contrast and that 
overcoming the difficulty is important to the task at hand. 

We recommend that the learner be given an overview of the sounds of the L2 at the 
beginning of language study with the assistance of the language supervisor. An overview 
of the sound system is usually presented in the beginning pages of an introductory 
textbook. Only a few minutes should be spent examining each sound, and technical 
definition should be avoided when possible. 

For each letter (sound) the tutor should first say the sound both in isolation and in sample 
words for the learner to hear. If there is a problem, the class should use the series of 
exercises given below. The exercises may not help immediately. If not, notes should be 
made of the contrast so that it can be revisited at a later date. Following a review of the 
sounds of the language, we suggest simple dictation exercises to familiarize the learner 
with hearing and using these sounds. If possible, choose words of objects that can be 
pointed to in the classroom so that vocabulary will be learned as well. 

There are several activities that can be used to familiarize the learner with hearing and 
using the sounds of the new language. 


275 



Dictation exercises 


These exercises not only help to train the learner to hear the language as it is spoken, but 
also help to write and read the language as well. 

Step 1: Transcription 

The tutor says four or five words/sentences and has the learner transcribe them. The 
learner may ask for repetition, if needed. 

Step 2: Correction 

The tutor reads what the learner has written and helps the learner with errors. This can be 
done in many ways: 

■ point to the problem and contrast what is written with what was said; 

■ correct the transcription and then pronounce the correction; 

■ ask the learner to listen and repeat the words/sentences and figure out what the 
correct transcription is. 

Step 3: Comprehension 

The tutor explains the meaning of the dictated words or sentences and compares the 
meaning of the incorrect words that the learner wrote down while doing the dictation. 

Step 4: Pronunciation 

The tutor asks the learner to read (pronounce) the sentences that have been transcribed. If 
there are mistakes in pronunciation, the tutor repeats the utterance correctly and asks the 
learner to say the utterances again. If the learner remains unsuccessful after three 
attempts, a note of the difficulty should be made so that it can be returned to later. Then 
move on to the next utterance. 

Step 5: Feedback 

Dictation exercises take no longer than ten minutes. After completing a dictation 
exercise, the tutor and learner should take two or three minutes to review the exercise 
with the following questions in mind: 

1. Was the exercise too hard, too easy, or just right? 

2. Was the exercise too long, too short, or just right? 

3. Were there specific sounds that the learner had difficulty hearing? If so, which 
ones? What other sounds should be worked on? 

4. Should the amount of class time devoted to dictation be increased, decreased, or 
kept the same? 

This exercise can be used when it becomes clear that two sounds in the new language are 
different for the tutor, but sound the same to the learner. 
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Step 1: Identifying the sounds for practice 

It is recommended that these exercises be used only when the sounds of the language are 
causing a problem for the learner in the process of doing one of the lessons or exercises 
involving communicating. When the tutor recognizes that the learner has difficulty with 
hearing, or producing a sound contrast in the language, this is the time when this exercise 
should be used. It is recommended that the tutor allocate about ten minutes to the 
exercise and then return to the scheduled lesson. 

Step 2: Basic recognition 

Write two words that are identical except for the sound in question, such as 
“sick” and “seek.” The tutor then says each of the two words alternately and 
asks the learner to point to the one that is being said. As the learner begins to 
catch on, the tutor can then say the two words randomly until it is clear that 
the learner hears the distinction correctly. Then the tutor has the learner say 
the words, and points to the one that the learner is saying. 

Step 3: Adding new words 

Once the learner can distinguish the words, the tutor will pick a new word 
that represents one of the two contrasts (such as “weak,” following the 
example above) and asks the learner to place this in the column headed by a 
word that contains the same vowel sound. The process is repeated until it is 
clear that the learner can recognize new words correctly. 


Step 4: Dictation 

The tutor asks the learner to write a set of words containing the contrasts being 

Step 5: Declarative description 
If there is a statement that describes this difference either in the textbook, or by the tutor, 
it should be offered at this time. This may help the learner further solidify understanding 
of this difference. 

Step 6: Pronunciation practice 

Only after the learner can hear the contrast and can write it in dictation, the learner should 
be encouraged to produce the contrast. This may be done by asking the learner to say the 
words that have been transcribed. 

Training the learner to hear and produce the sounds in a second language is a long 
process and need not be done all at once. For example, if it is clear that the learner is 
having difficulty with the sound contrast in question, then the tutor should return to the 
discrimination tests above, but postpone further practice. During the period when the 
learner hears the distinction, but does not make it, the tutor should continually make the 
learner aware of the contrast as it is encountered in the lessons. Also, periodically (once 
a week), the tutor should return to the pronunciation practice until the contrast can be 
pronounced. 


[I ] 

[i ] 

sick 

seek 


wea k 


studied. 


[I ] [i ] 
sick seek 
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